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Do not ask how? - A Critical Stylistic Approach to Sherko Bekas’ Poem 'The 
Martyrs’ Wedding' 


Dr. Mahmood K. Ibrahim & Dr. Ulrike Tabbert, 
English Department, College of Arts, Imam Ja‘afar Al-Sadiq University, Baghdad, Iraq & 
Department of Humanities, University of Huddersfield, The United Kingdom 


Abstract 

During the time of Ba’athist Iraq (1968-2003), an incident occurred in Kurdish poet Sherko 
Bekas’ hometown Sulaimaniyah. Three students were shot dead on December 17, 1985. 
Their deaths prompted Bekas to write his poem “The Martyrs' Wedding”. This paper 
approaches the linguistic construction of the three martyred students by using the framework 
of Critical Stylistics (Jeffries 2010). This approach is a further development of a stylistic 
analysis of poetry and especially suits to detect ideological meaning in the text as Bekas used 
the art of poetic writing to express his political stance on the murders. This analysis focuses 
on the repeated use of “three” in pre-modifying positions when naming the students and on 
negation foregrounded most prominently in eleven repetitions of the phrase “Do not ask 
(how)”. The present paper shows a way to decipher Bekas political statement by means of a 
detailed stylistic analysis and another critical view is added because this text is one of those 
that has the 'power to influence us' (Jeffries, 2010 p. 1). 

Keywords: Poetry, Critical Stylistics, Sherko Bekas, Iraq 


1. Introduction 

In this paper, we analyse the linguistic construction of three murdered students (Aram 
Muhammed Karim, Sardar Osman Faraj and Hiwa Faris Fayeq) in a poem by Sherko Bekas, 
a famous Kurdish poet. He was born in Sulaymaniyah in 1940 and died in exile in Sweden 
on August 4th, 2013. 

The three students were shot dead on December 17th, 1985, one month after they were 
arrested in front of their school for political reasons. Their deaths led to an outcry and 
protests against Sheikh Jaafar Barzinji, the governor of the province during Saddam 
Hussein’s regime, and prompted Bekas to write his poem 'The Martyrs’ Wedding’. about the 
three sons of his hometown Sulaymaniyah.From an early age, Bekas had taken a political 
stance, not only in his poetic texts but also by joining the Peshmerga. During the time of 
Ba’athist power (1968-2003), the said incident occurred in Bekas’ hometown Sulaymaniyah 
in the north of Iraq, and Bekas could not remain silent about it. 

In our paper, we approach the linguistic construction of the three martyred students by using 
the framework of Critical Stylistics (Jeffries, 2010). This approach is a further development 
of a stylistic analysis of poetry and especially suited to detect ideological meaning in texts 
as Bekas, first and foremost, uses the art of poetic writing to express his political stance on 
the murders. 

With political texts like the poem under scrutiny it is crucial to avoid or at least minimize 
bias when conducting an analysis. This is best achieved if an analytical framework is 
followed that guides the analysis instead of the researcher subjectively choosing those parts 
of the text or the analytical tools that fit a prefabricated result. Critical Stylistics provides 
such a framework and if followed through, a result emerges almost by itself that the analyst 
then has to interpret. The effect of a reduced bias when conducting an analysis by using 
Critical Stylistics has been demonstrated by Jeffries (2007) in her analysis of hegemonic 
discourse on the female body, Coffey-Glover (2019) in her research on masculinity in 
women’s magazines or Tabbert (2015, 2016) on the construction of criminal offenders in the 
German and UK press. With regard to poetry by Bekas, Ibrahim (2016) has provided a 
comprehensive Critical Stylistic analysis of Bekas’ Divan. With this paper, we build on 
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earlier work on selected works from Bekas’ ceuvre (Ibrahim, 2016, 2018, 2021; Ibrahim & 
Tabbert, 2021) where we have shown that Critical Stylistics is particularly suited for the 
analysis of Bekas’ poetry because it is to a large extent written with a political message. 


Critical Stylistics formulates ten textual-conceptual functions of texts, among them naming 
and describing entities (e.g. the meaning created by Bekas’ repeated use of ‘three’ in pre- 
modifying positions when naming the students), and their linguistic realizations (e.g. which 
is an analysis of noun phrases with headnoun, pre- and postmodification) which will be one 
focus of the analysis we present in this paper. 

Another textual-conceptual function of texts is, for example, the representation of actions, 
events and states where Jeffries recommends conducting an analysis of the predicator, that 
is the verb phrase, by means of transitivity analysis (Simpson 1993), meaning whether the 
verb phrase represents a material action process or a relational process etc. 

For an introduction to Critical Stylistics we invite the reader to follow up Jeffries’ (2010) 
introductory textbook as we do not have the space here to outline the framework in its 
entirety but will return to it in a bit more detail in Section 4. 

The reader will, however, encounter the presentation of results from another textual- 
conceptual function of texts which is negation and the creation of implied meaning. In 
particular, we look at negation in this rather lengthy poem , foregrounded most prominently 
in eleven repetitions of the phrase “Do not ask (how)”. Negation, as Nahajec (2012) argues 
in line with other researchers, can only be understood by imagining the presence as a 
necessary intermediate phase leading to an understanding of the absence. With regard to the 
poem under scrutiny, the repeated request not to ask how leads, first of all, to the intermediate 
phase of asking that question before it is negated in a second step which, we argue, has 
multiple layers of meaning as outlined below. 


Before we present our analysis, the paper introduces the reader to Bekas and mentions one 
of his main achievements for the development of Kurdish poetry, namely being a founding 
member of the Rwanga movement. We then continue with a brief outline of Critical 
Stylistics before we present two findings of our analysis, namely the naming choices for the 
students who were killed and the repeated use of “three” (from the textual-conceptual 
function of naming and describing entities) as well as the repetition of the phrase “do not ask 
(how)” (from the textual-conceptual function of negation and implied meaning). We 
conclude on broadening the perspective from an analysis at the microlevel to positioning 
Bekas as the writer where we also mention transitivity choices as all linguistic features 
together create Bekas’ point of view on the event reported on in the poem. 


2. Sherko Bekas and his time 

Sherko Bekas was born in the Kurdistan Region of Iraq. His father is Faiq Bekas (1905- 
1948), a well-known Kurdish poet within traditional Kurdish poetry. Bekas lived in an era 
(from the inception of modern Iraq up until 1991) when the Kurds had been viewed as being 
second-class citizens. The discrimination increased during Saddam Hussein’s regime 
(Ba’athist government from 1968 to 2003) and was practiced in the educational and cultural 
sectors as well as in the job market. The situation further escalated in 1988 with the 
destructing of over 3,000 Kurdish villages, more than 40 chemical attacks, one even killed 
over 5,000 Kurds in Halabja, and a total of 100,000 civilians buried after mass killings. This 
political situation is of importance for the poem analysed in this paper because at the time of 
the killings of the three students in 1985, the governor of the province of Sulaymaniyah, 
Sheikh Jaafar Barzinji, had already been facing far-reaching protests from the (mainly 
Kurdish) people in the region. Some historians even go as far as to compare Barzinji's crimes 
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against the Kurdish people to the Massacre of Jews in World War II by the Nazi regime in 
Germany (unknown, 2019) . 

Bekas published his first book when he was 17 years old. At a very young age, Bekas enlisted 
in the Peshmerga and worked as a 'party poet' for the Patriotic Union of Kurdistan, a major 
political party in the Kurdish Regional Government (KRG), a semi-autonomous region in 
Iraq (Levinson-LaBrosse, 2018). He joined the Kurdish Liberation Movement in 1965 and 
worked for their radio station (The Voice of Kurdistan). In seeking ‘new aspects and 
dimensions' for the thus far heavily arabised Kurdish poetry, Bekas turned to international 
texts and, for example, translated Ernest Hemmingway's 'The Old Man and the Sea' into 
Kurdish. 

Bekas joined the second Kurdish Liberation Movement in 1974. After the failure of that 
movement, the Ba'ath regime exiled Bekas to the middle of Iraq where he stayed for three 
years. On 8th August 1987 in a speech at Folkore Hois (The Whole Sky of my Borders, 8th 
August 1987) he stated that he considered himself the poet ‘of all Kurdish nation, the poet 
of revolution and Peshmergas' and continued by saying 'I consider myself the mother poet 
of Kurdistan’. His poetry depicts his political, literary beliefs and cultural community wishes, 
aims, and preferences (Bekas, 2006, p. 16) as we will see when analysing his poem 'The 
Martyrs’ Wedding". 

In 1986, he was exiled by the Iraqi regime to Sweden where he published 'The Small Mirrors’ 
in 1987 and 'Butterfly Valley' in 1991. In both poem collections, he mourns the victims of 
Kurdistan. Following the uprisings in Kurdistan in March 1991, Bekas returned to Iraqi 
Kurdistan. After the 1991 Gulf War, the already mentioned semi-autonomous Kurdish 
region KRG was created in northern Iraq and the Iraqi government withdrew its troops. In 
the first regional election, Bekas was elected a member of the Kurdish parliament and 
became Minister of Culture in the first Kurdish government. In 1993, he resigned from his 
position because of what he regarded as violations of democracy. 

Beka's work is widespread and well-known beyond the borders of his homeland which 
allows researchers to study his ceuvre in several languages because some of his works have 
been translated into Arabic, Italian, Swedish, French, German, and English. He has read 
some of his poems in Sweden, Denmark, Norway, Germany, Switzerland, Austria, the 
United Kingdom, Russia, and Italy, where he was named an honorary citizen of Milan. He 
paid a visit to the United States in 1990 and has a proven international reputation for his 
literary works. 

His poetry is mainly studied from a perspective of literary criticism (Abdulqadir, 2019; Ali, 
2009; Darwish & Salih, 2019; Fahmi & Dizayi, 2018; Mala, 2012; Mohammad & Mira, 
2018; Muhammed, 2001; Omer, 2011; Tabari, Parsa, & Gozashti, 2015). These studies 
reveal the different techniques Bekas uses in his writings to depict the political and social 
situation. One of the present authors (Ibrahim, 2018), however, employed a critical stylistic 
perspective to primarily reveal ideological meaning in Bekas' texts and is thus the first to 
apply Critical Stylistics (Jeffries, 2010) to Kurdish poetry. The present authors have 
continued their work on Bekas’ texts and published an analysis of the poem ‘Sculpture’ from 
the poem collection 'The Small Mirrors' (Ibrahim, 2021; Ibrahim & Tabbert, 2021). 


3. Bekas, poetry and the Rwanga movement 

Bekas had a huge influence on the development of Kurdish poetry. Whereas in the generation 
of poets including Bekas' father, major attention was being paid to rhyme and rhythm, Bekas 
together with other poets and writers founded the Rwanga movement in 1970 (Fahmi & 
Dizayi, 2018). Rwanga poetry was a reaction to the social and political situation and is 
considered to be 'one of the fruitful consequences of the socio-political developments’ 
(Fahmi & Dizayi, 2018, p. 72). Poets from the Rwanga movement tried to adjust poetry to 
real life (Naderi, 2011, p. 32), thus, it breaks from the traditional rules of rhyme and rhythm 
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to express many beautiful fantasies. Rwanga allows poets to express their vision accurately 
and overcome the boundaries of language. This was a radical change in Kurdish poetry 
(Riengard & Mirza, 1998, p. 8). From his experience of translating works of world literature 
into Kurdish, Bekas identified 'new elements in the world literature’ and utilised them in his 
own poetry (Fahmi & Dizayi, 2018 p. 73). Bekas stated in an interview that this movement 
aims to explain that their desires are 'free to discover what has not yet been discovered, to 
mix local and global languages in new and creative writings, and to support freedom all over 
the world' (Dhiab, 2007 p. 132). 

Many of Bekas' poems emphasise the importance of poetry as a powerful weapon to pursue 
global recognition of Kurdish culture and rights. Political attempts to oppress Bekas, as 
mentioned by Bachtyar Ali (Bekas, 2019, p. 7ff), failed. On the contrary, his tireless work 
for the Kurdish people and against oppression was recognised by awarding him with the 
Swedish Tucholsky Award in 1988. The reason to mention the Rwanga movement and its 
relevance to this paper are twofold. First, it allows us to argue that Bekas was well aware of 
‘elements in the world literature’ and used them in his own poetic writing. Those ‘elements’ 
can be explored by taking a stylistic approach which justifies our methodology (Critical 
Stylistics, developed at the University of Huddersfield in the UK) given that we are dealing 
with a text written in Sorani and translated by one of the present authors. Secondly, 
mentioning the Rwanga movement allows for our argument that Bekas’ text has a foremost 
political meaning and underlines why it is important to reduce our researchers’ bias when 
conducting the analysis and therefore again underlines the need for a framework that is 
interested in revealing and uncovering underlying ideologies and ideological meaning in 
texts like Critical Stylistics offers the means to do that. 


4. Critical Stylistics as our methodological approach 

Before we present our analysis, we begin with an introduction to the framework of Critical 
Stylistics, developed by Prof. Lesley Jeffries at the University of Huddersfield, UK. Critical 
Stylistics is a text-based framework for doing Critical Discourse Analysis. From her 
experience as a teacher, Jeffries saw the necessity to provide her students with a framework 
that guides them when approaching a text and doing a Critical Discourse Analysis (CDA). 
Jeffries acknowledges that CDA does not offer such a framework but most scholars choose 
their own method of analysis which frequently includes transitivity analysis, speech acts, 
modality, lexical and syntactic structure (Jeffries, 2010, p. 13). This way, one might criticise 
results and conclusions drawn from a CDA approach and claim that the analyst subjectively 
chose the tools to verify pre-fabricated results. Jeffries claims that because CDA aims to 
expose ideological stances presented in the analysed text, any claims of bias should carefully 
be avoided. One means to do so is to secure replicability of the analysis by following a 
framework such as the one provided by Critical Stylistics which allows the analyst to remain 
in an objective position as opposed to a manipulative position where too many choices are 
made subjectively. 

Critical Stylistics builds on the tools used in Stylistics as well as established linguistic 
foundations like Saussure’s (1986) distinction between langue and parole, speech act theory 
(Grice, 1975; Searle, 1969) and Halliday’s (1985) three metafunctions of language. Based 
on these foundations, Jeffries developed ten textual-conceptual functions of texts, like 
Naming and Describing or Representing actions/events/states. Under each of these functions 
she lists linguistic realisations like, for instance, for Naming and Describing she recommends 
to analyse the build-up of noun phrases with their pre- and postmodifications, nominalisation 
and apposition. In the category of Representing actions/events and states, Jeffries 
recommends to look at the verb phrase and to analyse transitivity mainly. For a more 
comprehensive introduction to Critical Stylistics, the reader is referred to Jeffries’ book 
‘Critical Stylistics' (2010) as well as to both present authors’ applications of Critical Stylistics 
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to the topic of representations of crimes and criminals (Tabbert, 2015, 2016) and, as 
mentioned, to the canon of Bekas’ poems (Ibrahim, 2016, 2018, 2021; Ibrahim & Tabbert, 
2021). 

When approaching 'The Martyrs’ Wedding' we are aware that this text carries political, that 
is ideological, meaning as Bekas presents his view and judgement of the incident. With one 
of the present authors being of Kurdish origin, we are critically aware of a possible bias in 
our analysis and therefore strictly follow the framework of Critical Stylistics in order to pre- 
empt criticism in that respect. However, as every text carries ideological meaning, so does 
this paper which means that despite all precautions there might still be the possibility that 
our personal views on the incident are visible in this paper. 

For clarification, we acknowledge that linguistic meaning making happens on two planes, 
namely meaning is projected by the text through textual features (semantics, pragmatics and 
grammatical structure) which trigger meaning and, on a different plane, meaning making 
happens in the mind of the reader who constructs meaning by bringing their world 
knowledge to the text (Semino, 1997, p. 125). Therefore, Jeffries in her framework of 
Critical stylistics talks about textual-conceptual functions of texts, combining textual and 
conceptual meaning-making. This meaning becomes ideological when values are attached 
to the constructed text world following a judgemental process (Jeffries, 2015). Bekas, as we 
will see, does attach his own value judgements about the incident to the textual meaning and 
it is our aim to decipher and proof it linguistically. 


5. 'The Martyrs’ Wedding' in the computer and the analysis 

We began our analysis by one of the present authors translating the poem into English. 
Although Bekas is a well-known poet, not all of his works have been translated into other 
languages and we know of no translation of 'The Martyrs’ Wedding’ into English. In a next 
step, we converted the .docx file into a .txt file to make the text readable for the software 
package AntConc (Anthony, 2022). Although we could have counted the words manually, 
using a software tool allows us to gain results much quicker. At the top of the wordlist (which 
lists all the words in the poem according to their frequency) we found 'three' (28 occurrences) 
and 'not' (17 occurrences)/ 'no' (8 occurrences). We present our analysis and findings with 
regard to these three words as we are aware of the time and space limit for our presentation. 


5.1. Naming and Describing the killed students (The cardinal number “three”) 

The cardinal number ‘three’ is used in premodifying positions or in complement slots, 
further describing a head noun so that the analysis presented here falls under the textual- 
conceptual function of naming and describing entities. ‘Three’ first occurs on page 4 of the 
poem, 505 words into the English text. It co-occurs with itself, mainly in clusters, meaning 
we find at least two occurrences in close proximity to each other. Due to space constrains, 
we look at the biggest cluster ranging from lines 161 through 180 (we highlighted all 
occurrences of 'three' in red and have numbered the lines for ease of reference): 


159 December 17th, a sunny morning, 

160 It was a big marriage. 

161 He was the king of our three sons. 

162 They were three grooms. 

163 There were no brides, 

164 There were no three shy flowers 

165 There were no three legs of the highland of kalikhani 
166 They were three red dressed grooms 

167 There were no brides, 

168 There were not three girls 
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169 Not three (young cute) girls such as white shirt pears 

170 they were three Wanawasha with blue T-shirts 

171 not three dotted partridges. 

172 There were three grooms, no brides. 

173 The brides were all the girls of Sulaymaniyah and Kurdistan! 
174 The brides were the daughters of Zozan and Kwestan. 

175 They are three knight/horsemen sons-in-law 

176 They were three storms 

177 But the beloved and the fiancée with flowers in their hands 
178 Were thousands of Khaj, sherry, and parikh 

179 They were three groomed mountains 

180 The brides were not three. 

181 River.. was a bride. 

182 Snow.. was a bride. 

183 Garden was a bride. 

184 Poetry.. was a bride. 

(cited from the poem 'The Martyrs‘ Wedding" by Sherko Bekas) 


Out of a total of 28 occurrences of the word 'three' in the entire poem, 14 and thus 50 % are 
to be found in the lines of the passage cited above. 

The numeral adjective 'three' in the context of this poem has multiple layers of meaning: 

- 'three' refers to the number of students who were killed in the incident on December 17, 
1985 

- 'three' in rhetorics indicates completeness or even perfection. It shows in the Bible (trinity 
of father, son and holy ghost) as well as in the Qur'an (the shortest Surahs - Al- 
Kawthar/Abundance (108) and Al-Astr/Time through Ages (103) - consist of three verses 
each). Three is called a triade, meaning it has a beginning, a middle and an end. ‘Three’ 
refers to the build-up of the world (heaven, earth, water) as well as of a human being (body, 
soul, spirit). Time is divided into three periods (past, present, future) as is human life (birth, 
life, death). 

- 'three' occurs three times in a pre-modifying position to the head noun 'groom' (lines 162, 
166, 172), naming the killed students. Furthermore, the students are named with reference 
to nature (Wanshwa/Vviolet (with blue T-shirts), storms, groomed mountains) as well as with 
reference to family relations (sons, sons-in-law). What makes it clear that these metaphorical 
naming choices also refer to the killed students is the pre-modifying cardinal number 'three' 
that unites all these naming choices and foregrounds the number itself and the different layers 
of meaning it has in the poem by means of repetition. 

- other than what the three students are, it is also worth looking at what they are not and at 
what is not there for them which means that we extend our analysis to include negated and 
oppositional meaning. Lines 170, 171 present an opposition between what the killed students 
are and what they are not: 


170 they were three Wanawasha with blue T-shirts 
171 not three dotted partridges 


Here we notice an ellipsis because subject and predicator (‘they were’) are not repeated in 
line 171. Nevertheless, the parallel syntactic structure in these two lines is still intact, the 
same structure as in the majority of lines presented in the extract under scrutiny. However, 
the syntactic difference by means of the ellipsis leads to an imbalance because of the 
omission and thus shorter form in line 171. This brings in a subtle feeling that not all is well 
or a slight uneasiness and increases the pathos of the scene. 
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Parallelism as well as repetition are means to create a foregrounding effect. The noun phrases 
in a subject complement position are foregrounded ('Wanawasha with blue T-shirts’, 'dotted 
partridges'), both noun phrases being further pre-modified by the cardinal number ‘three’. 
Comparing the two subject complement slots, however, finds that the parallelism is 
interrupted as there is postmodification of the head noun by means of a prepositional phrase 
in line 170 but not in line 171 which underlines this feeling of imbalance and uneasiness 
mentioned before. The just described parallelism together with negation lead to the creation 
of oppositional meaning between the two head nouns 'Wanawasha' (or violet, a flower that 
grows in Kurdistan) and 'partridges' (here Bekas uses the Kurdish word for the female 
partridge). Although both nouns refer to nature, ‘partridge’ names an animal and 
"Wanawasha' (that is a violet) a flower. 

The meat of a female partridge is more delicious and more valuable than that of its male 
counterpart because female partridges offer less meat as they are smaller. Furthermore, 
female partridges are known to be more peaceful as opposed to their male counterparts. With 
regard to politics, female partridges in Kurdish culture are furthest away from any political 
meaning or dispute. 

Wanawasha (violet) is used as medication and is either taken orally or it is sniffed, to treat 
different diseases such as coughs, flu, breathing sores and all the pain of the throat. In 
Kurdish culture, the violet is also used to produce olive oil, rosewater or as an ingredient in 
creams. Smelling the Wanawasha helps to alleviate anxiety and insomnia. Naming the 
students 'three Wanshwa' means that killing them is actually an act of killing nature. This 
underlines the brutality of the killings and evokes the notion of the three killed students being 
‘ideal victims' (Christie, 1986) in terms of their victimhood status, the same as, for example, 
the fictional character of Little Red Riding Hood from the same-named fairytale who is 
innocent and unaware of the danger she is in. 

- However, not only the cardinal number 'three' or ‘trio’ (line 195) contribute to a 
foregrounding of the number of the students who were killed. We also find 

- an actual list of three romantically involved characters ('Khaj, sherry, and parikh’, line 178), 
- a triple repetition of the modal adverb 'maybe' in line 55 or 

- three negated verb forms in a row ‘does not blink, neither faints nor dies' (lines 61 through 
63) as well as 

- three parallel syntactic structures 'will be the suns, will be moons, will be kings’ (lines 137 
through 139). 

Bekas thus foregrounds the number ‘three’ at various linguistic levels, first and quite 
obviously by a frequent use of the actual numeral adjective but also by means of three-part- 
lists, triple repetition, syntactic structure and negation. The latter brings us to our second part 
of the analysis, namely the use of negation and thus the creation of implied meaning in the 
poem. 


5.2 The use of negation and implicitness (Positioning Bekas as the author) 

In this section, we analyse the phrase 'Do not ask how’/'Don't ask how’/'Don't ask'/'Do not 
ask’ under the headline of the textual-conceptual function of negation and implied meaning. 
The phrase is repeated eleven times in the poem out of which nine occurrences appear in 
lines | through 33 (the poem has 208 lines in total) in the beginning of the poem. In fact, the 
poem begins with this phrase. It is presented in interrogative (questions) and imperative 
(directives) sentences, in lines 17 and 18 it provides both the (rhetorical) question and the 
subsequent answer. The high frequency of repetitions, especially in the beginning of the 
poem, has a foregrounding effect and invites if not even urges the reader to do the opposite 
and ask this question. Furthermore, the frequent repetition creates a contradictory effect to 
the literal meaning of the phrase: Although the phrase forbids to ask the question ‘how’, the 
expression of absence draws attention to the possibility of presence (Nahajec, 2012, p. 39), 
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that is to ask that question, and thus makes the reader aware of an alternative scenario 
(Jeffries, 2010, p. 106). 

Negation usually works on two levels, first it creates a pragmatic presupposition (that is the 
meaning tied to particular words, here the negator ‘not’ that is added to the auxiliary, 
(Levinson, 1983, p. 167ff)) and secondly, a conversational implicature arises from flouting 
the cooperation maxims in conversation (Grice, 1975) in that, for example, the conversation 
is not as direct and therefore as informative as it could be. In the phrase under scrutiny (‘don't 
ask’), the pragmatic presupposition is that the (implied) narrator presupposes that the reader 
wants to know how this incident happened and that the reader has questions (which is the 
meaning of the phrase without the negating participle - do ask). By adding a negative particle 
(the negator 'not'), the narrator implies that there is no use in asking questions about the 
incident. That would be the meaning of this phrase if Bekas had used it only once in the 
poem. However, the repetitive use of the phrase ‘don't ask' and its grammatical variations 
adds an additional third layer of meaning to the discussed meaning conveyed by the 
pragmatic presupposition and implicature. In fact, the frequent repetition of the phrase 
annuls negation and brings back the positive meaning of ‘do ask’ the question 'how'. Why 
does Bekas use this detour to get the reader to ask this question, especially because he could 
have said so straight away? This has something to do with hedging, a politeness strategy 
(Leech, 2014) described in pragmatics, where it could be regarded a face-threatening act to 
be direct and is considered more polite to, for example, express a request indirectly. Viewed 
against the background of Bekas' poem in the time of the Ba'ath regime and the already 
ongoing public protests following the incident, it becomes clear why Bekas felt the need to 
disguise his request to the reader of the poem. 

In addition, Bekas uses this strategy to avoid presenting his own point of view expressively 
and opts for an indirect means of expression. Point of view is the ‘angle of telling’ a story 
(Simpson, 1993, p. 2) and thus a ‘projection of positions and perspectives, as a way of 
communicating attitudes and assumptions’ (Simpson, 1993, p. 2). A comprehensive analysis 
of point of view expressed in this poem is not possible due to time/space constraints. 
However, building on the already established requests with which Bekas addresses the reader 
(to actually ask the question 'how’), we end our presentation with positioning Bekas in regard 
to the text. 

The phrase 'Do not ask how' is the negation of a verbalisation process (Simpson, 1993, p. 
90), that is verbally asking the question ‘how’. Classifying the predicator in terms of 
transitivity (as recommended by Jeffries under the headline of the second textual-conceptual 
function, namely ‘Representing actions/events/states') sheds light on 'how speakers encode 
in language their mental picture of reality and how they account for their experience of the 
world around them' (Simpson, 1993, p. 88). Asking the question ‘how’ has an additional layer 
of meaning which is the metaphorical meaning that by asking this question, the sayer extends 
a verbal, one-sentence utterance to an act of actively searching for truth and information 
about how the students died. Considered in light of speech act theory, asking this question 
thus becomes a speech act (Searle, 1969) that, by and in itself, can be regarded an act of 
doing and thus a material action intention in transitivity terms. Asking questions and 
searching for the truth metaphorically leads on to a subsequent process of mental cognition, 
a process of revelation and realisation. This is how Bekas pictures the ideal and thus implied 
reader (Genette, 1980 p. 260; 1988p. 135ff) of his poem. This reader is able to decipher 
Bekas' implicit request to do something by critically search for answers and thereby 
revealing the truth. 

Bekas is the author of the poem in the discourse world as well as the implied author in the 
text world (Werth, 1999) of the poem, addressing the implied and therefore ideal reader 
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(Genette, 1980 p. 260; 1988p. 135ff). Bekas furthermore also appears as the first person 
narrator evidenced, for example, in lines 51 through 53: 


51 It is very possible my heart neighbourhood. 
52 My eye house. 
53 My room of my soul and my abdomen. 


The use of the possessive pronoun 'my' indicates the presence of a narrator who also 
addresses a ‘you’, that is the implied reader, for example by means of the imperative 'Do not 
ask how'. Bekas' presence in the text world of this poem becomes even more obvious by the 
metaphorical aligning of the narrator's physical body with urban structure (‘neighbourhood', 
‘house’, 'room'), a phenomenon we also found and described in relation to Bekas' poem 
‘Sculpture’ from the collection "The Small Mirrors' (Ibrahim, 2021; Ibrahim & Tabbert, 
2021). The effect is that Bekas almost melts with the city of Suleymaniyah and its people, 
and draws the (implied) reader into this union, making it a very personal message by framing 
(Fillmore, 1982, 1985) the incident as a matter that concerns all. However, Bekas by means 
of politeness strategies (hedging), implied meaning (through repeated use of negation), 
conceptual metaphors, the use of questions and repetition as rhetorical tools as well as his 
choice of the predicator (transitivity) presents meaning on an implicit or subtle level instead 
of providing a one-sided account of events. Bekas asks questions (or rather one question 'Do 
ask how?’') and invites the reader to do the same. 


6. Conclusion 

Bekas, the 'mother poet of Kurdistan’ , cannot remain silent when he witnesses injustice as 
in the case of the killing of the three students on December 17, 1985 in his hometown 
Suleymaniyah. And Bekas most certainly has an opinion on it that he wishes to express. He 
is not known for staying silent on political issues and most certainly not when it concerns 
his own people. He has repeatedly chosen historical events as topics for his poems, such as 
the chemical attack in the Kurdish city of Halabja on March 16, 1988 during the Iran-Iraq 
War that killed an estimate of 5,000 people and injured many more. Bekas made this 
massacre the topic of his poems 'Halabja' (Bekas, 2019) or 'Sculpture' as part of the collection 
"The Small Mirrors' (Bekas, 2006) among others. 

In this article we have looked at a rather lengthy poem that deals with another political event 
and have chosen the framework of Critical Stylistics (Jeffries, 2010) to discover the 
ideological meaning projected by the text. We acknowledge that there is a certain degree of 
contextual knowledge necessary to understand the meaning of this poem and we also 
acknowledge that our analysis focuses on the English translation of the original Kurdish text 
which does not permit us to include rhyme and rhythm in our analysis as they most certainly 
got lost in translation, unfortunately. We hasten to add that one of the present authors is a 
native speaker of Kurdish who was born and raised in the Kurdish area of Iraq and therefore 
possesses the relevant cultural knowledge and is familiar with the Kurdish language to 
analytically decipher the meaning of this highly political text. 

The linguistic and poetic tools Bekas uses in this poem address an informed reader. However, 
the beauty of the language he uses (that shines through even in the English translation and is 
much richer in the original text) and the numerous conceptual metaphors touch the reader 
also on an emotional level. They raise core issues of identity, belonging and injustice. We 
are aware that our analysis as presented here is far from being comprehensive but rather 
focused on selected passages to which we were pointed by frequency counts. We have shown 
a way to decipher Bekas political statement by means of a detailed stylistic analysis and we 
added a critical view because this text is one of those that has the 'power to influence us' 
(Jeffries, 2010 p. 1). 
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An Investigation of Autonomous Learning Self-efficacy: A Case Study of GFP 
Learners at the University of Buraimi 
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Abstract 

The 21st-century education has been shifted from teacher-centered to different types of 
learning such as autonomous learning. The current quantitative research aims to investigate 
Omani GFP (General Foundation Program) learners' self-efficacy based on the autonomous 
learning aspects and their sub-aspects. It aims to answer two questions: what is the 
University of Buraimi GFP learners' self-efficacy in the autonomous learning aspects? And 
what is the University of Buraimi GFP learners' self-efficacy in the autonomous learning 
sub-aspects? This research is significant as there is not a research study in literature, to the 
best of the researcher's knowledge, which investigates learners' self-efficacy in autonomous 
learning. 110 students participated in the current study for the academic year 2021/2022. 
They were selected using a convenience sampling procedure. One electronic questionnaire 
was employed to collect data. SPSS software (version 23) was used to analyze data. The 
results show that Omani GFP learners' self-efficacy in delivering is higher than their self- 
efficacy in identifying learning goals, monitoring, evaluating, and developing or designing 
materials and resources respectively. The results further show that GFP learners’ self- 
efficacy is high in some sub-aspects of the autonomous learning aspects rather than the 
others. The results' implications and future research avenues are discussed. 

Keywords: autonomous learning, autonomous learning aspects, GFP (General Foundation 
Program), self-efficacy 


1. Introduction 

21st-century education has been shifted from exam-oriented and teacher-centered to 
student-centered education. It is directed to different types of learning and one of them is 
autonomous learning. Autonomous learning is traced back to Holec and he (1980, as cited 
in Nunan, 1996) defined it as "the ability to take charge of one's own learning" (p.3). 
However, Little (1990, as cited in Tuan, 2021) defined autonomous learning as "the capacity- 
for detachment, official reflection, decision-making, and independent action" (p.4). 

Autonomous learning is an approach that aims to promote lifelong learning. It 
emphasizes that learners have to have a role in the learning process. They have to work with 
their teachers to identify the learning contents, objectives, learning methods, learning 
techniques and assessment tools (Van Nguyen & Habok, 2021). Giirses (2020) stated that 
autonomous learning depends on many factors: motivation, beliefs, learner's sense of him/ 
herself and metacognitive knowledge, the knowledge of how to think critically, manage a 
process of learning and reflect on the strengths and weaknesses of the learning process (Van 
Nguyen & Habok, 2021). 

The research of learner autonomy is affected by learners, setting, and contextual 
factors. Consequently, there is a need of investigating autonomous learning in different 
contexts to gain more insight into it (Giirses, 2020). In the Omani context, Saeed (2021) has 
stated that the Ministry of Higher Education currently emphasizes the lifelong learning and 
study skills of students who are studying in the institutions of higher education. According 
to him (2021), Chikwa, Al Damen & Mathew (2018), and AlMasroori (2012), although there 
are many attempts of helping Omani learners to be active learners and take the authority of 
their learning, Omani learners are mostly dependent on their teachers in understanding or 
completing most of the required learning tasks or projects. Students are least bothered or 
responsible for their learning (Saeed, 2021; Chikwa, Al Damen & Mathew, 2018; and 
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AlMasroori, 2012). In literature, there are research studies that investigated autonomous 
learning in Oman focusing on the perspectives of teachers and students of autonomous 
learning, frameworks that enhance the application of autonomous learning and the 
autonomous strategies that students prefer. However, there are few studies that investigated 
the reasons for preferring students spoon-feeding learning. Based on the experience of the 
researcher, the learners' self-efficacy, one's beliefs of his/ her capabilities to organize and 
accomplish a task, could be one of the reasons. Mahyuddin, Elias, Cheong, Muhamadm, 
Noordin and Abdullah (2006) stated that the beliefs that people hold about their abilities and 
the outcome of their efforts influence their behaviors. Students with high levels of self- 
efficacy beliefs take more responsibility for their learning and see themselves as proactive 
students (Kim, Wang, Ahn & Bong, 2015). 

Therefore, the motivation of the current research is to investigate the University of 
Buraimi GFP (General Foundation Program) learners’ self-efficacy of the autonomous 
learning aspects and their sub-aspects. It aims to reduce the dearth of studies that investigate 
the learners’ self-efficacy of autonomous learning, specifically in Oman, and to present a 
new insight that could enhance autonomous learning application. The current research will 
answer two questions: What is the University of Buraimi GFP learners' self-efficacy of the 
autonomous learning aspects? and what is the University of Buraimi GFP learners' self- 
efficacy of the autonomous learning sub-aspects? The autonomous learning aspects that the 
current research focuses on are identifying learning goals and needs, designing or 
developing learning materials, delivering, monitoring, and evaluating. In contrast, the sub- 
aspects of the autonomous learning aspects that the current research focuses on are 
identifying needs and skills, setting goals and objectives, designing or developing materials, 
evaluating the materials, presenting presentations in English, working in a group, controlling 
time and situations, asking questions in English, identifying strengths and weaknesses, 
giving feedback, make decisions, evaluating learning, reflecting an experience, theorizing a 
theory for improvement and testing the theorized theory. The researcher expects that Omani 
GFP learners have low self-efficacy of autonomous learning aspects and sub-aspects 
specifically in delivering and reflecting the learning experiences. 

The current paper is divided into four sections. It will respectively start by presenting 
the literature review of the autonomous learning self-efficacy, the research methodology that 
is followed to investigate it, and the results that were found, and it will be ended with a 
discussion of the results. 


2. Literature review 
2.1. Definitions 

Although there are many attempts of helping Omani learners to be active learners 
and take authority of their learning, Omani learners are mostly dependent on their teachers. 
Students are least bothered or responsible for their learning. They are not autonomous. In 
literature, most research studies focused on the teachers’ and learners’ perspectives of 
autonomous learning, frameworks that could activate autonomous learning effectively in 
various contexts, some strategies and techniques that could increase learners’ autonomy and 
how to develop students' autonomy in learning some skills of English. The motivation of the 
current research is to investigate Omani GFP students’ self-efficacy of the autonomous 
learning aspects and sub-aspects as being self-efficacy one factor of learners' autonomy. 

As stated earlier, the concept of autonomous learning appeared in the early 1980s 
and the essence definition of it was by Holec. Holec (1980, as cited in Nunan, 1996) defined 
autonomous learning as "the ability to take charge of one's own learning" (p.3). Similarly, 
Bergen (1990, as cited in AlMasroori, 2012) asserts that autonomous learning is "the 
readiness to take the charge of one's own learning in the service one's needs and purposes" 
(p.102). 
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In contrast, the crux definition of self-efficacy was by Bandura. He in 1977 defined 
self-efficacy as "a person's beliefs of his/ her capabilities to organize and accomplish actions 
that are required to achieve specific attainments" (Bandura, 1997, p.3). In addition, self- 
efficacy was defined as" a personal belief of one's capability to perform an action or achieve 
a goal in an effective and appropriate manner" (Ormrod, 2006 as cited in Bhullar, 2019, p. 
58). The current study is based on Holec's definition of autonomous learning and Bandura's 
definition of self-efficacy. 


2.1.1. Autonomous learning and self-efficacy: theoretical underpinnings 
2.1.1.1. Autonomous learning 

Autonomous Learning is related to Experimental Learning Theory. This theory was 
founded by Kolb in 1984. It presented a foundation of an approach that states that learning 
is a lifelong process. It emphasized the importance of combining students' prior knowledge 
with the new one. It emphasized the significance of giving students a chance of reflecting 
on their learning experiences and connecting their reading to the theoretical aspects of their 
courses (Healey & Jenkins, 2000). Experimental learning theory presented a model which 
describes learning cycle. It stated that there are four stages of learning called concrete 
experience, reflective observation, abstract conceptualization, and active experimentation. 
The concrete experience is a stage where learners experience an activity. Reflective 
observation is a stage where learners try to reflect on the experience that they have had. The 
abstract conceptualization is a stage where learners try to conceptualize a theory or model 
of what they have observed. However, active experimentation is a stage where learners test 
the model or theory that they have conceptualized in stage three. In other words, this theory 
focused on the idea that learning takes place through experiencing, reflecting, thinking and 
acting (McCarthy, 2010). 


2.1.1.2. Self-efficacy 

Self-efficacy is a concept in Social Cognitive Theory (SCT). This theory was 
advanced by Albert Bandura in 1977. It focused on the notion that learning and behavior 
take place by a learner's observation and interaction with the social environment (Merriam 
& Bierema, 2015). This theory outlined seven central concepts called enactive learning, 
vicarious learning, self-regulation, modelling, observational learning as a function of 
modelling, self-efficacy and outcome expectations. Enactive learning is learning by doing. 
Nevertheless, vicarious learning is the learning that takes place without an overt 
performance. It is the learning that takes place by observing others. Observation helps people 
to gain a good collection of knowledge, skills, rules and beliefs (Schunk, 2012). As for self- 
regulation, the social cognitive theory assumes that people tend to control the events that 
affect their lives. They tend to have personal agency in their actions. Self-regulation includes 
self-observation (self-monitoring), self-judgment and self-reaction. Modelling is another 
crucial concept in social cognitive theory. Bandura, according to Schunk (2012), stated that 
modelling focuses on the idea that the person's cognitive, affective or behavioral changes 
take place when a person observes a model, such as a parent, a teacher or one of the 
celebrities. Observational learning is one function of modelling. The prime two factors that 
affect observational learning are self-efficacy and outcome expectations. Self-efficacy was 
defined as one's personal beliefs of his/ her capabilities to learn or perform an action 
(Bandura, 1997). Its advantage is that it promotes a sense of agency in a person's life. It is 
important because it affects the activity chosen, expenditure effort, persistence, and learning. 
It is different from the outcome expectations. Outcome expectations are one's beliefs about 
the action that will happen in the future (Schunk, 2012). 
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2.2. Past studies: a review 
2.2.1. Overseas research studies 

Mahendra (2021) has performed mixed-method research on thirty students to 
investigate learners' capacity of autonomous learning specifically in the breakout of covid- 
19. The research instruments were a questionnaire and an interview. Results showed that the 
research participants had the capacity of autonomous learning to some extent. Results 
showed that learners were autonomous learners in defining content and progression, 
monitoring the procedure of acquiring knowledge, and doing self-evaluation. They further 
showed that the aspects of setting objectives and selecting suitable needs should be 
enhanced. 

On the other hand, Tham (2021) has conducted mixed-method research to investigate 
English majors' perceptions of autonomous learning skills and whether or not they affect 
participants’ writing skills specifically after using an e-portfolio as a learning tool. The study 
was done on thirty-five participants who had different majors. Tests, writing logs and 
interviews were the main research instruments. Results showed that there was an 
improvement in learners' writing skills. Results also showed that students had positive 
attitudes toward the skills of autonomous learning, including setting goals, choosing learning 
materials, creating a study plan, writing reflections and conducting peer assessments. 

Marantika (2021) has conducted quantitative research on thirty students to analyze 
the relationship between metacognitive ability and learning autonomy as a strategy to 
enhance the outcomes of learning. Results showed that there was a significant relationship 
between a learner's metacognitive ability, autonomy and learning outcomes. Results showed 
that Indonesian students had the enthusiasm to raise their learning capacity. In addition, 
results showed that they wanted to develop their learning strategies and had the opportunities 
to make decisions specifically in ideas development. 

Marsevani (2021) has performed mixed-method research to examine learners' views 
of an instructor's teaching objectives and requirements, specifically objectives setting, and 
study plans and their practices of learning English autonomously. A questionnaire and an 
interview were the main research instruments. Results showed that learners had positive 
attitudes toward autonomous learning specifically the instructors' objectives and the 
requirements of learning English autonomously. 


2.2.2. In the Omani context 

In the Omani context, Saeed (2021) has conducted mixed-method research on 135 
EFL learners to identify learners’ perceptions of autonomous learning in an EFL context and 
their beliefs of the role of teachers, peers and social media in achieving autonomy in 
learning. Results revealed that students had the awareness of the autonomous learner 
concept. They believed that teachers, peers and social media do not merely help them to 
foster their autonomy but to gain confidence, self-esteem, motivation, self-determination, 
and a sense of responsibility in the environment of EFL language learning. 

On the other hand, Chikwa, Al Damen and Mathew (2018) have performed a 
quantitative study on 173 students to explore the extent to which EFL students on a 
foundation program at a private university college inclined to learner autonomy. Results of 
a survey showed that students had a low level of autonomy and a little inclination toward 
developing themselves as autonomous learners. They excessively depended on their teachers 
in their learning of a language. 

In contrast, Alkhoudary (2015) has conducted experimental research of autonomous 
learning on sixty students using a mixed-method research design to evaluate the autonomous 
learning importance. Results showed that autonomous learning motivates learners to learn 
independently, and it increases their intrinsic motivation more than extrinsic one. In 
addition, results showed that autonomous learning increases students’ language skills. 
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Therefore, teachers can depend on this approach to help their students to increase their 
motivation, monitor their progress, and improve their behaviors. 

AlMasroori (2012) has conducted mixed-method research to examine teachers' and 
learners' perceptions and beliefs of autonomous learning. Results showed that there were 
differences in the teachers' and students' perceptions and beliefs toward specific aspects of 
autonomous learning. They were independent in some aspects and they were not on others. 

As it is clear from the previous review of literature, many research studies were done 
on a small number of participants. Many research studies' results contradict each other. This 
point could indicate that this area of research needs more investigation, and the research 
context plays a role in understanding autonomous learning from various perspectives. In 
addition, after reviewing the previous research studies, it was obvious that most of the 
previous research studies emphasized teachers' and learners' perceptions or attitudes of 
autonomous learning, its definitions, its strategies, and its relationships with other variables 
or how to apply it. However, there is not a research study, to the best of the researcher's 
knowledge, that investigates learners’ self-efficacy of autonomous learning. Therefore, this 
research will fill this lacuna and will try to investigate the University of Buraimi GFP 
Learners’ self-efficacy of the autonomous learning aspects, including identifying the 
learning goals and needs, designing or developing the learning materials, delivering, 
monitoring, and evaluating, and their sub-aspects. 


3. Research methodology 
3.1. Research design and context 

The current quantitative research aims to collect numeric data of GFP learners' self- 
efficacy of autonomous learning aspects at the University of Buraimi. The data is primary. 
The researcher collects it by using an electronic questionnaire. The present research was 
performed in the academic year 2021/ 2022. It is done during the breakout of covid-19, a 
disease that has been spreading around the world since the end of the year 2019. It was done 
on the General Foundation Program (GFP) learners of the University of Buraimi in Oman. 
General Foundation Program is a program that is designed to prepare high school graduates 
for their specializations. It aims to develop students’ skills of English, math, computing and 
study skills. General Foundation Program includes three levels that students have to pass 
before starting their specializations. The teaching process at the university is based on giving 
the students the authority of their learning. Due to the breakout of covid-19, the remote and 
face-to-face modes of learning were activated. The study participants were between the age 
of (18- 20), (21- 22) or (+23). They shaped 71.3%, 22.6% and 6.1% respectively. They 
graduated from schools that followed teacher-centered approach. They studied courses that 
were designed by the Ministry of Education in Oman. 


3.2. Participants and sampling 

The general foundation program at the University of Buraimi includes 425 students 
(males: 99, females: 326). A total of 110 students participated in the current study. The male 
participants comprised 15.7% (N= 18) of the sample while the female participants shaped 
84.3 % (N= 97) of the sample. The participants who were in level one were 27.7% (N= 32: 
T= 37). However, the participants who were in levels two and three were 41.7% (N= 48: T= 
227) and 30.5% (N= 34: T=161) respectively. Study participants were chosen by utilizing 
the convenience sampling procedure. This type of sampling was used because the research 
had fewer rules to follow. Participants had merely to be students in GFP. The researcher 
used it because there was a need to find a readily available sample to do the research. 

The process of selecting the participants started by sending WhatsApp texts and 
email invitations to the targeted sample. They were written by the researcher herself. Being 
the learning modes at the university remote and face-to-face, WhatsApp groups were 
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established by every instructor for further guidance of all students who were enrolled in 
every course in GFP. The researcher used them and e-mail invitations because that way was 
the best way to make sure that the responses which will be received will be from the targeted 
population (for more information, see data collection section). 


3.2. Research instrument 

To collect data of the current study, one electronic questionnaire was employed. The 
electronic questionnaire consists of two sections. The first one aimed to collect the 
demographic information of the study participants especially their gender, age, and the 
current academic level in GFP. The second section, however, aimed to collect data on the 
learners' self-efficacy of the autonomous learning aspects, including identifying learning 
goals and needs, designing or developing the learning materials, delivering, monitoring, and 
evaluating, and their sub-aspects. 

Self-efficacy of autonomous learning questionnaire was designed by the researcher 
herself. To design it, the researcher tries to read the literature of the topic in general and the 
area that the research investigates. After understanding the area of the research, the 
researcher designs the research instrument, a questionnaire, with the help of two other 
questionnaires which were done by Tschannen-Moran and Hoy in 2001 to measure the 
teacher self-efficacy and Ruelens in 2019 to measure the self-efficacy of language learning 
strategies. 

The current research 25-item instrument consists of a 5-point likers scale (1= not at 
all, 2= maybe a little, 3= moderately, 4= a lot to some extent, 5= a lot). It includes five 
subscales: identifying learning goals and needs, designing or developing learning materials 
and resources, delivering, monitoring and evaluating. The first subscale, identifying learning 
goals and needs, aims to measure the participants’ self-efficacy in identifying their needs, 
goals and skills. The second subscale aims to measure the participants’ self-efficacy in 
preparing materials or choosing the available ones. However, the third subscale, delivering, 
aims to gauge the participants’ self-efficacy in presenting what they have learned to others. 
The fourth subscale, monitoring, measures the participants' self-efficacy of monitoring their 
learning by identifying the mistakes and giving feedback, for example. In contrast, the fifth 
subscale, evaluation, aims to measure the participants’ self-efficacy of evaluating what they 
have achieved identifying the future steps that could enhance their progress and testing them. 
Items one and two of identifying learning goals and needs subscale and item three of 
designing or developing learning materials and resources subscale (see appendix1) were 
inspired from Ruelens' questionnaire which was designed and validated in 2019. However, 
items four and five of delivering, item seven of monitoring and one of evaluation (see 
appendix 1) were taken from Tschannen-Moran and Hoy scale which was validated in 2001. 

To measure the feasibility of the study's instrument, a pilot study was performed. The 
pilot study was done in the academic year 2021/ 2022. It includes 55 participants. Females 
shaped 89.5% while males comprised 10.5%. The participants were students at the 
University of Buraimi. To measure the validity and reliability SPSS (Statistical Package for 
Social Science software (version 23) was used. To ensure validity, the Pearson correlation 
coefficient was used. Results showed that the correlation of the instrument items is highly 
significant (less than 0.05). However, to ensure reliability, Cronbach's alpha was utilized 


(see tablel). 
Table 1 
Reliability Statistics 
Cronbach's Alpha N of Items 
932 25 
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Table 1 shows that the reliability coefficient of the instrument was .932. This 
indicates that the reliability of the instrument was excellent. Moreover, to make sure of the 
reliability of the data, in designing the electronic questionnaire, the researcher made sure 
that each participant has merely one opportunity to respond to it. The researcher also 
informed the participants of the questionnaire's purpose. 


3.3. Data collection 

To collect data, the researcher started reading the literature to understand the topic 
and find the available instruments that could measure the area of the research. After 
understanding the topic, the questionnaire was designed. After gaining the ethical approval 
of conducting the research and making sure of the research instrument's feasibility, validity 
and reliability by conducting a pilot study, the instrument was distributed. Email invitations 
and WhatsApp texts were written by the researcher herself and they were sent to the study 
participants. As an illustration, the emails included the research topic, research objective to 
attain the research credibility. Moreover, they included the invitation of the study 
participating, and the main research ethical considerations. The participants were informed 
that they have the complete freedom to participate in the study or not and the data that will 
be collected will not be used only for research purposes. Furthermore, participants were 
informed of their participation's anonymity and responses’ confidentiality. After receiving 
the responses, the data is saved in Excel format. A total of 115 participants participated in 
the study. 110 of the questionnaires were taken for the research investigation. Five 
questionnaires were discarded because of the sloppy completion. 


4. Results 

The current research data were analyzed by SPSS (Statistical Package for Social 
Science) Software (version 23). The descriptive statistics were utilized to analyze data 
finding the mean (M) and Standard Deviation (SD), minimum and maximum. This step was 
done to answer the research two questions: what is the University of Buraimi GFP learners' 
self-efficacy of the autonomous learning aspects? and what is the University of Buraimi GFP 
learners’ self-efficacy of the autonomous learning sub-aspects? 


4.1. Descriptive statistics 
4.1.1. Question one: what is the University of Buraimi GFP learners' self-efficacy of the 
autonomous learning aspects? 

The calculations of minimum, maximum, mean, and standard deviation of the total 
autonomous learning aspects were presented in table 2. 
Table 2 


Descriptive Statistics of the Total Autonomous Learning Aspects 


Minimum Maximum Mean Std. 
Deviation 
Identifying learning goals and needs 6.00 30.00 20.045 4.58835 
10 
Designing or developing learning 3.00 15.00 10.727 2.74249 
materials and resources 10 
Learning delivering 10.00 34.00 22.163 4.68558 
10 
Monitoring 8.00 25.00 15.754 3.64273 
10 
Evaluation 5.00 20.00 13.109 3.10769 
10 
Valid N (listwise) 
10 
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Table 2 shows that GFP learners’ self-efficacy in delivering (M= 22.1) and 
identifying learning goals (M= 20) respectively are higher than their self-efficacy in 
monitoring (M= 15.7), evaluation (M= 13.1) and designing or developing learning materials 
and recourses (M= 10.7). Results showed that the distribution of the responses of learning 
delivering as an aspect of autonomous learning (SD= 4.6) is higher than the distribution of 
the responses of identifying learning goals (SD= 4.5), monitoring (SD= 3.6), evaluating 
(SD= 3.1) or developing learning materials and recourses (SD= 2.7). 


4.1.2. Question two: what is the University of Buraimi GFP learners' self-efficacy of the 
autonomous learning sub-aspects? 
4.1.2.1. Descriptive statistics of identifying learning goals and needs sub-aspects 

The calculations of minimum, maximum, mean, and standard deviation of the sub- 
aspects of identifying learning goals and needs aspect were presented in table 3. 


Table 3 
Descriptive Statistics of Identifying Goals and Needs Sub-aspects 
Minimum Maximum Mean Std. 
Deviatio 
n 

I can identify what I need to learn. 110 1.00 5.00 3.245 .98787 
I can identify the skills that I need to 110 1.00 5.00 3.454 1.01941 
learn. 
I can set goals of what I want to learn. 110 1.00 5.00 3.490 .97440 
I can divide the goals into small 110 1.00 5.00 3.190 1.01814 
objectives. 
I can set goals of a course that I am 110 1.00 5.00 3.281 1.10156 
studying. 
I can set a plan to achieve the goals of 110 1.00 5.00 3.381 1.11686 
the course that I am studying. 
Valid N (listwise) 110 


Table 3 shows that GFP learners' self-efficacy in setting goals of what they want to 
learn (M= 3.49) and the skills that they need to learn (M= 3.45) respectively are higher than 
their self-efficacy of setting a plan to achieve the goals of the course that they learn (M= 
3.38), setting goals of a course that they study (M= 3.28), identifying what they need to learn 
(M= 3.2) or dividing the goals into small objectives (M= 3.19). 


4.1.2.2. Descriptive statistics of designing or developing learning materials and 
resources sub-aspects 

The calculations of minimum, maximum, mean, and standard deviation of the sub- 
aspects of designing or developing learning materials and resources aspect were presented 
in table 4. 
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Table 4 
Descriptive Statistics of Designing or Developing Learning Materials and Resources Sub- 
aspects 


Minimum Maximum Mean Std. 
Deviation 
I can choose the suitable materials of 110 1.00 5.00 3.6364 1.02023 


the lesson that I am going to teach 

from the Internet. 

I can prepare the materials and 110 1.00 5.00 3.5091 1.17110 
resources e.g. PowerPoint 

presentations pictures worksheets or 

video clips that I need to teach my 

classmates by myself. 


I can choose the materials that are 110 1.00 5.00 3.5818 1.04383 
relevant to my lesson. 
Valid N (listwise) 110 


Table 4 shows that GFP learners’ self-efficacy in choosing the suitable materials of 
the lesson that they are going to teach from the Internet (M= 3.6) and choosing the materials 
that are relevant to their lesson (M= 3.5) respectively are higher than students' self-efficacy 
in preparing the materials and resources that they need to teach something to their classmates 
by themselves. 


4.1.2.3. Descriptive statistics of learning delivering sub-aspects 
The calculations of minimum, maximum, mean, and standard deviation of learning 
delivering sub-aspects were presented in table 5. 


Table 5 
Descriptive Statistics of Learning Delivering Sub-aspects 


Minimum Maximum Mean Std. 
Deviation 


I can present a presentation 1.00 5.00 3.0818 1.09320 
to my classmates in English. 10 


I can work in a group to 1.00 5.00 3.7818 1.00806 
achieve an objective. 10 

I can run the activities of the 1.00 5.00 3.3455 .97149 
lesson that I am going to 10 

teach with my classmates 

smoothly. 


I can get my classmates to 1.00 5.00 2.9000 1.04881 
follow the rules of the 10 
classroom. 


I can control my classmates' 1.00 5.00 2.7909 1.10955 
disruptive behaviors. 10 


I can divide the time of the 1.00 5.00 3.1091 .93205 
class on the prime a lesson's 10 

objectives. 

I can ask others questions in 1.00 5.00 3.1545 1.07675 
English. 10 


Valid N (listwise) 


10 


Table 5 shows that GFP learners’ self-efficacy in working in a group to achieve an 
objective (M= 3.7) is higher than running activities of a lesson smoothly with their 
classmates (M= 3.34), asking questions in English (M= 3.15), dividing the time of a class on 
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the prime a lesson's objectives (M= 3.1), presenting a presentation to their classmates in 
English (M= 3), getting their classmates to follow the rules of the classroom (M= 2.9), or 
controlling their classmates' disruptive behaviors (M= 2.79) respectively. 


4.1.2.4. Descriptive statistics of monitoring sub-aspects 
The calculations of minimum, maximum, mean, and standard deviation of learning 
monitoring sub-aspects were presented in table 6. 


Table 6 


Descriptive Statistics of Monitoring Sub-aspects 


N 


Minimum 


Maximum 


Mean 


Std. Deviation 


I can give 
alternative 
explanations if 
my classmates 
feel confused. 

I can decide 
whether my 
classmates 
understand what I 
have explained or 
not. 

I can decide my 
classmates’ 
strengths and 
weakness after 
answering a task. 
I can give 
feedback on my 
classmates’ 
answers. 

I can take the 
right decision of a 
problem. 


110 


110 


110 


110 


110 


1.00 


1.00 


1.00 


1.00 


1.00 


5.00 


5.00 


5.00 


5.00 


5.00 


3.1545 


3.2455 


1.11031 


95000 


96221 


99074 


88924 


Table 6 shows that GFP learners' self-efficacy in taking the right decision of a 


problem (M= 3.3) is higher than their self-efficacy of deciding whether their classmates 
understand what has been explained or not (M= 3.2), giving alternative explanations if their 
classmates feel confused (M=3.15), giving feedback on their classmates' answers (M= 2.99), 
or deciding their classmates’ strengths and weaknesses after answering a task (M= 2.97) 
respectively. 


4.1.2.5. Descriptive statistics of evaluation sub-aspects 
The calculations of minimum, maximum, mean, and standard deviation of learning 
evaluation sub-aspects were presented in table 7. 
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Table 7 
Descriptive Statistics of Evaluation Sub-aspects 


Minimum Maximum Mean Std. 
Deviation 


I can use a variety of assessment 1.00 5.00 3.2545 1.07034 
strategies e.g., quizzes games or 10 

discussions to make sure whether 

my classmates understand what I 

have explained or not. 


I can evaluate the lesson that I 1.00 5.00 3.1455 .91708 
have explained to my classmates 10 

identifying its strengths and 

weaknesses. 


I can find a better way of teaching 1.00 5.00 3.4091 1.08616 
my lesson if I am going to teach it 10 

again for my classmates in the 

future. 


I can test the new way of teaching 1.00 5.00 3.3000 92419 
a lesson to see whether it is good 10 
or not. 


Valid N (listwise) 
10 


Table 7 shows that GFP learners' self-efficacy in finding a better way of teaching a 
lesson again in the future (M= 3.4) is higher than their self-efficacy in testing a new way of 
teaching a lesson to see whether it is good or not (M= 3.3), using a variety of assessment 
strategies to make sure whether their classmates understand what they have explained (M= 
3.25), or evaluating a lesson that has been explained to their classmates identifying its 
strengths and weaknesses (M= 3.1) respectively. 


5. Discussion 

The current research results show that GFP learners’ self-efficacy in delivering is 
higher than their self-efficacy in identifying learning goals, monitoring, evaluating and 
designing or developing learning materials and resources respectively. This result suggests 
that Omani learners are dependent. It suggests that GFP learners can apply what others ask 
them to do. This result could also suggest that GFP learners have the desire to experience 
things and learn but not to reflect, think or act. This result could further imply that Omani 
learners have the main factor of self-efficacy, interaction with the environment. This result 
is in accordance with Chikwa, Al Damen and Mathew (2018) who found that Omani learners 
are dependent. In addition, it is in the same line with AlMasroori (2012) who found that 
Omani learners are autonomous in some aspects and they are not in others. 

As for learning goals and needs sub-aspects, results show that GFP learners' self- 
efficacy in setting goals of what they want to learn and the skills that they need to learn 
respectively are higher than their self-efficacy in setting a plan to achieve the goals of the 
course that they learn, setting goals of a course that they study, identifying what they need 
to learn or dividing the goals into small objectives. This result could imply that Omani 
learners have self-awareness, but they do not have the higher thinking skills to analyze a 
course. They are unable to apply, analyze, synthesize and evaluate. This result could support 
the idea that autonomous learning is a process of learning where learners have the authority 
of their learning but with a teacher's guidance. In addition, this result could imply that Omani 
students have the prime factor of observational learning, an important factor of self-efficacy, 
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setting goals. This result is in a similar vein with Tham (2021) and Mahendra (2021) 
respectively who found that learners have a positive attitude toward setting goals, but they 
need support in setting objectives and selecting suitable needs. 

Regarding designing or developing learning materials sub-aspects, results show that 
GFP learners’ self-efficacy in choosing the suitable materials of a lesson that they are going 
to teach from the Internet is higher than their self-efficacy of choosing materials that are 
relevant to their lesson and preparing the materials and resources that they need to teach their 
classmates by themselves respectively. This result suggests that GFP learners are dependent. 
They are unable to reflect, think and act. This result again implies the importance of the 
cooperation between teachers and students in the setting of autonomous learning. This result 
is in the line with Tham (2021) who found that learners have positive attitudes towards 
choosing learning materials. 

In contrast, the analysis of delivering sup-aspects shows that GFP learners' self- 
efficacy in working in a group to achieve a goal is higher than their self-efficacy of running 
activities of a lesson smoothly with their classmates, asking questions in English, dividing 
the time of a class on the prime a lesson's objectives, presenting a presentation to their 
classmates in English, getting their classmates to follow the rules of the classroom, or 
controlling their classmates' disruptive behaviors. This result suggests that Omani learners 
have the motivation and regulation to interact with the environment and learn. This could 
imply that they prefer enactive learning, learning by doing. This result further implies that 
they have self-regulation, the agency that people tend to have to do tasks. This result is in a 
similar vein with Alkhoudary (2015) and Saeed (2021) who found that Omani students have 
the motivation and self-determination in the environment of autonomous learning. 

As for monitoring sup-aspects, results show that GFP learners’ self-efficacy in taking 
the right decision of a problem is higher than their self-efficacy of deciding whether their 
classmates understand what has been explained or not, giving alternative explanations if their 
classmates feel confused, giving feedback on their classmates’ answers, or deciding their 
classmates’ strengths and weaknesses after answering a task respectively. This result could 
imply that Omani learners could have self-judgment, an important factor of a person's self- 
regulation. They may have the ability to reflect and theorize the solutions to problems. 
However, they do not have the ability to test their theories. This result is in the line with 
Marantika (2021) who found that learners tend to make their decisions. 

Regarding learning evaluation sup-aspects, results show that GFP learners' self- 
efficacy in finding a better way of teaching a lesson again in the future is higher than their 
self-efficacy of testing a new way of teaching a lesson to see whether it is good or not, using 
a variety of assessment strategies to make sure whether their classmates understand what 
they have explained, or evaluating a lesson that has been explained to their classmates 
identifying its strengths and weaknesses. This result shows that Omani learners do not have 
metacognitive knowledge, the knowledge which includes how to think critically, manage a 
process of learning and reflect on the strengths and weaknesses of the learning process. This 
result suggests that GFP learners do not know how to reflect on their experiences correctly. 
They could theorize theories but not test them. This result is against Tham (2021) who find 
that learners have a positive attitude toward writing reflections. That could be because each 
context has its own way of learning. 

Notwithstanding this research sheds the light on the self-efficacy of Omani GFP 
learners on the aspects and sub-aspects of autonomous learning, it was good if it finds in- 
depth why Omani learners can set their goals in the personal domain, not the academic one. 
In addition, it was good if the present research finds why Omani learners are not able to test 
their theories although they have the motivation to interact with the environment and they 
have the self-efficacy of taking the right decisions. 
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The current research recommends all curriculum designers and teachers locally or 
globally to activate students' practice of setting goals, realizing goals of a course, and 
reflecting on learning experiences. Practicing reflective practice will activate experimental 
learning. It will help students to set goals and objectives, set plans to achieve them, apply 
the plans, evaluate the results, theorize theories to improve the results and test them. 
Therefore, the autonomous learning aspect and sub-aspects of students will be enhanced. 


6. Conclusion 

The current quantitative research aims to answer two questions: what is the 
University of Buraimi GFP learners' self-efficacy of the autonomous learning aspects? and 
what is the University of Buraimi GFP learners’ self-efficacy of the autonomous learning 
sub-aspects? Results showed that Omani GFP learners' self-efficacy in delivering is higher 
than their self-efficacy in identifying learning goals, monitoring, evaluating, and developing 
learning materials and resources respectively. Results further showed that GFP learners' self- 
efficacy is high in some sup-aspects of autonomous learning such as setting goals of what 
they want to learn and the skills that they need to learn, but not how to apply them, choosing 
the suitable materials of a lesson from the Internet, but not to design them, working in a 
group to achieve a goal, but not to organize the process of learning, taking the right decision 
of a problem, but not test the decision to enhance the situation. This research is significant 
as there is not a research study in literature, to the best of the researcher's knowledge, which 
investigates learners' self-efficacy of autonomous learning. It will help even partially 
curricula designers and teachers in Oman or around the world to know the aspects of 
autonomous learning that learners struggle with. 

Although the research attempts to shed the light on the Omani GFP learners' self- 
efficacy aspects of autonomous learning, research findings cannot be generalized. Being in 
a small number of participants (110 participants), the research results cannot be generalized 
for all contexts. Additionally, not having a mixed-method research design, the research has 
a limitation. Conducting an interview, for instance, could enable the researcher to gain more 
new information that would clarify the current research problem. In terms of avenues for 
further research, future researchers could replicate the study in other contexts and with other 
academic levels. 


List of Abbreviation 

N Abbreviation Meaning 
1. E.g. For example 
2. EFL English as a Foreign Language 
3. GFP General Foundation Program 
4. N Number 
5: SCT Social Cognitive Theory 
6. SD Standard Deviation 
Ti SPSS Statistical Package for Social Science 
8. St First 
9, T Total 
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Appendix 

A Questionnaire of Learners' Self-efficacy of the Autonomous Learning 
Dear students, 
This is a questionnaire which aims to investigate your self-efficacy beliefs of the 
autonomous learning. It includes two sections. Please, read the items carefully and choose 
whether not at all, maybe a little, moderately, a lot to some extent, or a lot of each item. The 
questionnaire will not take more than 7minutes of your time. The data which will be 
collected will be confidential. They will not be used only for the research purposes. Your 
cooperation is highly appreciated. 


The researcher 

Section One: Demographic Information 

Name (optional): nationality: 

Gender: level: 

Section Two: Learners' Self-efficacy Beliefs of the Autonomous Learning 
Identifying learning goals and Not at Maybe a Moderately A lot to A lot 
needs all little some 

extent 

1 | I can identify what I need to learn. 1 2 3 4 5 

2 | I can identify the skills that I need to 1 2 3 4 5 
learn. 

3 | Ican set goals of what I want to 1 2 3 4 5 
learn. 

4 | Ican divide the goals into small 1 2 3 4 5 
objectives. 

5 | I can set goals of a course that I am 1 2 3 4 5 
studying. 

6 | Ican set a plan to achieve the goals 1 2 3 4 5 
of the course that I am studying. 

Designing or developing learning Not at Maybe a Moderately A lot to A lot 
materials and resources all little some 
extent 
1 | I can prepare the materials and 1 2 3 4 5 


resources (e.g., PowerPoint 
presentations, pictures, worksheets, 
or video clips) that I need to teach my 
classmates by myself. 
2 | I can choose the suitable materials of 1 2 3 4 5 
the lesson that I am going to teach 
from the Internet. 
3 | I can choose the materials that are 1 2 3 4 5 
relevant to my lesson. 


Learning Delivering Not at Maybe a Moderately A lot to A lot 
all little some 
extent 
1 | Ican present a presentation to my 1 2 3 4 5 


classmates in English. 


2 | I can work in a group to achieve an 1 2 3 4 5 
objective. 
3 | Icanrun the activities of the lesson 1 2 3 4 5 


that I am going to teach with my 
classmates smoothly. 
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lesson to see whether it is good or 
not. 


Ican get my classmates to follow the 1 2 3 4 5 
rules of the classroom. 
I can control my classmates' 1 2 3 4 5 
disruptive behaviors. 
I can divide the time of the class on 1 2 3 4 5 
the prime a lesson's objectives. 
Ican ask others questions in English. 1 2 3 4 5 
Monitoring Not at Maybe a Moderately A lot to A lot 

all little some 

extent 

Ican give alternative explanations if 1 2 3 4 5 
my classmates feel confused. 
Ican decide whether my classmates 1 2 3 4 5 
understand what I have explained or 
not. 
I can decide my classmates’ strengths 1 2 3 4 5 
and weaknesses after answering a 
task. 
Ican give feedback on my 1 2 3 4 5 
classmates’ answers. 
Ican take the right decision of a 1 2 3 4 5 
problem. 
Evaluation Not at Maybe a Moderately A lot to A lot 

all little some 

extent 

Ican use a variety of assessment 1 2 3 4 5 
strategies (e.g., quizzes, games, or 
discussions) to make sure whether 
my classmates understand what I 
have explained or not. 
Ican evaluate the lesson that I have 1 2 3 4 5 
explained to my classmates 
identifying its strengths and 
weaknesses. 
I can find a better way of teaching my 1 2 3 4 5 
lesson if I am going to teach it again 
for my classmates in the future. 
I can test the new way of teaching a 1 2 3 4 5 
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Abstract 

The aim of the present study is to analyze the theme of social injustice in the nineteenth 
century translation of Oliver Twist by Charles Dickens. It is to be seen what changes 
occurred in the theme of social injustice between the target and the source languages as a 
result of the translator’s initiative. The examined rendition comprises the Polish version of 
Oliwer Twist which was translated anonymously in 1845. The analysis is carried out with 
regard to a number of the translational parameters. These parameters include translation 
shifts (Catford, 1965), disambiguation and semantic or stylistic incongruities (Munday, 
2004), direct and oblique techniques (Vinay and Darbelnet, 1995). The theoretical part of 
the paper presents such concepts as the issue of social injustice in Victorian England and 
Dickens’s personal attitude in this regard. The description of the theoretical notion of 
translation shifts is also included. Additionally, the model of analyzing meaning known as 
disambiguation is introduced. Concurrently, direct and oblique translation techniques in 
reference to semantic and stylistic incongruities are mentioned. The practical part consists 
in analyzing the selected fragments of the source text juxtaposed with their target 
equivalents. The scrutiny aims at identifying how phrases dealing with social injustice were 
translated in line with the translational parameters in question. Finally, conclusions are 
drawn. 

Keywords: Dickens, social injustice, translation analysis, translation shifts, direct and 
oblique translation techniques 


1. Introduction 

Charles Dickens lived in difficult times when Great Britain had to face many challenges 
concerning man and society; particularly social and political issues needed urgent solutions 
(Wood, Hahn, 2012). Among multiple problems poverty, social injustice, and violence 
towards the weak and defenceless could be mentioned. As Stephen Currie points out: 
“Dickens’s England promised little and offered even less. Millions of men, women, and 
children led lives that verged on utter misery” (2014, p. 13). In this regard Victorian England 
was similar to Poland where such problems were also an issue. The characteristic feature 
present both in England and Poland was that people became more aware of the significance 
of social good. This awareness stemmed from philosophy based on ethical grounds such as 
idealism, utilitarianism and positivism (Wood, Hahn, 2012, p. 434). With the development 
of these philosophical views, awareness of social problems began to grow. Literature played 
an important role in making readers realise the need to face the problems societies in Great 
Britain as well as in Poland had to struggle with. 


The purpose of the article is to analyse the theme of social injustice in the Polish 
translation of Oliver Twist by Charles Dickens. The subject of scrutiny includes the Polish 
translation entitled Oliwer Twist rendered anonymously in 1845. It is to be seen what 
changed occurred in the theme of social injustice between the source and the target language 
as a result of the translator’s initiative. In order to carry out the analysis, a number of 
translational parameters is to be applied. These parameters comprise translation shifts 
(Catford, 1965), disambiguation and semantic or stylistic incongruities (Hatim, Munday, 
2004), direct and oblique translation procedures (Vinay and Darbelnet, 1995). 
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2. Social injustice and Dickens 

Dickens is often associated with human suffering as he was particularly sensitive to human 
injustice. The fate of the weak and defenceless was not indifferent to him, particularly when 
children were involved. In his novels Dickens incessantly advocates humanism attracting 
readers’ attention to acts of injustice in order to evoke in them the feelings of empathy 
(Helsztynski 1971, p. 140). Dickens deliberately exposes his readers to extreme emotions. 
When analysing Dickens’s life, it is not so obvious whether humanism present in his novels 
shows his true face as a radical reformer acting against the nineteenth century social injustice 
or not. Indeed, Dickens’s sensitivity to human suffering is genuine and flows from his heart. 
However, his intention was not to ignite a rebellion (Seredynski, 1882) but rather provide 
his readers with food for thought to begin the transformation of the fossilised social system. 
Dickens’s idea was to grant his readers sound, moral foundations that could help to destroy 
the old-fashioned way of thinking. In difficult times strong moral values are an invaluable 
asset, and Dickens knew it from his own experience. The trauma of his childhood (O. Jordan, 
2001, p. 92) shaped him into a man with a vulnerable heart who, throughout whole of his 
life dreamt of the unattainable ideal. 


Dickens was not a simple personality but a man with a sophisticated soul, which is 
illustrated in the following quotation: 


Owing to his unusual psychological make-up Charles Dickens has been the subject of several mutually 
contradictory appreciations. One biographer has seen in him a satirist and a woman-hater, another a 
man living his life in a trauma, another an exemplar of applied Christianity, another a neurotic and 
highly disagreeable sentimentalist, another a social reformer with a tendency towards Marxian views, 
while to the commonalty the mere name of Dickens conjures up the cosy fireside, the joys of home, 
glowing hearts and Christmas largess (Pope-Hennessy, 1945, p. 15). 


Thus, the portrait of this prominent writer is not homogenous and plainly transparent, which 
adds its unique flavour to his writing. Unquestionably though, his attempts to attract readers’ 
attention to social injustice were unabated and clearly visible in his novels. 


3. Theoretical background 
In this section the selected translation parameters are to be presented. These parameters are 
to be described in the following order: translation shifts (Catford, 1965), direct and oblique 
translation procedures (Vinay and Darbelnet, 1995), and disambiguation and semantic or 
stylistic incongruities (Hatim, Munday, 2004). 


3.1. Translation shifts 
The term translation shift was coined by John C. Catford, the linguist. In his linguistic theory 
Catford made a distinction between the so-called formal correspondence and textual 
equivalence (1965, p. 73) and defined shifts as “departures from formal correspondence in 
the process of going from the source language to the target language” (1965, p. 73). Another 
definition describes translation shifts as “the small linguistic changes that occur between the 
source and the target language” (Hatim, Munday, 2004, p. 26). What Catford meant by 
formal correspondence was a perfect match between the source and the target language, 
which is rarely attainable in translation. What is more, following Ferdinand de Saussure’s 
theory of the linguistic sign (see Saussure in Hatim, Munday, 2004, p. 17), formal 
correspondence can be associated with Saussure’s signifier referring to the linguistic system 
(a word) only. That is perhaps why Catford’s theory was criticised for focusing solely on the 
linguistic aspect in translation, which was perceived as a limitation. In translation what 
counts for the translator is a concept, the so-called signified (see Saussure in Hatim, Munday 
2004, p. 17), which in Catford’s theory was associated with textual equivalence. In 
Translation Studies the notion of translation shift is referred to as cross-linguistic difference 
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(Malmkjær, 2018, p. 141), reformulation (Gambier, Doorsler, 2013, p. 43), interference, 
(Kruger, Wallmach, Munday, 2011, p. 173), explicitation (see Blum-Kulka, 1986 quoted in 
Venuti, 2012, p. 186), amplification and conversion (Munday, Zhang, 2017, p. 76). 


3.2. Direct and oblique translation procedures 

In 1995 two Canadian scholars, Jean-Paul Vinay and Jean Darbelnet described a 
model for analysing the source and target language counterparts. In their model they 
presented seven translation procedures which could be used by the translator when dealing 
with translation shifts. They were divided into two categories known as direct and oblique 
translation techniques. The former included borrowing, calque and literal translation (1995, 
p. 31-33) whereas the latter covered transposition, modulation, equivalence and adaptation 
(1995, p. 36-40); (see Vinay, Darbelnet quoted in Hatim, Munday, 2004, p. 30). 


Within the group of direct translation borrowing can be understood as the procedure 
thanks to which the source language flavour is retained in the target language, particularly 
when culture is involved. The procedure of borrowing may be sometimes similar to calque, 
although the difference is that when using calque each element of the source text is translated 
in an intact, literal way into the target text. The last procedure that belongs to the family of 
direct translation is literal translation which is explained as “the direct transfer of a SL text 
into a grammatically and idiomatically appropriate TL” (Vinay, Darbelnet, 1995, p. 33). The 
direct translation is focused on the source text which results in transparency of the source 
text flavour in the target text. 


The group of oblique translation techniques opens transposition which is described 
as “replacing one word class with another without changing the meaning of the message” 
(Vinay, Darbelnet, 1995, p. 36). When translators use this procedure, they make certain 
alterations, change the position of a given word class within a translation unit in question as 
long as the meaning retains the same. In the case of modulation translators are granted even 
greater freedom to introduce changes. As a result, the form of the source text is completely 
altered, though the meaning is conveyed in an intact way. The effect of sameness or 
similarity between the source and the target texts is what translators strive for when using 
equivalence. The effect of equivalence may be achieved when translators express the 
message that can be deemed equivalent in meaning between the source and the target 
languages by means of different stylistic and structural devices. The last oblique translation 
procedure is adaptation which grants translators greatest freedom. In order to achieve the 
effect of equivalence known as a situational equivalence (Vinay, Darbelnet, 1995, p. 39), 
translators may shape the source text message so that it suited the target text culture. 


3.3. Disambiguation 
The concept of disambiguation is often referred to in the domain of semantics (Munday, 
2004, p. 36); (Toury, 2012, p. 306). It is particularly useful when dealing with analysing 
meaning. That is probably why we can talk about the so-called semantic disambiguation 
which can be defined as “choosing the meaning of ambiguous words according to the 
context” (Poibeau, 2017, p. 44). This is what translators often focus on when facing a 
challenge of polysemy; they try to select an equivalent that would suit the context. 
Disambiguation is not limited to semantics only, it can be also lexical (Somers, 2003, p. 
150). In the model of disambiguation context plays a significant role, however there are also 
other factors that may facilitate a translation decision such as knowledge and experience 
(Munday, 2012, p. 36). Disambiguation is also mentioned in the list of the so-called 
translation universals along with “explicitation, simplification, conventionalisation, 
avoidance of repetition, etc. (see Baker quoted in Malmkjær, 2019, p. 21). Choosing one of 
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the equivalents that matches the context can be a challenge, since the wrong choice may lead 
to mistranslation. 


4. Practice and Data Analysis 
The purpose of the study is to analyse how the theme of social injustice was rendered. The 
research material comprises Charles Dickens’s novel entitled Oliver Twist and its Polish 
counterpart entitled Oliwer Twist translated anonymously in 1845. The scrutiny includes six 
source text samples juxtaposed with their target text equivalents. The analysis is to be carried 
out with regard to the selected translational parameters such as translation shift, direct and 
oblique translation procedures and disambiguation. 


In order to illustrate how the theme of social injustice is translated, the so-called back 
translation is used included in square brackets and preceded by the abbreviation lit. which 
stands for literally. The literal back translations are rendered by the author of the article. 


Table 1. The divorce regulations in Oliver Twist. 


The source text 


The target text 


They made a great many other wise and humane 
regulations having reference to the ladies, which it is 
not necessary to repeat; kindly undertook to divorce 
poor married people, in consequence of the great 
expense ofa suit in Doctors’ Commons; and, instead 
of compelling a man to support his family as they 
had theretofore done, took his family away from 


Prócz tego wiele jeszcze nie mniej mądrych i 
ludzkich rozporządzeń uchwalono, dotyczących się 
po większej części kobiet, które jednak pominąć 
wolemy. Przez nadzwyczajną dobroć serca, mając 
wzgląd na koszta znaczne rozwodów sądowych, 
postanowili także sami o rozwód dla zaślubionych 
sie postarać, i zamiast do tego zniewalać, aby maz 


him, and made him a bachelor! (1855, p. 18). rodzinę swoją utrzymywał, ... czego sie dotąd 
sumiennie trzymali, teraz przeciwnie, rodzinę mu 
odbierali, i człowieka bezżennego na powrót z niego 


robili (1845, p. 24-25). 


The first sample refers to the divorce regulations described by Dickens in Oliver Twist. By 
analyzing the excerpt, we may notice multiple shifts undertaken by the anonymous 
translator. In terms of semantic shifts, they can be observed in the expressions other wise 
and humane regulations rendered as nie mniej madrych i ludzkich rozporzqdzen [lit. not less 
wise and human regulations]. The shift is visible in the phrases nie mniej [lit. not less], which 
are added to the translation. The similar shift in the form of an addition is present in words 
having reference to the ladies translated as dotyczących się po większej części kobiet [lit. 
having in the most part reference to women]. Other observable shifts are visible in the 
locution not necessary to repeat translated as które jednak pominąć wolemy [lit. which we 
would rather omit here]. The translation procedure used here is modulation. Another shift 
refers to the expression kindly undertook translated as przez nadzwyczajną dobroć serca [lit. 
with the extraordinary kindness of heart]. This time the procedure of modulation and 
adaptation can be witnessed. It is interesting to observe how the translator worked with the 
expression of compelling a man to support his family, which was translated as tego 
zniewalać, aby mąż rodzinę swoją utrzymywał [lit. to enslave the husband to support his 
family]. The Cambridge dictionary states that the immediate equivalent of the word to 
compel is zmusić [lit. to force] (https://dictionary.cambridge.org/pl/dictionary/english- 
polish/compel). Whereas, the word used by the Polish translator zniewalać has the dictionary 
equivalent to enslave, subjugate, coerce, constrain, captivate 
(https://context.reverso.net/translation/polish-english/zniewalać). The procedure of 
adaptation is visible in the form of the equivalent zniewalać [lit. enslave]. 
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Another addition can be seen in the words as they had theretofore done translated as 
czego sie dotąd sumiennie trzymali [lit. which they diligently adhered to]. What is more, the 
expression teraz przeciwnie [lit. Now on the contrary] is added to the target version, although 
it is not present in the source text. The semantic shift in the form of the modulation procedure 
can be noticed in the locution and made him a bachelor! translated as człowieka bezzennego 
na powrót z niego robili [lit. and he was made a man without marriage again]. The 
exclamation mark present in the source text is lost in translation. 


If we are to disambiguate between the contextual meaning of the source and the target 
texts, it is noticeable that the anonymous translator shifts towards the connotative meaning 
(Nida, Taber, 1969, p. 91). Thus, the target text is more saturated with emotions than its 
source counterpart, so visible in the added phrases. Interestingly, the equivalents the 
translator uses to intensify emotions in readers are additions of words which are non-existent 
in the original. That is probably why, the target text is longer than the source version. 


Table 2. The situation of women in Oliver Twist. 


The source text The target text 


Your prerogative! Sneered Mrs. Bumble, with 
ineffable contempt. 


I said the word, ma’am, observed Mr. Bumble. The 
prerogative of a man is to command. 


And what’s the prerogative of a woman, in the name 
of goodness? Cried the relict of Mr. Corney 
deceased. 


To obey, ma’am, thundered Mr. Bumble. Your late 
unfort’nate husband should have taught it you, and 
then, perhaps, he might have been alive now. I wish 
he was, poor man (1855, p. 142). 


- Prawo! — zawotala szydersko pani Bumble, z 
niewypowiedziang wzgardą. 


- Tak jest, prawo! Rzektem, moja pani! — 
odpowiedział Bumble. — Maz ma prawo rozkazywac. 


- A jakież prawo kobiety maja, na miłość wielkiego 
Boga? — wrzasnęła wdowa po nieboszczyku śp. Panu 
Corney. 


- Prawo być posłuszną! — zagrzmiał Bumble. — 
Gdyby twój pierwszy i nieszczęśliwy mąż 
nieboszczyk był zawsze o tem pamiętał, i tobie 
często przypominał, byłby z pewnością dotąd 


jeszcze przy życiu. O, ja bym sobie szczerze życzył, 
aby on był jeszcze żył, ten biedny człowiek (1845, p. 
134-135). 


The second sample refers to the situation of women as presented by Dickens in Oliver Twist. 
The first shift is noticeable in the expression Your prerogative! translated as prawo! [lit. 
law/the right]. The Ponds dictionary defines the word prerogative as prerogatywa/przywilej 
[lit. prerogative/privilege] (https://pl.pons.com/t%C5 %82umaczenie/angielski- 
polski/prerogative). The translator, by way of differentiating between the available 
equivalents used semantic disambiguation and translated the expression by means of 
modulation. The word prawo [lit. law/the right] is repeated, probably for the sake of 
emphasis, in the phrases J said the word translated as tak jest, prawo! [lit. yes, itis the law/the 
right]. As can be seen, the translation makes a stronger effect on the reader than its source 
text equivalent. 


Another shift is noticeable in the expression the prerogative of a man is to command 
translated as mąż ma prawo rozkazywac [lit. the right of a husband is to command]. The 
procedure used here is modulation. An interesting shift is visible in the fragment in the name 
of goodness translated as na miłość wielkiego Boga [lit. for great God’s love]. The target 
version seems intensified in its emotional impact compared with its source text counterpart. 
Another expression that has been altered in the process of translating refers to the word to 
obey rendered as prawo być postusznq! [lit. the right to be obedient!]. The word prawo [lit. 
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law/the right] is repeated three times and the line ends with an exclamation mark, probably 
used for the sake of emphasis. The procedure used here is modulation and equivalence with 
an element of adaptation. Additionally, semantic and lexical disambiguation is visible. 
Another example of shifts can be observed in the sentence your late unfort’nate husband 
should have taught it you translated as gdyby twój pierwszy i nieszczęśliwy mąż nieboszczyk 
byt zawsze o tem pamiętał, i tobie często przypominał [lit. if your first husband had always 
remembered about it and had often reminded you of it]. The alterations are semantically 
significant and can be classified as adaptations. The last shift in the analysed sample, also 
identified as an adaptation, is visible in the phrases 7 wish translated as o, ja bym sobie 


szczerze życzył [lit. oh, I would sincerely wish that for myself]. 


Table 3. The appalling conditions of boys working as chimney sweeps in Oliver Twist. 


The source text 


The target text 


- Young boys have been smothered in chimneys, 
before now, - said another gentleman. 


- That’s because they damped the straw before they 
lit it in the chimney to make ‘em come down again 
— said Gamfield; - that’s all smoke, and no blaze; 
vereas smoke ain’t o’no use at allin makin’ a boy 
come down; it only sinds him to sleep, and that’s wot 
he likes. Boys is wery obstinit, and wery lazy, 
gen’lm’n, and there’s nothink like a good hot blaze 
to make ‘em come down vith a run; it’s humane too, 
gen’lm’n, acause, even if they’ve stuck in the 
chibley, roastin’ their feet makes ‘em struggle to 


- Zdarzyło się nieraz, ze się chłopcy w kominie 
podusili, - ozwał się inny. 


- To dla tego jedynie, ze stomę pierwej w wodzie 
zmaczano, nim ją w kominie zapalano, aby 
chłopców do zejscia na dół zmusić, - objaśnił ich 
Gramfield. — Stoma zwilzona nie daje wcale ognia, 
tylko dym wielki; a dymem samym niepodobna 
chłopców z komina wypędzić. Dym ich tylko usypia, 
a oni sobie też tego najbardziej życzą. Bo to trzeba 
panom wiedzieć, że nie ma istot krnąbrniejszych i 
lenowszych, jak te chłopcy, a niemaż sposobu 
lepszego i skuteczniejszego do wypędzenia ich z 


komina, jak rozpalenie dobrego ognia. Sama 
ludzkość nawet użycie tego środka nam nakazuje, 
gdyż jeśli który w kominie uwiezgnie, a ogień mu w 
nogi dopiecze, tak długo się rzuca i nogami wierzga, 
dopokąd się sam nie uwolni (1845, p. 35). 


hextricate theirselves (1855, p. 20). 


In the mentioned sample, there are a few shifts to be observed. The first one is present in the 
locution ain’t o’no use at allin makin’ a boy come down translated as niepodobna chłopców 
z komina wypędzić [lit. it is unlikely the boys would be expelled from the chimney]. The 
procedure of modulation dominates in this fragment. Another translator’s intervention is 
noticeable in the phrases that’s wot he likes translated as a oni sobie też tego najbardziej 
życzą [lit. and this is what they wish the most]. The procedure used here is modulation with 
the element of adaptation in the word [lit. the most]. Another example of adaptation is visible 
in the fragment boys is wery obstinit rendered as nie ma istot krnąbrniejszych i lenowszych, 
jak te chłopcy [lit. there are not creatures that would be more ill-behaved and lazier than 
those boys]. The example of another shift is found in the words there’s nothink like a good 
hot blaze to make ‘em come down vith a run translated as niemaz sposobu lepszego i 
skuteczniejszego do wypędzenia ich z komina, jak rozpalenie dobrego ognia [lit. there is not 
a better and more effective way than good fire to expel them from the chimney]. The 
procedure the anonymous translator used here is modulation with the element of adaptation. 
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Table 4. The attitude of the English authorities towards violence and social injustice in Oliver 


Twist. 


The source text 


The target text 


As Mr. Gamfield did happen to labour under the 
slight imputation of having bruised three or four 
boys to death, already, it occurred to him that the 
board had perhaps, in some unaccountable freak, 
taken it into their heads that his extraneous 
circumstance ought to influence their proceedings. It 
was very unlike their general mode of doing 
business, if they had; but still, as he had no particular 
wish to revive the rumour, he twisted his cap in his 
hands, and walked slowly from the table (1855, p. 
21). 


Ze zaś o panu Gamfield ta krzywdzaca wieść 
chodziła, iż niedawno dwom czy trzem uczniom 
swoim głowy na śmierć porozbijał, zdawało się mu 
tedy, że sobie zbór w sposób niepojęty to wbił do 
głowy, a ta okoliczność niemiła wpływ niekorzystny 
na ich postanowienie wywarła. Prawda, że 
postanowienie podobne wbrew wszelkiemu ich 
zwyczajowi w ułatwieniu podobnych spraw było, 
lecz, że mu wiele na tem zależało, aby wieści owe na 
nowo nie odświeżyć, zaczął tedy kręcić czapką w 
rękach, i zwolna od stołu się oddalać (1845, p. 36). 


In the sample in question, there are several translation shifts to be noticed. The first one is 
present in the expression the slight imputation of having bruised three or four boys to death 
translated as krzywdząca wieść chodziła, iż niedawno dwom czy trzem uczniom swoim głowy 
na śmierć porozbijat [lit. unfair news appeared that recently the heads of two or three boys 
were beaten to death]. This is the example of adaptation where the number of the deceased 
boys was altered, and the word [lit. recently] was added. The dictionary definition of the 
word imputation is imputacja [lit. imputation/accusation] 
(https://context.reverso.net/t%C5%82umaczenie/angielski-polski/imputation). Translating 
the word as krzywdzqca wieść [lit. unfair news] is also an adaptation. Another shift is 
observed in the fragment his extraneous circumstance ought to influence their proceedings 
translated as ta okoliczność niemiła wpływ niekorzystny na ich postanowienie wywarta [lit. 
this unpleasant circumstance had a disadvantageous impact]. According to the Oxford 
Learmer’s Dictionary the word extraneous means nieistotny  [lit. irrelevant] 


(https://www.oxfordlearnersdictionaries.com/definition/english/extraneous). The translator 
opts for niemiła [lit. unpleasant] and uses an addition in the form of the adjective 


niekorzystny [lit. disadvantageous] which is non-existent in the source text. 


Table 5. The ways to get rid of orphans in Oliver Twist. 


The source text 


The target text 


The board, in imitation of so wise and salutary an 
example, took counsel together on the expediency of 
shipping off Oliver Twist in some small trading 
vessel bound to a good unhealthy port, which 
suggested itself as the very best thing that could 
possibly be done with him; the probability being, 
that the skipper would either flog him to death, in a 
playful mood, some day after dinner, or knock his 
brains out with an iron bar, - both pastimes being, as 
is pretty generally known, very favourite and 
common recreations among gentlemen of that class. 


The more the case presented itself to the board, in 
this point of view, the more manifold the advantages 
of the step appeared; so they came to the conclusion 
that the only way of providing for Oliver effectually, 
was to send him to sea without delay (1855, p. 23). 


Zbór tedy, naśladując przykład tak zbawienny, 
zaczął radzić nad uwolnieniem się od wszelkiego 
kłopotu wysłaniem Oliwera Twista na morze, na 
jakim małym, kupieckim okręcie, do byle jakiego 
portu bardzo niezdrowego, i jednogłośnie na to się 
zgodził, że miejsca lepszego dla tego chłopca 
znależć nie można. Zrobili bowiem tę uwagę, że 
wielkie było podobieństwo, iż go kapitan okrętu, 
według swego zwyczaju, albo tak długo codziennie 
po obiedzie chłostać każe, dopokąd go na śmierć nie 
zachłosta, albo też drążkiem żelaznym głowę mu 
rozbije; ... a wszystkim jest wiadomo, że te dwie 
zabawy są zwykłą rozrywką tych panów. 


Czem więcej tedy zbór nad tem rozmyślał, i ten 
wzgląd brał na uwagę, tem liczniejsze korzyści w 
tem postanowieniu upatrywał, tak dalece, iż w końcu 
do tego wniosku doszedł, że niezwłoczne wysłanie 
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Oliwera na okret, jedynym i najlepszym sposobem 
zapewnienia jego losu było (1845, p. 46-47). 


In the first sentence there is a shift visible in the expression so wise and salutary translated 
as tak zbawienny [lit. so salutary]. The word wise is omitted. Another shift is present in the 
fragment as the very best thing that could possibly be done with him translated as miejsca 
lepszego dla tego chłopca znaleźć nie można [lit. a better place for this boy was not possible 
to find]. This time the translator used modulation. In the analysed sample there are a few 
additions, for example probability translated as wielkie było podobieństwo [lit. great 
probability], and według swego zwyczaju [lit. according to his custom]. Despite the 
mentioned shifts, it is noticeable that the translator tried to be faithful to the source text. This 
tendency is present in the sentence both pastimes, as is pretty generally known, very favourite 
and common recreations among gentlemen of that class translated as a wszystkim jest 
wiadomo, że te dwie zabawy sq zwykłą rozrywką tych panów [lit. as it is known to everyone 
that these two pastimes are common recreations of those gentlemen]. This time the procedure 
of literal translation and of transposition were used. By way of analogy the sentence 
beginning with the phrases the more the case presented itself to the board rendered as czem 
więcej tedy zbór nad tem rozmyślał was translated. Again the procedures of literal translation 
and transposition were applied. The sample ends with the fragment the only way of providing 
for Oliver effectually, was to send him to sea without delay translated as jedynym i 
najlepszym sposobem zapewnienia jego losu byto [lit. it was the only and best way to provide 
for his fate]. This time the procedure visible in the part in question is modulation. 


Table 6. Violence towards children in Oliver Twist. 


The source text The target text 


He wants the stick now and then; it’ll do him good; 
and his board needn’t come very expensive, for he 
hasn’t been overfed since he was born. Ha! Ha! Ha! 


Trzeba, prawda, czasami kija na niego, ale ten mu 
nic nie szkodzi; jest nawet owszem rzeczą bardzo 
zbawienna dla niego. Zywnosé jego wiele kosztować 


(1855, p. 21). nie będzie, gdyż on juz od dzieciństwa do 
skromności w jedzeniu przyzwyczajony ... ha!.. 


ha!.. hal... (1845, p. 37). 


In the examined sample there are a few shifts worth mentioning. One of such shifts can be 
witnessed in the fragment he wants the stick now and then translated as trzeba, prawda, 
czasami kija na niego [lit. one needs to use the stick for him sometimes]. The procedure used 
here is modulation. It is interesting to observe how the remaining part of the sentence was 
translated. The anonymous translator rendered the expression it’// do him good as ale ten mu 
nic nie szkodzi; jest nawet owszem rzeczą bardzo zbawienng dla niego [lit. but it will not 
harm him at all; it is even salutary for him]. As we can see, the dominant procedures visible 
here are modulation and adaptation. In the same vein the subsequent sentence was translated. 
The words his board needn’t come very expensive translated as Żywność jego wiele 
kosztowac nie bedzie [lit. food will not be expensive] illustrate how the translator 
disambiguates between the source and the target context. The procedures used there are also 
modulation and adaptation. 


5. Findings and Discussion 
The analysis comprised six source text samples juxtaposed with their translated target text 
counterparts. The reason to analyse the fragments is to observe how the anonymous 
translator of Oliver Twist dealt with the theme of social injustice in the Polish rendition and 
what shifts occurred between the source and the target versions. 
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The first scrutinised part refers to the divorce regulations in Oliver Twist. The shifts 
that occurred between the original and its Polish translation are present in the form of 
addition, modulation and adaptation. In terms of comparison, thanks to the application of 
additions, the target version is more saturated with emotions than its source counterpart. The 
translator used contextual disambiguation. 


The second sample deals with the situation of women in Oliver Twist. The shifts that 
are observed are in the form of modulation, equivalence and adaptation. Additionally, 
semantic and lexical disambiguation is visible. 


The third fragment concerns the appalling conditions of boys working as chimney 
sweeps in Oliver Twist. The shifts that occurred in the sample are in the form of modulation 
and adaptation. The translation is a paraphrase of the original. 


The fourth part presents the attitude of the English authorities towards violence and 
social injustice in Oliver Twist. The translation procedures used here are adaptation and 
addition. In an attempt to apply semantic disambiguation, the Polish translator distorted the 
meaning (in the source text — three or four boys; in the target text — two or three boys). 
Thanks to additions, the emotional impact of the target version is stronger and more explicit 
than the impact the source version makes on readers. 


The fifth excerpt shows the ways to get rid of orphans in Oliver Twist. The observable 
translation procedures are modulation, addition, literal translation and transposition. The 
scrutinised fragment is a mixture of paraphrase and literal translation. 


The sixth sample illustrates the violence towards children in Oliver Twist. The 
dominant translation procedures are modulation and adaptation. Consequently, the 
translation is a kind of the paraphrase of the original. 


6. Conclusions, Implications, Limitations 
The purpose of the article was to examine how the theme of social injustice was translated 
in Oliver Twist (1845). It was to be seen what shifts occurred between the source and the 
target text as a result of the translator’s initiative. In the analysis such translational 
parameters as translation shifts, disambiguation and direct and oblique translation techniques 
are used. 


Table 7. The results of the study 


No. | The analysed | Translation shift | Direct and oblique | Disambiguation 
translation procedures 

1. Oliwer Twist (1845, p. | present addition, modulation, | lexical, semantic and 
24-25) adaptation contextual 

2. Oliwer Twist (1845, p. | present modulation, equivalence, | lexical, semantic 
134-135) adaptation 

3: Oliwer Twist (1845, p. | present modulation, adaptation | lexical, semantic 
35) 

4. Oliwer Twist (1845, p. | present adaptation, addition lexical, semantic and 
36) contextual 

5. Oliwer Twist (1845, p. | present modulation, addition, | lexical, semantic 
46-47) transposition, literal 

translation 

6. Oliwer Twist (1845, p. | present modulation, adaptation | lexical, semantic 

37) 


36 


The Seventh International Conference on Languages, Linguistics, Translation and Literature 
(WWW.LLLD.IR), 11-12 June 2022, Ahwaz, Book of Articles, Volume Two 


Based on the analysed research material and collated data it is to be inferred that in all 
samples under scrutiny the translation shifts occurred. The presence of translation shifts 
proves that the Polish anonymous translator shifted towards the target text by taking the 
initiative to tailor the target text to the preference of the readers. The shifts that occurred 
were undertaken in an attempt to make the target text understandable, unambiguous and 
explicit to the Polish readers. Although the anonymous translator of Oliver Twist tries to be 
faithful to the source text and his general approach may be deemed as literal, when 
translating parts referring to the theme of social injustice frequent shifts as well as semantic 
lexical alterations are witnessed. 


The most visible and dominant shifts are observable in the samples dealing with the 
divorce regulations (Table 1), the situation of women (Table 2) and the violence towards 
children (Table 5). In the excerpt concerning the attitude of the English authorities towards 
violence and social injustice in Oliver Twist (Table 4), due to the translator’s intervention 
and the translator’s semantic disambiguation, the meaning of the source version has been 
distorted (in the source text — three or four boys; in the target text — two or three boys). 


In the theme of social injustice the dominant shifts occurred in the scope of the 
oblique translation techniques. The translator’s initiative is most frequently visible in the 
form of modulation, adaptation and addition. As a result of the mentioned translation 
procedures, the target version constitutes a paraphrase which aims at explaining the meaning 
to the Polish readers. The translator’s effort to clarify the meaning in the theme of social 
injustice proves that this issue must have been important to the Polish translator. 


What is more, the application of additions in the selected samples (Table 1, 4, 5) 
results in intensifying the emotional impact of the mentioned translations. Hence, the theme 
of social injustice is more explicit emotionally and semantically in the Polish translations 
than in the source counterparts. 


It is to be noted that the analysis of the samples under scrutiny is not finite and 
supposedly, further analysis of issues concerning social injustice in Oliver Twist would 
contribute to wider perspective of the examined theme. 
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Abstract 

The refugee crisis in Ukraine creates a significant number of concerns for nations around the 
world. One major concern involves how to support the flood of millions of refugees crossing 
their borders, particularly for neighboring countries. In every case, though refugees need 
significant support in many areas, learning the language of commerce and communication 
in their host country often proves essential to success. In this case, Ukrainians bring L1 to 
this need to learn what is necessary to understand in the cultural context. Ukrainians has 
undergone both significant oppression (Kazakevych, 2016) and significant revivals (Palko, 
2019). In addition, it is continually in competition with Russia seeking dominance in the 
Ukrainian culture (Bueiko & Moga, 2019). These contexts, as well as others, must be 
explored to establish safe spaces to learn language for refugees. For creating safe places for 
Ukrainians to practice dynamic bilingualism, teachers and leaders can improve the 
sustainability of Ukrainians’ lives within their borders. Understanding these cultural and 
historical contexts may also lead to eased tensions between the natives that their countries 
are hosting Ukrainians. This paper reviews the research relating to the cultural context of 
Ukrainian. In reviewing the cultural context, the results indicate that Ukrainians struggle 
with their historical connections with Russian speakers, in such a way that they are able to 
speak bilingually in Ukrainian and Russian but do not like to mix these two, and that they 
are working in multiple ways to create a more “pure” Ukrainian. This research regards all 
these contexts individually. Then, at the end of the paper, they are explored as they relate 
directly to the classroom. Recommendations are provided to show how to support and utilize 
these cultural contexts as countries around the world prepare to receive Ukrainian refugees 
and teach them their languages of commerce and communication. 


1. Introduction 

Refugees around the world face several similar struggles. Though many relate to 
adapting to a new country in the face of trauma, one struggle for most refugees is learning 
their host country’s primary language. Even if some refugees know a certain amount of that 
language, as is often the case with English-speaking host countries, a lot of linguistic nuances 
must be learned to thrive in a country with a different dominant language. Additionally, 
significant number of refugees have professional experience in challenging fields but cannot 
enter those fields in their host countries because of the specialized vocabulary necessary. 
Thus, learning language not only enables refugees to survive in anew place, but it also allows 
them to thrive in their new situations. Learning the language is vitally important for refugees. 

Many refugees face difficulties when it comes to learning the language of the country 
they enter. For instance, it is expected that they speak the primary language and if they do 
not, they are often treated with frustration. There is a real danger that language learning, 
provided in a subtractive sense, will create a culture that makes their first language seem, at 
best, unimportant. This presents a significant problem for many refugees, as their language 
is often one of the few things that connects them back to their culture. Though the primary 
language must be taught, refugees’ L1 must also be supported through that teaching. 
Creating this mindset of dynamic bilingualism assists refugees and others alike, as it not only 
provides a safe space for refugees’ initial languages to be retained and developed, but it also 
enriches the global landscape of the host country, providing a deep encounter with another 
language and culture. 
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Currently (early 2022), the world is watching the military conflict in Ukraine. This 
crisis is creating millions of refugees who are seeking protection in other countries. As this 
influx of refugees begins, it will be important for language teachers around the world to 
support Ukrainian learners as they try to learn dominant languages in each of these countries. 
This is especially important for Ukrainians, as Ukrainians have undergone a lot of different 
stages of suffering and confusion throughout their language’s history. Understanding the 
cultural and historical context of Ukrainian’s development, particularly its interactions with 
other languages, will help all teachers better support learning in a manner that does not 
continue to repress Ukrainian or make it unimportant, but develop a dynamic bilingualism 
that supports both languages. 

Though multiple cultural factors impacting Ukranian could be addressed, three 
essential factors will be identified for the purpose of this paper. First, even in the pre-Soviet 
era, Ukrainian has not been given a status as a full language by Russian speakers. Often, it 
was and is seen as “little Russian” (Kazakevych, 2016, p. 7). Second, Ukrainian has gone 
through multiple revivals (Palko, 2019), and is currently being revived with varying levels 
of success (Bureiko & Moga, 2019, p. 18). Finally, in a blending of the previous two, 
Ukrainian’s use of Russian phrases and loanwords has created a complicated understanding 
for Ukrainians of what it means to speak “pure” Ukrainian. In this paper, the method of 
research will be discussed initially. Then, the three contexts will be discussed in detail. 
Finally, these contexts will be applied to recommendations for teachers regarding how utilize 
these contexts well. 


2. Method 

This research was conducted through literature review. The literature was selected 
through a broad search for “Ukrainian” and “Language” which was then narrowed. The focus 
centered on research on Ukrainian’s cultural and linguistic interactions. Most of the research 
focused on Ukrainian and English or Russian, however, there a couple of articles focused on 
Ukrainian and Polish or Estonian as well. These provided a snapshot of the ways Ukrainian 
is has been impacted in the past and present through these interactions. Through this 
snapshot, the reality of the cultural context of Ukrainian’s development as a language can 
begin to be understood. As one understands this context, one can see how Ukrainian learners 
can best be supported as they transition to other countries and contexts. 


3. Analysis: Three Main Ideas 

This research presents diverse perspectives regarding Ukrainian and its use on a 
national and global scale. Myckhalchuk and Bihunova (2019) elaborated on the different 
uses of Ukrainian and English idioms, highlighting the overlap between the two. Burieko & 
Moga (2019) developed on the theory that it is possible the Ukrainian consciousness is more 
centered in civics than in linguistics (p. 7). And Yekimov et. al. (2021) concentrated on the 
fact that learning using Ukrainians’ own folklore will help improve language learning for 
Ukrainians. Each of these developments is not only a valuable contribution to Ukrainian 
studies, it also has bearing on the present discussion regarding the cultural and historical 
context of Ukrainian. 

Though each of these discussions do have unique weight on their own, they all 
tangentially relate to the discussions that this paper will focus on. For instance, the uses of 
Ukrainian and English idioms connect to the theme of “pure” Ukrainian, and how it can be 
practiced in the modern, global sphere. English has had some impact on Ukrainian, and it is 
important to recognize that impact as part of the context of learners’ desires for their own 
distinct language. Thus, the discussion of the use of English idioms in Ukrainian must be 
part of the discussion on the impact of other languages on Ukrainian. All other discussions 
similarly connect to the main discussions as well. 
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The three main discussions of this paper were chosen specifically because they 
emerged as common themes throughout the research surveyed. Each article, though it may 
focus on a specific topic, impacted at least one of the main discussions. Thus, these 
discussions were threads that could be followed throughout the research. They are important, 
foundational discussions that can be elaborated in the future. Future research will indeed be 
necessary to fully understand each of the surrounding discussions that connect to the major 
discussions outlined in this paper. 


4. Context 1: Understanding the Historical Context of Ukrainian 

Ukrainian has been treated various ways by those in charge of Ukraine. Though 
portions of Ukraine were part of the Austro-Hungarian Empire in the early 20" century, 
much of the research relates directly to the actions of the Russian Empire, Soviet Union and 
Free Ukraine. Each of these “rulers” of Ukraine had a different outlook on the Ukrainian 
language during their era. These eras all had a distinct impact on the Ukrainian’s cultural 
context. 

During the time of the Russian Empire, Ukrainian was treated negatively. First, 
Ukrainian, to many Russian elites, belonged to the rural spaces, a language of “country folk” 
(Kazakevych, 2016, p. 214). Additionally, any Ukrainian that moved beyond the rural sphere 
verged on threatening the stability of the empire (Kazakevych, 2016, p. 218). Thus, 
Ukrainian, or “Little Russian” as it was well-known, was treated negatively by those in 
power. Ukrainians underwent a process of “assimilation” through their schools and culture 
that elevated Russian as the dominant language and the language of prestige in Russian 
society (Kazakevych, 2016). The legacy of this oppression continues today. Ukrainian 
students may react poorly to second language teaching that strongly prioritizes the L2, as it 
could create a sense where the L2 is provided as a replacement for Ukrainian. The repressive 
actions against Ukrainian ultimately changed with the waning of the Russian Empire in the 
early twentieth century. 

After the rise of the Soviet Union, policy toward Ukrainian shifted drastically. Since 
the Soviet Union was built on a principle of equality of all things, Ukrainian was provided a 
space to develop. However, this decision was not purely benevolent as Ukrainian was not 
only supported by the Soviet Union, but became a vehicle push the Soviet ideological 
mindset into the hearts and minds of Ukrainians (Palko, 2019). This created an abusive 
situation with the language, as the language was being manipulated to develop these Soviet 
ideals. This manipulation also continues to impact learners, as learners may be keenly aware 
of underlying lessons being taught with the language and may react poorly to any teaching 
method that may have an underlying agenda. For instance, they may be wary of learning 
about the United States citizenship exam while learning English, because they may sense a 
different agenda than simply teaching the language in these lessons. 

When Ukraine eventually did become a sovereign nation the ideals of the Soviet 
Union and Russian Empire left scars on the linguistic landscape. Though Ukrainian was seen 
as a useful language, there was a dichotomy created within the minds of the people. Many 
people in Ukraine do not see Russian as a foreign language, but rather part of Ukrainian 
identity, even going to the point where Russian-speaking Ukrainians feel qualified to 
evaluate Ukrainian, a language they do not speak (Kuluk, 2011, p. 12). Due to this, many 
Ukrainians may be very sensitive to how their language is treated by those who do not speak 
it. Others in Ukraine desire to purge Russian from their collective linguistic consciousness 
to become more fully “Ukrainian”. This difficult dyad continues to impact Ukraine and its 
people’s cultural connection to their language today. 
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5. Context B: Reviving Ukrainian through Bilingual Instruction 

Since Ukrainian has been given the space to flourish in recent decades, there have 
been many efforts to strengthen and revitalize Ukrainian on national scale. Many support the 
ideal of Ukrainian becoming a more-frequently-used language, but this mindset creates 
many issues. For one, many Russian-speaking Ukrainians state they will speak Russian 
because they are not skilled at speaking Ukrainian (Kulyk, 2011, p. 79). This raises questions 
of how Ukrainian could logically become a national language. Another issue that has 
occurred is the long-standing belief that acceptance of Russian and its influence on Ukrainian 
is a more enlightened mindset than exclusive use of Ukrainian (Harrison, 2021, p. 10). This 
sentiment towards Russian is both prevalent and divisive among those who are working to 
revitalize Ukrainian. 

Many revitalization efforts do not attempt to completely rid the country of Russian 
but focus on bilingualism. In the minds of these teachers Russian, though a source of strain 
for many people, cannot completely be eliminated from use in Ukraine. Kulyk’s (2011) 
research indicates that most people see Russian as a “not quite foreign” language that must 
be supported in Ukraine (p. 85). Thus, a system of bilingualism has been developed to 
support both needs. Friedman (2009) observed that in a Ukrainian classroom, bilingualism 
was celebrated, but mixing was not tolerated (p. 354). Thus, Ukrainian was supported as an 
individual language distinct from, and unmixed with, Russian, and Russian was still accepted 
within the public space as well. This is consistent with other research that indicates while 
mixing is not acceptable (Flier, 2007, p. 4) many Ukrainians operate in “‘non-accommodating 
bilingualism”, where each language is mutually understood. Thus, everyone uses the 
language most comfortable to them, but still can be understood (Warner, 2014, p. 431). This 
may mean Ukrainian students who are learning a new language may be most comfortable 
speaking using a non-accommodating bilingualism or using the language they are most 
comfortable with. As they learn a new language, they may continue to access their linguistic 
knowledge with these bilingual goals in mind, and certainly can be taught using methods 
that connect to their natural inclinations toward language use. while Ukrainian is being 
developed, many are still accepting Russian in their every-day lives. 

Ukrainian’s development shows strength on a more global scale as well. For instance, 
in neighboring Poland, Ukrainian has become an important mode of communication. Levhuk 
(2021) conducted research on Ukrainian speakers in Poland, noting that Ukrainian is second 
in use only to global English in Polish society (p. 10). It is so prevalent that many of the 
signs in Poland are written in both Polish and Ukrainian (Levchuk, 2021, p. 4). This reveals 
the strength of Ukrainian as a global language. Its speakers are not only willing to work to 
revitalize it within national borders, but those who speak it outside the country also work to 
maintain their language. Their language has been maintained so well that it is extremely 
prevalent in Poland, even more so than certain European Union languages. Thus, many 
Ukrainian learners and immigrants will continue to grip to their language and use it whenever 
they can. Even as they learn new languages, there is a strong sense of maintaining Ukrainian 
as an important form of communication. And, as Ukrainian continues to grow as the 
language of an independent state, there will most likely be more places where Ukrainian use 
will be prevalent enough to impact the culture and infrastructure. 


6. Context 3: Empowering “Pure” Ukrainian 
Within Ukraine, there is also a movement towards strengthening Ukrainian 
occurring. As noted above, there is a continual struggle produced by the Russian-Ukrainian 
Dyad. Many Ukrainians feel frustrated with Russian impacting their language and actively 
work to “purify” Ukrainian from all Russian influences. As one might imagine, there is 
strong Russian influence on Ukrainian, so this work is a large and arduous undertaking. 
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One of the most obvious examples of purifying Ukrainian is many Ukrainians’ 
reaction to Surzhyk, a Ukrainian-Russian mixture. Many people view Surzhyk as a form of 
sub-standard Ukrainian (Flier, 2007, p. 17). It is more widely looked down upon and is often 
not acceptable in the public space. Most Ukrainians would prefer the use of Ukrainian, or 
even Russian. Avoidance of Surzhyk does help Ukrainians keep Ukrainian free of some 
Russian influences, but there are still many that impact non- Surzhyk Ukrainian as well. This 
indicates that some Ukrainians may be uncomfortable mixing their language with languages 
other than Russian as well. As they learn another language in their host country, they may 
be more uncomfortable using it blended with Ukrainian, like Surzhyk, and may try to keep 
each language separate as much as possible. 

While it is true that Ukrainians oppose the use of Surzhyk, Ukrainians also have an 
increasing resistance to any Russian loanwords in Ukrainian. In a study done by Friedman 
(2009) a Ukrainian classroom was observed, where there was clear preference for Ukrainian 
forms of words, even where most Ukrainian speakers have an option of a traditional 
Ukrainian word or a Russian loanword. This signals very clearly to the students that 
Ukrainian should be used, and Russian should be avoided. However, it is also important to 
note that the teacher viewed Russian loanwords as non-intentional errors and corrected them 
as such (p. 364). Additionally, in a different study on language policy in Ukraine, 
Chanyinska, Kende, and Wohl (2021) observed a belief among some Ukrainians that 
linguicide had occurred by the Russians throughout Ukraine’s history, and a monolingual 
policy is the best way to avoid the further influence of Russian (p. 11). This even goes so far 
as to indicate that there are Ukrainians believe in bilingual exceptions for schools who want 
to teach an EU language, but not for those that wish to teach Russian. This indicates a final 
trend in “purifying” Ukrainian that is worth mentioning. 

While they are wary of Russian influences, many Ukrainian speakers react better to 
languages of the European Union, as well as English, being taught in conjunction with 
Ukrainian, without concern of the impact on their language. Goodman (2019) guesses that 
languages like English are often linked with “European-ness” and thus are more acceptable 
to Ukrainians (p. 5). While again this may be understandable, there is still a real danger for 
Ukrainians in accepting European languages. These languages are often dominating and do 
create huge impact on the language. Polkovosky warned in 2006 that there was a danger of 
too many English borrowings entering Ukrainian unnecessarily (p. 487). While Ukrainians 
are more open to languages like English entering their language, it is important to recognize 
that there are valuable efforts by many being made to sustain Ukrainian as a unique language, 
as outlined above. This may indicate that though many Ukrainians are wary of Russian 
influences, some Ukrainians may actually be more willing to allow other languages to 
influence Ukrainian. Thus, in class, some may be more accepting of languages like English 
and more willing to use them freely. While this is not inherently a bad thing, it is important 
to remember the work being done to create a strong Ukrainian language and support 
Ukrainians by not allowing any language to take over their language. Avoiding excessive 
loanwords from any language could be a key factor in continuing this work. 


7. Recommendations 

As Ukrainians enter different countries and begin to set up their lives, they will need 
to learn the language of those countries. Many Ukrainians enter these countries in a state of 
fear and loss and must be supported through that fear and loss in every way possible. The 
research reviewed provided an understanding of the different cultural contexts that 
Ukrainians may carry with their language. These contexts, particularly the three main 
contexts discussed, must be kept in mind as countries begin to teach Ukrainians the dominant 
language, as supporting the cultural context of language supports these learners and avoids 
furthering their suffering. 
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First, teachers must remember that Ukrainian has been treated poorly in the past by 
different countries, particularly the Russian Empire and Soviet Union. Learners may be 
acutely aware of lessons which downplay the importance of their native language. They are 
used to those who are in charge seeing their language as “little Russian” and may react poorly 
to Ukrainian being looked down upon. Though this is not something most countries would 
purposefully do, many cultures with a monolingual ideology consistently implement an 
understanding of learners’ L1 that does dimmish its importance. Teachers in these countries 
in particular must avoid falling into that ideology. 

Many learners may be aware of the use of Ukrainian to promote ideologies of the 
country. The Soviet Union revitalized Ukrainian to teach the ideologies of the Soviet Union. 
Unfortunately, this may connect too closely to the lessons of many teachers who are teaching 
in a bilingual classroom. There may be many ways to use Ukrainian to help learners become 
more comfortable with the culture and language of the host country. While this may not be 
a problem, some Ukrainians could become frustrated with the use of their language, or any 
language learning, to instill ideas of another country. Once again, teachers often would not 
have insidious motives, but must be careful about the implications of the way that they teach, 
particularly for Ukrainians. 

As teachers begin to develop their students’ proficiency in their second language, 
teachers would do well to remember how Ukrainian is taught in Ukraine. Bilingualism is 
important for Ukrainians, but a mixed Ukrainian is unacceptable for many learners. This 
may only be the case when Ukrainian is mixed with Russian, but it may have implications 
for other languages as well. More study is recommended to fully understand these reactions, 
but teacher would do well to be cautious of mixing languages in case that does prove 
uncomfortable for students. Teachers must also remember the frequent use of 
unaccommodating bilingualism among Ukrainians. Though exchanges where students 
communicate in different languages may seem unnatural, even unhelpful, to teachers, 
teachers must remember that it is normal for Ukrainian interactions. Stopping that practice 
may lead to more clunky and confused speech, as the learners will feel less comfortable with 
an unnaturally forced method of communication. Though there are times when they must 
speak the language of the host country to learn, many Ukrainians will most likely continue 
to use their mother tongue when interacting with those who understand it. This is perfectly 
acceptable, especially for Ukrainians who are proficient but have a preference towards their 
home language. Truthfully, this use of language should be celebrated in the classroom. 

Finally, Ukrainians’ desire for a “pure” Ukrainian should be supported in the 
classrooms as well. One way this can manifest involves allowing Ukrainians to use their 
language as a support tool to learn. One must be being cautious about using Russian as a 
replacement. While Russian is a more widely spoken language, and thus teachers may have 
a better exposure to Russian, it may be problematic to use with students. While there would 
certainly be the temptation to use Russian to benefit communication, this may also create a 
situation where the “pure” Ukrainian desired is undermined by the strength of Russian use 
in the classroom, especially since there are so many “Russianisms” in Ukrainian already. 
This is not the only scenario, however, and Russian may be able to be utilized effectively. 
Teachers must always be careful that Ukrainians’ desire for their own unique language is 
recognized and supported, otherwise students may react poorly to the lessons. 

Because Ukrainians’ desire for a unique language is so important culturally, teachers 
must also be careful to support Ukrainian through the impact of the host culture’s language. 
While it is natural that the host language impacts Ukrainian, teachers must be careful not to 
overemphasize the host language to the point where Ukrainian is overtaken. English 
especially has been a concern for Ukrainians in the past, and with Ukrainians coming into 
English-speaking countries, teachers must strive to support the goal of non-excessive 
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borrowing to preserve the uniqueness of the language. Teachers will certainly find that 
Ukrainian is a unique language which should continue to have standing as a valuable and 
important way of communication alongside the host language. 


8. Conclusion 

As Ukrainians leave their home and go to other places around the world, more 
considerations regarding language learning in new contexts will certainly develop. This 
research poses multiple questions still to be answered which are important to keep in mind. 
Ukrainians have a long story for their language full of hurt and triumph. Now, as they enter 
other nations and communities in a season of hurt, these nations and communities must work 
to understand and engage well with Ukrainian learners of the host language. This is vital for 
the preservation of Ukrainian as a unique language in different contexts. It is also vital for 
the well-being and healthy adjustment of Ukrainian learners to their new situation. By 
understanding the historical control, the bilingual revitalization efforts, and the movement 
towards “pure” Ukrainian, teachers will be able to provide safer spaces for their learners. 
Their learners’ success and longevity will be positively impacted. Thus, understanding the 
cultural context of the language will bring a small bit of hope to Ukrainians as they struggle 
with the chaos currently dominating their own country. 
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Abstract 

The present paper addresses the interrelation between folklore and literature in Iran and 
Russia in different periods of their cultural evolution, and identifies the commonalities and 
peculiarities of this development. The study of the interaction between Persian folklore and 
classical literature in the age of Persia's Islamization, has led to the hypothesis of similar 
processes taking place in the development of oral tradition in Russia. Using historical and 
typological research methods, this study refers to the Russian folklore of the 20th century 
and presents a contrastive-comparative analysis of small genres in the oral tradition, 
literature and their sources in folklore. Moreover, it calls attention to the specific features 
of new genres which are derived from the existing («classical») genres, and looks into the 
prospects for their further existence and research. Considering the experience of classical 
Persian literature and folklore this research identifies a number of identical features in the 
oral tradition of both countries, as well as common factors impacting the emergence of new 
genres in the so-called «post-folklore» in Russia. In this regard, it is necessary to draw 
attention to the specifics of West Asian culture: the common inherent features in the human 
worldview that clearly manifested in folklore. The knowledge of folklore and history of Iran 
would help the Russian citizens to bring the cultures closer together, to understand the 
worldviews of Iranian and Tajik people, to form new relationships with representatives of 
other nations in a multicultural world. 

Keywords: Persian folklore, Russian folklore; Islamization of literature; folklorization of 
literary texts; Iranian and Russian cultural cooperation 


Purpose: Based on the study of the formation of classical Persian literature during 
the reign of the Arab Caliphate and its interaction with oral folk art, to analyze the processes 
of interaction between folklore and fiction in Russia in the 20th century. 

Methods: Comparative and comparative linguistic analysis; comparative historical 
method; historical-typological method; content analysis of literary sources. 


Over the long years of their existence, the people of the West East — the heirs of ancient 
civilizations — have enriched their culture with a variety of spiritual values, reflected in 
music, dance, monuments of writing, architecture, oral folk art. 

Folklore on the territory of the countries of the West East, as a source of spiritual culture, 
has existed and developed orally for more than 2000 years. 


Even in the era of Harun al-Rashid (8th century), learned men, philosophers and 
poets were known, writing their own works based on songs and traditions of oral folk art, 
studying not only the language and its history, but also the folklore of the people inhabiting 
the caliphate. For example, Abu Said Abdul-Malik ibn Qurayb al-Bahili, known as al-Asmai, 
was a well-known scholar of his time, a grammarian, a philologist-folklorist, studying Arabic 
dialects and a variety of poetic genres of the era. Since he lived on the territory of the Arab 
Caliphate, i.e. on the lands of the Persian kingdom, in addition to Arabic poetry, he got 
acquainted with the poetic and philosophical heritage of Iran. Al-Asmai entered into a 
controversy with the researcher of literature and history of Persian origin Abu Ubayd 
Muammar ibn Musanna, who interpreted the verses of the Koran in order to introduce the 
idea of universal equality of followers of Islam into the minds of the faithful. Ibn Musanna 
sought to equalize the rights of the people living on the territory of the Arab Caliphate, 
starting from the community of their religion. Al-Asmai sought to keep the verses of the 
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holy book unchanged, since the Quran as a book is not only the spiritual, but also the cultural 
heritage of the Arab tribes and the third scientist, Abu Zayed al-Ansari, a philologist and 
lexicographer from Basra, was able to convince the people of the legitimacy of the 
perception of the verses of the Koran for every Muslim. In K. Bekov's study «The views of 
the Shuubites during the Umayyad and Abbasid Dynasties», the activities of these three 
scientists are described as follows: «The first - united, the second — remembered, the third - 
convinced». The active activity of philosophers, linguists, poets and scientists was promoted 
by certain historical conditions that provoked the cultural rise of the state, called the «Golden 
Age of Islam». After the conquest of Persia by the Arabs and the accession of the Umayyad 
dynasty, the Pahlavi language was officially banned: it was not used in writing, neither in 
document circulation, nor in the creation of literary works, and in the performance of 
ghazals, qasids and poems at the court of the nobility. The official language of the caliphate 
was Arabic. The expansion of Arab culture was accompanied by the spread of Islam, the 
Arabic language and writing. The highest positions in the administration of the state were 
occupied by Arabs, deeply confident in the superiority of their nation over the conquered 
inhabitants of Persia. This confidence was explained by the facts of the biography of the 
Prophet Muhammad, who belonged to the Arab tribe of the Quraysh. 


The enormous cultural heritage of the Persians could not dissolve into oblivion 
under the pressure of the ruling class (read «Arabs») of the Umayyad caliphate, since the 
Arab tribes on the Arabian Peninsula appeared much later than the ancient Iranian 
civilization and the level of their cultural development at that time was lower. The means of 
existence for traditional Persian literature, the basics of journalism, research in the field of 
medicine, astronomy and other sciences is the translation of texts from Pahlavi into Arabic. 
This is an amazing phenomenon that not only preserved the heritage of Persia, but also 
synthesize the cultures of Kabail and Shuub (read «Arabs» and peoples of non-Arab origin 
(Persians, Arameans, Berbers, Egyptians and other people living on the territory of the Arab 
Caliphate)). It reached its heyday during the formation and reign of the Abbasid dynasty, 
although the prerequisites for it arose already at the end of the 7th century. 


In 637, after the Battle of Qadisiya, Persia became part of the caliphate of the Arab 
Umayyad dynasty. The power of the Arabs extended to all areas of the state, at the same 
time, Islam, the religion of the Arab world, was spreading on the territory of Persia. The new 
government guaranteed the possibility of building a successful career and the observance of 
rights only for Arabs (on a national basis) and for followers of Islam. All citizens of non- 
Arab origin received the contemptuous name «Mawali». The national pride of the Persians 
was wounded. Orthodox followers of Islam did not welcome the performance of traditional 
genres of Persian poetry — love ghazals and the so-called «poetry of entertainment» (in 
Russia it would be called « drinking «), because the laws of Islam called for asceticism, 
modesty and humility. Under the influence of Persian culture, the genre of qasid, which was 
based on the praise of a certain person, became popular among the Arab nobility. However, 
one of the poets of his era, Ismail ibn Yasar al-Nisai, a Persian by origin, who translated his 
own works from Pahlavi into Arabic, dared to read to Caliph al-Malik a poem praising the 
greatness of the Persians, in which the ruling dynasty and the caliph himself were not 
mentioned at all. Al-Nisai was expelled from the capital, but the theme of national identity 
and pride in his people, its rich culture and history has firmly entered the work of the poets 
of the Arab Caliphate. 


The manifestation of freedom of thought, which promotes the interpenetration of 
cultures and the spread of Islam in Persia, led to the intellectual and cultural development of 
the two people, and most importantly — to their unification during the reign of the Abbasid 
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dynasty, patronizing the Iranians. During this period, the foundations of the future classical 
literature of Iran, Afghanistan and Tajikistan were being laid: the first written literary works 
appeared. Poets, philosophers, thinkers and scientists were trying to preserve the cultural 
heritage of Ancient Persia and integrate it into their modern reality. «During the period of 
the Arab conquest in the Persian territories, the New Persian language, Farsi, was formed on 
the basis of Middle Iranian dialects and Arabic. Genres such as instructions to kings, 
collections of entertaining stories migrated to Arabic, more ascetic, Bedouin by origin, 
literature from Persian sources; poetry — the glorification of hunting, the luxury of palace 
buildings and gardens, precious utensils, ornaments, festive feasts — the so-called wine theme 
(although the Koran forbade drinking wine, in Persia, especially in cities and courtyards, this 
prohibition was not observed) 


A polemic is unfolding between Ibn al-Mugaffa, a writer, translator of the works of 
Aristotle, the Christian scientist Ibn Daysan, the lives of the prophet Mani, and the thinker 
and writer Ibn al-Rawandi; the ideas of intellectual revolution in the spiritual world of man 
and the ideas of freedom of thought, the domination of reason over the religious worldview 
collide. If Ibn al-Mugaffa went down in history as the founder of fiction in Iranian literature, 
then Ibn al-Rawandi was ahead of time, approaching atheism and writing a book «Refuting 
the Koran», including challenging its artistic value. While Ibn al-Rawandi questioned and 
ridiculed the verses of the Koran, Ibn al-Mukaffa advocated the preservation of the best 
literary and philosophical sources in Pahlavi, translated two of the greatest books: the 
collection of epic tales of the Sasanian era «Khvadai-namak» and the fables of Bidpai 
(«Kalila and Dimna») - a monument of apologetic literature of ancient Indian origin. The 
book «Khvadai-namak» translated by Ibn al-Mukaffa later became the source for writing the 
poem «Shah-nameh» («Book of Kings») by Firdousi, a monument of Persian literature of 
the Khorasan period, which has become a model of classical literature for the people of Iran, 
Afghanistan and Tajikistan in our time. The peculiarity of «Khvadai-namak» was the 
combination of historical information (court chronicles) with legendary and folklore. It is 
not surprising that the poem «Shah-nama» bizarrely combines «legends about the first shahs 
of Iran, tales of heroic heroes, on which the Iranian throne was based during the era of the 
Achaemenid dynasty (VI - IV centuries BC), real events and legends associated with the stay 
in Iran of Alexander the Great» 


Classical works of Persian literature date back to the folk epic: heroes existed among 
all people of the world. In Slavic folklore — Ilya Muromets, Dobrynya Nikitich, Alyosha 
Popovich, Danube-bogatyr, Vasily Buslaev, etc., Finnish epic - Vyainyamainen, Ilmarinen, 
Lemminkainen, Latvian — Lachplesis, Bashkir - Ural- bogatyr, Armenian epic — David 
Sasunsky, Georgian epic — Amiran; Azerbaijani, Turkmen and Tajik epic, respectively — 
Ker-ogly, Gerogly, Gurugli, etc. In different periods of history, the people of Azerbaijan, 
Tajikistan and Turkmenistan closely interacted with each other, including a part of the states 
that existed on the territory of Persia. The names of the main heroes of the heroic epic of 
these people are actually variants of the same name, pronounced in accordance with the 
peculiarities of the phonetic structure of the languages of these people. In this case, the hero 
is the hero of oral folk art, the defender of the weak and the winner of enemies — common to 
the heirs of Persian culture. 


At the stage of the formation of classical Persian literature, its close interaction with 
oral folk art allowed poets of the 7-9 centuries to create legendary epic works that became 
artistic examples of both folk and literary creativity. Throughout the formation of the 
literature of the people of the world, folklore has acted not only as a source of themes, plots, 
artistic means of expression, elements of new authors’ works, but also as an independent 
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object of study within the framework of literary research. «Folklore is composed by people 
progressively, is not controlled by anyone; texts have no authorship, but at the same time 
convey the basic values of society, i.e. folklore is a kind of culture, the bearer of which is 
every person. In addition, folklore acts as one of the fundamental foundations of the cultural 
and historical development of the people». In the folklore forms of Arab and Persian culture, 
common features that demonstrate harmonious unity are preserved, which arose during the 
period of Arab domination on the territory of the Persian Kingdom, i.e. in the 7-9 centuries 
AD. The development of oral folk art in Iran took place simultaneously and in parallel with 
the development of classical literature. «Over time, folklore, like written poetry, adopted 
arud, a prosody of Arabic origin, according to which verse is formed by a certain alternation 
of short and long syllables». Many poets of Persian origin, writing in Arabic, used arud when 
creating their works. For example, Firdousi's classic poem «Shah-nameh» was partially 
written by arud. 


One of the first scholars who turned to the folklore tradition of the Arab people was 
al-Asmai. The «Oriental Plutarch» Ibn Khallikan — the famous biographer of rulers, 
scientists, poets of the East — called al-Asmai «the most outstanding of all transmitters of 
oral history and rare expressions of language». Al-Asmai was the author of works on the 
grammar of the Arabic language («Languages/native languages» (GU! alih), «Etymology» 
(QUI WEY!) «Rare Words» (GUI 5! sil), «The Origin of Words» (GUI Ja aul), «Antonyms» 
(QU) alus‘Yl), «Pronunciation/dialects», etc.). The study of the language also contributed to 
research in the field of folklore, the result was the work of the «Proverbs» (GU! Ju«Y!), 


But if Al-Asmai studied Arabic folklore, then Ibn al-Mukaffa preserved the Persian 
folk epic as part of the translated poem «Khwadai-namak», becoming one of the first 
folklorists to study Pahlavi works. These were the first works that preceded the development 
of folklore studies of the people of the Middle East. In the 10th century, famous poets, 
classics of general — both Arabic and Persian - literature turned to the works of oral folk art: 
Rudaki (as a rhapsodist poet performed not only his own works, but also Persian and Arabic 
legends), Firdousi (when creating the famous «Book of Kings», he relied on «Khvadai- 
namak» Ibn al-Mukaffa and the folk epic), Nizami (created the collection «Five Jewels» 
(«Panj Ganj») from five poems, the source of inspiration for which were chronicles and 
Persian folklore). 


Officially, the collection and recording of Iranian folklore began in the Safavid era 
(1501-1736). Jamal Khansari, a theologian and scientist, «collected the beliefs of 
contemporary women and their inherent rituals in women's communities of those times, and 
wrote a book called «Kolsum-name» or «Beliefs of women». This is actually considered to 
be the first book on the subject of collecting folklore works in Iran». Later, in the Qajar era, 
the writer, the founder of the grammar of the modern Persian language, Mirza Habib 
Esfahani, as part of the study of linguistic phenomena, turned to the recording of idioms and 
folklore works. The further development of folklore studies in Iran falls on the 20th century. 
The founder of Iranian anthropology was Sadeq Hedayat, who not only purposefully 
collected «folklore and lullabies, children's games and folk beliefs» [8], but also laid the 
foundation for research work in folklore studies, as the author of detailed instructions for 
collecting folklore, called «Folklore, or folk culture». The instruction contained 
recommendations for working with works of oral folk art and was published in the Sohan 
magazine in 1945. Hedayat cherished a grandiose plan to collect national folklore, but he 
did not have time to realize it. 


During the same period, Fazlollah Mokhtadi Sobhi was engaged in collecting and 
publishing folklore, in particular Persian fairy tales. During his lifetime, he managed to 
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publish 4 volumes of Iranian fairy tales. In the following years, the large-scale work on the 
collection and publication of folklore was continued by Seyed Abolkasem Enjavi Shirazi 
(Not jwa). His work was based on the principles developed by Sedeq Hedayat, and after 17 
years of painstaking work, «Tamsil-o masal» («Proverbs and Proverbs»), vol. 1, 1973; 
«Jashnha va adab va moatakedate zemestan» («Winter holidays, rituals and beliefs»), vol. 1, 
1973; «Bazihaye namayeshi» («Games-performances»), vol. 1, 1973; and three books of 
«Persian fairy tales» («Kessehaye Irani»), vol. 1 -1973, vol. 2 — 1974, vol. 3 —1976 were 
released. All folklore works of these collections are documented: the regions of residence, 
occupation, age and names of the storytellers are indicated. 


Throughout the 20th century, even in difficult historical periods of the country's 
development, folklorists and anthropologists continued their work. Russian readers were 
able to get acquainted with the rich poetic folk art of Iranians thanks to the historically 
established cooperation of states and the development of Oriental studies in the USSR and 
the Russian Federation. An indisputable contribution to the process of interaction of cultures 
was made by translators — masters of the word, preserving and transmitting the features of 
the structure of the language, genre and poetic features of works. In 1987, A. Revich's 
translations published the book «Songs of Shiraz» - a collection of folk Dobeiti (quatrains), 
the most common poetic form dating back to the pre-Muslim past of Iranians. Russian 
scientist A.A. Romaskevich drew attention to the common features of folk quatrains and 
parts of the verses of the Avesta, a sacred Zoroastrian book containing four-line stanzas of 
eleven syllables, as well as Dobeiti. 


According to the orientalist A. Shoitov, Dobeiti belongs to the lyrical kind of poetry. 
According to the content, they state one event, a fact and an estimated attitude to it. Most 
often, performers sing about love, the beauty of a beloved one, expectations and joy of 
meeting him / her, the suffering of unrequited love, the impossibility of the union of lovers, 
loyalty, infidelity and separation. At the same time, folk quatrains are saturated with 
everyday material. They describe a variety of life circumstances and the reasons for their 
occurrence. Often the theme of Dobeiti is homesickness. Soldiers’ service and latrine fishing 
contributed to the development of this particular topic. People who found themselves alone 
far from their native places were acutely worried about unsettled and homelessness. So there 
were cycles of «foreign» songs — «garibi» (variations of Dobeiti). 


Variability as a peculiarity of any folklore is also a characteristic of Persian folk art. 
Performers or unknown authors often start to sing, turn to their beloved, people, Allah, a 
horse or a raven (permanent folklore images), while preserving the content of the text and 
using colloquial, mostly everyday, vocabulary. «Almost all forms of poetic folklore, 
including quatrains, are called by the Iranians by the generalizing word «tarane», which 
means «song». A song is the most common and simplest form of vocal music, combining 
text and melody. «A song in a broad sense includes everything that is sung in such a way, 
that the word and the melody are combined simultaneously; in a narrow sense, it is a small 
poetic lyrical genre that exists among all people and is characterized by the simplicity of 
musical and verbal construction». Folklore includes small and large genres of oral creativity, 
ritual actions and folk theater. At the same time, the song is also used in the ritual actions of 
most people of the world. The song as a folklore genre is static. The content and manner of 
performance of the songs reflect the corresponding reality, events in the history of the people 
or the life of a particular person. We are talking about the harmonious existence of the 
immutability of form and mobility, the variability of its content, as well as individual features 
of performance. These signs are inherent in the folklore of any countries, including the 
successor states of Persian culture: Iran and Tajikistan. 
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Dobeiti in Iran, rubai in Tajikistan. Dobeiti is a traditionally Persian genre that has 
been influenced by Arabic culture, since it uses the Aruz system of versification. Rubai is a 
traditional genre that is common in Arabic-speaking, Persian-speaking and Turkic-speaking 
poetry; a quatrain is, most often, of philosophical content, and also written according to the 
laws of Aruz. Due to the peculiarities of the Persian language and the rhythmics of folk 
poetry, translations into European languages are difficult to finish. Since the 19th century, 
rubai has been translated in iambic pentameter. For the first time, the translation was 
performed by the English poet E. Fitzgerald. 


Many researchers of Oriental culture, including classical poets, such as V. A. 
Zhukovsky, and A. A. Fet, translated rubai and Dobeiti into Russian. Many researchers of 
Oriental culture, including classical poets, such as V. A. Zhukovsky and A. A. Fet, translated 
rubai and Dobeiti into Russian. A. S. Griboyedov, M. Y. Lermontov, L. N. Tolstoy, N. 
Gumilev, S. Yesenin and others were interested in the culture of the Persian people in 
different periods of our history. Among the Soviet translators of Farsi, V. Derzhavin, O. 
Rumer, D. Sedykh, I. Thorzhevsky and others are widely known. Omar Khayyam's Rubai, 
Firdousi's poem, the tales of the Thousand and One Nights, and Sinbad's incredible 
adventures are familiar to Russian readers. Russian folk song genres are not so widespread 
among the Russian audience, despite the fact that it is very close to Russian folk art in its 
lyricism and themes. 


Research in the field of the history of the development of Persian folklore can lead 
to an understanding of the processes of development of Russian folklore in the 20th century. 
Since the Slavic civilization was formed somewhat later than the Persian one, similar 
processes in the formation of literature, its interaction with the oral folk tradition in certain 
historical periods can be compared with the periods of development of Iranian literature and 
folklore. Despite the fact that folklore studies, as a science, developed actively in the 20th 
century on the territory of the USSR and the Russian Federation, the question of prospects 
for its development in the 21st century remains open. 


During the first half of the 18th century, M. Azadovsky wrote in his work «History 
of Russian Folklore», «Russian folklore history begins with the history of the new Russian 
literature, i.e. in the XVIII century, in the era of the formation of a powerful national state 
and the creation of national culture». On a cursory examination, it seems that folklore was 
used by Russian writers to create paintings of folk life in opposition to Western culture. 
Russian traditions and folk art were partially devalued by the era of «classicism», the 
adherence to the Western model of behavior imposed on Russian society in the Peter the 
Great era, and the new literature aimed at the education and upbringing of a «cultured» 
citizen. However, given the clear division into secular literature of the 18th century and folk 
art, the Russian scientist, ethnographer and literary critic, academician of the St. Petersburg 
Academy of Sciences, A. N. Pypin wrote, «then and now, folk poetry was equally preserved 
in the mouths of the people, and as at the end of the Moscow period it finally began to gain 
a place in writing, so interest in it did not disappear during the XVIII century, not only among 
simple, undemanding amateurs, but also among learned pseudo-classical writers and, on the 
contrary, it became they have little by little a conscious affair and has had its consequences 
in literature». He analyzes the reforms of Peter the Great and their consequences for the 
development of the culture of the Russian people, while taking into account the social 
changes that have occurred within the state, draws attention to the increased interest of 
residents in their own country, its situation and the world order. In his writings, A. N. Pypin 
describes the picture of he interests of the XVIII century to folk life: numerous expeditions 
conduct geographical and ethnographic research; the first experiments of scientific history 
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arise, in this connection interest in folk life and folk art grows; songbooks of Novikov, 
Chulkov, and Dmitriev are published, the same Chulkov writes «Abevega of Russian 
superstitions, Bogdanovich collects folk proverbs, Karamzin turns to folk antiquity and 
writes historical stories, Derzhavin draws rural idylls — «hoary antiquity and the Novgorod 
magi»; dramatic writers — Ablesimov and Ekaterina herself — introduce folk life to the stage; 
and, finally, Radishchev vividly reflects episodes of folk life in his «Journey from St. 
Petersburg to Moscow». Thanks to the formation and strengthening of statehood, the 
development of the concept of «citizen» by the public, the emergence and development of 
polemics about the future fate of serfs, interest in folk art is only increasing. A. P. 
Sumarokov uses elements of folklore in his «Parables»; V. K. Trediakovsky considered folk 
poetry as one of the sources of creating a new national literature, he outlined his views in the 
article «Opinion on the beginning of poetry and poetry in general» in 1752. M. D. Chulkov 
not only uses folklore in his own works, but also turns to vernacular, collects and publishes 
monuments of folk art, for example, a collection of «Folk songs». V. A. Levshin collects 
and publishes the first «Russian fairy tales containing the oldest narratives about glorious 
heroes, folk tales and other adventures that remain in memory through retelling. In Moscow. 
In the University printing house of N. Novikov, 1780-1783, parts 1-10», reprinted in 1807, 
1820 and 1829; N. A. Lviv, «a major official and businessman, architect, geologist, artist, 
musician, archaeologist, poet and theorist» [10], co-author of the collection I. G. Pracha 
«Collection of Russian folk songs with their voices»; M. I. Popov is the compiler of a new 
«Songbook» and a collection entitled «Description of the Ancient Slavic Pagan Fable, 
collected by various writers and provided with notes» (1768), the material of which was 
subsequently systematized, supplemented and republished. Prominent figures in the field of 
science and literature somehow turned to folklore, analyzed its individual elements, 
compiled collections of proverbs and songs, riddles and fairy tales. 


The scientific approach to collecting the material was shown by V. N. Tatishchev, a 
geographer, economist, historian of Russian law, archaeologist, partly an ethnographer and 
folklorist. He was the first to take into account the source of folklore material, review it and 
develop critical analysis techniques. M. V. Lomonosov was seriously interested in the 
mythology and folklore of the Slavs. In his drafts he tried to combine information about 
Slavic deities and establish their connection with ancient mythology. He was an excellent 
connoisseur of folk speech and understood its role in the organization of literary and 
scientific language. He believed that it is impossible to build a new national culture without 
relying on the entire historical experience of the people. This is his main idea as a historian 
and as a philologist». 


The ideas of the formation of national culture and its development became 
widespread in the 19th century. In the field of folklore studies, the formation of a scientific 
approach to the study of the creativity of the people inhabiting the Russian Empire is taking 
place. Slavophiles (brothers Aksakov and Kireevsky, Khomyakov) and Westerners (Herzen, 
Ogarev, Kavelin, Granovsky, Belinsky and Annenkov) turned to the study of Slavic folklore 
in the 19th century. «Both of them saw folklore as one of the most important elements of 
people's life, without analysis and study of which it is unthinkable to fully understand the 
historical destinies of the country and the people». V. G. Belinsky, the founder of Russian 
critical literature, from the very beginning of his activity in the article «Literary Dreams» 
justified the extreme importance of folklore in the historical development of the people, the 
definition of its identity and national spiritual, moral and aesthetic ideals. 


In the middle of the 19th century, a Russian mythological school was formed, whose 
representatives (A. N. Afanasyev, F. I. Buslaev), have carefully studied the experience of 
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the Western European scientific movement, singled out its mythological basis in folklore, 
which, in their opinion, served as an «expression of the national worldview». Throughout 
the 19th century, folklore as a component of understanding the soul of the people and the 
mentality of a simple peasant, was studied from different points of view by representatives 
of Russian advanced thought, since the country, periodically shaken by social unrest, was 
looking for a further path of development for the whole people, and not only for the ruling 
elite and the intelligentsia adjacent to it. By the end of the 19th century, the social conflict 
between the ruling circles and the people, the city and the countryside, educated 
representatives of society and the «dark» peasantry intensified This was also facilitated by 
the growth of the revolutionary movement in Russia. A new one was added to the classical 
methods of collecting and studying folklore: political exile to Siberia, where representatives 
of the Russian intelligentsia studied the life of the people in its original form. «Political exile 
has produced a number of outstanding and sometimes first-class researchers of 
ethnographers and folklorists such as brilliant galaxy of Siberian ethnographers: L. Ya. 
Sternberg, D. A. Klements, V. G. Tan-Bogoraz, V. I. Iokhelson, V. M. Ionov, V. F. 
Troshchansky, E. K. Pekarsky, F. Ya. Kon, A. A. Makarenko, L. M. Leventhal and others». 

In the last third of the 19th century, Russian scientists were engaged in research not 
only in the field of Slavic folklore, but also in Oriental folklore. 


Student F.Buslaeva, V.F.Miller — academician, the last representative of the of pre- 
revolutionary folklore scientists, was engaged in comparative linguistic research in the field 
of Russian and Hindu folklore, as well as pan-Aryan mythology, studied the languages of 
the Indo-European East (Iranian languages, Sanskrit). «In the 80s, V. F. Miller's main 
scientific interests turned to Iran; he was looking for applications of his forces in a new field 
- Caucasian studies». Studying the Ossetian folk epic, Miller conducted a comparative 
analysis of it with the epics of the Russian people. And if the scientist's conclusions were not 
confirmed in the future, then a lot of fruitful work on the study of folklore of the people of 
the Caucasus was not in vain. His doctoral dissertation «Ossetian Studies» (1881-1887) 
allowed the author to get an «honorable place among Iranists and comparative literary critics 
in Europe». Subsequently, the problem posed by V. Miller about the distribution of variants 
of folklore works in certain territories and the importance of its elements in the existence of 
legends forced researchers to pay attention to the need for a broader study of local traditions. 
On his initiative, research trips were organized to collect folklore in various regions of the 
country. The consequence was the approval and dissemination of the historical approach to 
the study of folklore in the territory of the Russian Empire. 


In the first decade of the 20th century, scientists who were adjacent to the historical 
school — M. N. Speransky and V. A. Keltuyala — created courses on the study of Russian 
folklore, which became widespread and used in educational institutions. M. N. Speransky 
introduces a new term — «oral poetry» - instead of the abstract «folk literature»; V. A. 
Keltuyala connects «historical and literary processes with the whole complex of historical 
and social relations, a prominent place among which was occupied by economic factors». 
The study of folklore becomes programmatic in the education system of the humanities. 


During the same period, Russia experienced a cultural renaissance, called the «Silver 
Age». Philosophical thought, brought up on the ideas of nationality, turned to folklore; poets 
and writers drew from a generous source of folk art images, plots, means of expression, 
rhythm and lexical turns to create their own colorful works. Reflecting on the fate of the 
people, scientists and writers polemize about the future development of his work (articles by 
S. Gorodetsky, A. Blok, K. Balmont, research works by L. Sternberg, A. Makarenko, S. 
Oldenburg, the Sokolov brothers, etc.). 
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The pre-revolutionary period in the development of folklore studies in Russia was 
very fruitful. Its results - «the introduction into scientific circulation of a huge amount of 
material collected on the basis of the application of truly scientific methods, the development 
of individual specific topics, the formulation of large historical and genetic problems», [10] 
— later became a solid foundation in the development of Soviet folklore of the 20th century. 
Under the influence of social changes in society, folklore also changed. By the end of the 
19th century, due to the development of capitalism in Russia and, as a consequence, the 
exodus of peasants to the cities and their influx of workers, folk art underwent changes. 
Folklore «genres began to respond more quickly to changes in life; the theme of folk poetry 
was updated, satirical motifs intensified in it; the role of improvisation increased in many 
genres, the connections of folklore with literature expanded». Working folklore is widely 
developed: the genre of ditties is formed and quickly spread, there was an increase in realism, 
even in fairy tales. «In folk lyrics, the connection with literature is becoming more and more 
noticeable, the entry and creative processing of literary songs into the folk environment, the 
so-called «cruel» romances have become widespread». 


The question of the interaction of folklore with fiction remains relevant today. In this 
study, it is possible to rely on the historical-typological, comparative method and turn to the 
history of the development and interaction with the literature of folklore of the countries- 
heirs of Persian culture. Close relationship with fiction, the appearance of song quatrains 
(ditties) of ironic character, the prevalence of song genre brings the 20th century Russian 
folklore closer to the oral folklore of Iran and Tajikistan (as heirs of the Persian civilization 
speaking Farsi). We observe the existence of a fundamental basis for the scientific study of 
folklore (by the beginning of the 20th century Russian folkloristics are formed) and the 
emergence of its new species and forms of existence in Russia of this period. In Iran and 
Tajikistan during the same period, folklore studies as a science with its own technologies for 
studying folk art goes through the stage of approval and formation, development of methods 
and techniques for collecting, analyzing and preserving material. At the same time, there is 
an active study of the traditions of the people expressed in their songwriting, which has 
preserved and previously established genres and their features. 


The division of cultures (including literature) of the people of the Persian civilization 
since the 16th century has been officially considered, after the division and division of 
territories between the Shiites and the Sunnis - representatives of the two branches of Islam. 
However, the literature of these people is based on the general features of the world 
perception, based on the Zoroastrian concept of the division of everything into two opposing 
principles - good and evil. The Sacred Book of the Zoroastrians - Avesta - is directly related 
to both the literature and the folklore of the countries - heiresses of the Persian culture, since 
it is a common source of cultural development of the people of these states. Folklore of 
Tajikistan and Iran «is filled with ideas from the Avesta — the connection of man with nature, 
the theme of the struggle of Light and Darkness, respect for work and its fruits». There are 
several versions defining the period of the creation of the «Avesta» from the 3rd century BC 
to the 6th century of the reign of the Sassanids. «The Avesta already contains the germs of 
popular folklore fairy-tale plots and mythological images of the struggle between the 
kingdom of light and the kingdom of darkness, where the decisive role is assigned to the 
man-hero». Later this tradition became the characteristic of the folklore of all countries, in 
one or another period of the Persian state. Parts of the verses of the «Avesta», as mentioned 
above, are written on the model of folk Dobeiti (four lines of eleven syllables). In fact, by 
analyzing the texts, we come to an understanding of the co-dependence of the development 
of the literature of Persia and its folklore. We observe similar processes of interaction of 
literary tradition and folk poetics in the process of formation of Russian folk art of the 20th 
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century, called «urban folklore» and « post-folklore». As a result, at the beginning of the 
20th century, two genres of urban folklore became popular in Russia — romance (folk song) 
and ditty — which, were formed in the conditions of the city, gradually moved into the 
countryside and won the love of rural residents. 


What does finish echoes in Russian ditties and songs of the 20th century? 

In «Folklore traditions of the modern city», S. Yu. Neklyudvaasserts a kind of 
«decadent» position of new genres of urban folklore — ditties and romance — in relation to 
the previously established. In the first case, this is justified by the allocation of a chastushka 
and its popularization during the transition of peasants to the city and strengthening them as 
part of the working class, in the second — by the literary tradition of folk romance. 

Dittie is a genre of Russian folk songs that developed in the last third of the 19th 
century. Scientists determine the origins of the chastushka in game and dance choruses, 
buffoonish jokes, wedding «teasers». A chastushka is a poetic popular reaction to current 
events, therefore, its peculiarity is the topicality of the subject, the surprise of rhymes and 
metaphors, aphorism, improvisation. Since this is a small song genre, then the rhythm of the 
chastushka is fast, capacious. The text of the chastushka is most often a quatrain written by 
a chorus, which uses a cross rhyme of all lines or the second and fourth lines. Ditties were 
performed to the accompaniment of a balalaika or harmony. 


Urban romance (it is often called everyday) is a kind of Russian romance that existed 
in the form of folklore at the turn of the 19th and in the 20th century. Exploring the origins 
of the 20th century Russian urban song, S. Neklyudov writes about the development of the 
song tradition from the 18th century to the present. In the second half of the 18th century, 
the so—called Russian song appeared — «household romance for solo one-voice performance 
accompanied by harpsichord, piano, harp or guitar that appeared at the same time», which 
already in the middle of the 19th century was divided into two directions - «chamber 
romance» (for professional musicians) and «philistine romance» (it is also urban), which 
«goes into the grassroots culture, interacting with «tabloid poetry» and with exits to a very 
popular, but little-respected democratic stage». It was the philistine romance that became the 
basis for the formation of a new genre of folklore — the urban song of the 20th century. 


The most common songs were love, drinking, parody. A special place was occupied 
by songs similar to the long-drawn soldier songs of the second half of the 19th century, about 
which V. Propp wrote in his work «Genre composition of Russian Folklore». «The folklore 
soldier songs that we know have a more or less pronounced drawl. ... These songs are not 
complaints or moans. This is a true depiction of life». They are joined by folklore robber 
songs, songs of prison, penal servitude, exile, love songs in which women sing about waiting 
for their lovers to return «from a foreign land» or soldier's service. 


Analyzing the process of development of urban folklore, V. Propp argues that the 
final link in the development of folk songs was related to the songs of workers, i.e. hereditary 
proletarians, formed in the first quarter of the 20th century. «The workers create their song 
not based on the traditions coming from peasant lyrics, but the traditions coming from 
literature». The works of classical Russian literature penetrate into the working folk song, 
which can be conditionally equated with urban folklore. «Poems of Ryleev, Pushkin, 
Ogarev, Pleshcheyev, Nekrasov and other poets turn into a song, talented poems of 
professional revolutionaries - Machtet, Klementz, Olkhin, Moiseenko and others are picked 
up». Gradually, the folklore of the song heritage of the literature of previous eras is taking 
place. In 1995, in his article «After Folklore», S. Yu. Neklyudov proposes the term 
«postfolklore» to denote folk art of the 20th century, which had lost «some of the features 
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that defined the folklore of patriarchal peasantry and archaic unscripted societies that 
preceded it». 


So, in the Russian post—folklore space of the 20th century, two popular genres can 
be distinguished — urban song and ditto, which, in our opinion, have common features with 
the traditional folklore genre of Iran — Dobeiti. The ditto is close exclusively in form — a 
quatrain ... but lyrical urban songs and Dobeiti are comparable by belonging to small folklore 
genres. (I'm sitting on a barrel, And there's a bottle under the barrel; My darling is a 
commissar, And I'm a speculator! (1920s)). Each Dobeiti is a completely independent work 
containing a complete thought. It is built mainly on the principle of «binomial parallelism: 
the refrain — a picture or a scene from the natural world — is replaced by a picture or a scene 
from human life». After the chant, which serves as a kind of emotional introduction, 
preparing the listener for the perception of the thought for which the quatrain is created, the 
third verse of Dobeiti follows. The poet often emphasizes the importance of what is said in 
the second line, so the means of expression can be lexical repetition, anaphora and the form 
of inversion construction of the line. 


On a moonlit night I waited for the moon-faced one in vain, 
And so I sat until the dawn began to glow, 
So I sat until dawn, consoling myself with a hookah, 
The companion of many of my nights bitterly reproaching 


The fourth line often contains the main idea poem, a kind of expression of the 
conclusion, morality, somewhat reminiscent of the fable genre. 


You're on the roof, and I'm sitting down with longing in my eyes, 
You're a golden orange, and I'm sitting in ambush, 
You are a golden orange in the hands of your friends, 
When you get into my hands, tell me, for God's sake 


In Russian songs, lexical repetition, anaphora and inversion are also widely used, 
both in the choruses to the verses, and in the choruses and endings of songs. For example: 


There were three pine trees on the Murom path, 
He said goodbye to me dear until next spring, 
He said goodbye to me dear until next spring... 


These lines begin the Russian folk song «On the Murom Track» and end it. This song 
belongs to the genre of «cruel romance», it appeared no later than the 1920s and originated 
among the people. Researcher of folk art Yu. Biryukov reasonably rejected several versions 
of the authorship of this song; it is believed that this is a cruel romance that originated in the 
folk environment. The song thematically echoes Dobeiti: 


The rumor has passed that my beloved has married, 
Well, let him be happy with his lawful wife. 
If I'm worse than her, he deserves the best, 
If she's worse, how blind he is! 


Infidelity in love, betrayal, «broken heart» are common themes not only for folklore 
of different countries, these are universal problems concerning representatives of any estate 
/ class, about which ordinary people have always sung and will sing. We have the 
opportunity to compare the texts of Russian urban songs of the 20th century and the Iranian 
people. 
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Dobeiti Russian folk song 
Nightingale horse, you're bending a steep neck, My joy lives 
I will build a tower on this neck, In the high chamber, 
When will you take me to my beloved, And in the tower that tall 
I'll make you a golden harness. There is no way for anyone. 


I know the beauty 
There is a watchman at the porch, 
But he won 't block it 
Well done roads. 


I'll go to the lovely in the t 
Let there be a hundred prickly branches on my way, a a ee a i her feet! 


A hundred scorpions and phalanges, a hundred poisonous snakes, 


It ld only b ight 
Let there be a thousand obstacles, a hundred guards with batogs, p n: m 
I will still reach my beloved before dark. i 
It would only be a night, 


Yes, the night is darker, 
There would only be a three, 
Yes, three horses frolic! 


«The three horses of frolics» and «the nightingale horse» are means to achieve the 
goal, «the tower and the watchman», «thorny branches, scorpions, snakes, guards with 
batons» are obstacles in the way of a loving lyrical hero hyperbolized by the popular 
consciousness. Against the background of exaggerated difficulties that the hero of the song 
is ready to overcome, we realize the depth of his feelings and desire to be with his beloved. 
The expressiveness emotionality of the texts emphasizes the sensuality of folk poetry. But 
the origins of this emotionality in the Russian urban song are quite literary. The romance 
«My Joy Lives» which was so popular at the beginning of the 20th century, dates back to 
the poem «The Daredevil» (1882) by S. F. Ryskin» The poet published his poetic creation 
in the newspaper Moskovsky Leaf, and six years later it was included in the collection of 
poems «The First Step». At the beginning of the 20th century, the poem «The Daredevil» 
sounded on the stage as a song from the «gypsy repertoire». The melody of it was composed 
by the guitarist-accompanist M. Shishkin, and in «1918, the poet Sergei Antonovich 
Klychkov, unaware that the song «My Joy Lives» has an author and, assuming that it is the 
fruit of folk art, literarily edited the text of the original source». The familiar version of the 
song is very different from the original source. We know a «dashing fellow» who is ready 
for anything for the sake of his beloved woman, and S. Ryskin's poem features a «dashing 
ataman» who kills an old man-spouse and takes a young widow to the woods. 

Daredevil. (1882) 
My sweetheart lives in a high tower; 

In this high tower there is no way for anyone; 
But I'm an unexpected guest — only night will come - 
Welcome to the coveted in the light is not aversel.. 
Without an invisible hat, I will go to visit her!.. 

If only the night would be darker today!.. 

At the terem, I know, there is a watchman at the porch, 
But he will not stop the daredevil fellow: 

I will have a short reprisal with him - 

He won't say a word after tasting the brush! ... 
Eh, my brush is scarier than a dozen brushes!.. 

If only the night would be darker today!.. 

Then I will enter boldly and quickly on the porch; 
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An iron ring rattles at the door; 
And he will come out to meet me, and a frail, and gray-haired, 
Hateful husband of a sweetheart, a young beauty, 
And he will not block the way to her!.. 
If only the night would be darker today!.. 
Then a dashing head will enter the desired one, 
He will say: be healthy, beautiful widowl.. 
Run with me quickly, run, my beauty, 
From the dungeon-chamber to the dense forests!.. 
Let's run — my three dashing horses are ready!.. 
If only the night would be darker today!.. 
As soon as the fog clears before dawn 
, the ataman will rush to his comrades with the desired; 
And there will be a feast of the mountain then in a dense forest, 
And the daredevil will take beauty for himself as a wife; 
He will say: you will not see black days with me!.. 
If only the night would be darker today!.. 


The theme of unequal marriage is also common to Russian and Iranian folklore. Girls 
were given in marriage, regardless of the choice of their hearts. «In Persia, a girl marries to 
be a friend and confidant of her husband; to do housework if she is capable of it, and most 
importantly to be the mother of a family. Marriages are usually arranged by parents». In 
Russia, marriages were also arranged by parents based on the interests of the family: a dowry 
was given for the bride, and the groom gave gifts to the relatives of the future wife during 
the wedding ceremony. Also among the people of the Caucasus, where the groom had to pay 
the bride's family a dowry («the ransom paid for the bride originally to the family, later to 
the parents or relatives of the bride; a kind of dowry — working off for the bride»). Unequal 
marriage is not a rare phenomenon. 


In the middle of the 19th century, the Russian Empire waged a bloody and protracted 
war in the Caucasus. The traditions of the people of the Caucasus and the East aroused 
genuine interest in the circles of the Russian aristocracy and intelligentsia. So, oriental motifs 
penetrate both fiction and folklore. The famous and popular song «Khas-Bulat Udaloy» in 
the 20th century was considered to be folk, but in fact it had an author — A. Ammosov, a 
participant in the Caucasian wars. In 1858, the poem «Elegy» was published in the magazine 
«Russian Invalid», known to us today as a folk song about Khas Bulat, his unfaithful wife 
and the prince in love. We present the text of the original, which has been preserved in the 
form of a folklore version of the song. In addition, there are several other variants of of A. 
Ammosov's «Elegy», in one of them the prince, having learned about the death of his 
beloved, kills Khas-Bulat, in the other — after killing the old man, the prince rushes into the 
waves and kills himself. 


The authorship of the song has been forgotten by the people. The text has been widely 
distributed orally, so there is variability— there are all signs of the folklorization of the 
«Elegy». 


Dobeiti Russian folk song 
On a moonlit night I will come to the roof to meet you, «Khas-Bulat is a daredevil, 
God willing, I will kiss the mole above my upper lip, Your poor saklya; 
Wake up, get up, darling, comfort my heart. The Golden Treasury 
That you're afraid of your husband? He is stupid and also blind I'll shower you. 
A strand of hair has fallen on your beautiful forehead, I'll give you a sumptuous one 
Is your decrepit husband really a match for you? I'll decorate it all around, 
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Whenever — O Allah! — took his grave, 
I could safely caress your face 


I'll wrap the walls in it 
I am a Persian carpet. 


Your beshmet braid 
I 'll go around the edges 
And you have a gun 
I'll give you my cherished one. 


I'm older than you 
I'll give you a sword with a brand, 
I'll give you a dashing horse 
With the Kabardian brand. 


I'll give you my rifle, 
I will give the dagger to Bazalai, - 
Only for this my 
You give me your wife. 


You're too old, you're too gray, 
She's not living with you, 
At the dawn of his youth 

You'll ruin her. 


It's hard without love 
Should she answer you 
And your wrinkles 
Not loving to kiss. 


See, there's Yamman-Su 
Washes the steep bank, 
There yesterday I was in the forest 
I was with your wife. 


Under the thick plane tree 
We were sitting together, 
the month was golden, 
Everything was silent around. 


And the river was playing 
A rolling wave, 
And the hand slid 
Young on the chest. 


She gave herself to me 
Until the last day 
And she swore by Allah, 
That he doesn't love you!» 


Tightly clutched checkers 
Khas-Bulat handle 
And, grabbing a dagger, 
I began to answer him: 


«Prince! Your story is long 
You needn 't tell me, 
I'm with a young wife 
I waylaid you yesterday. 


Take care, Prince, of the treasury 
And own it yourself, 


59 


The Seventh International Conference on Languages, Linguistics, Translation and Literature 
(WWW.LLLD.IR), 11-12 June 2022, Ahwaz, Book of Articles, Volume Two 


For the infidelity of his wife 
I'll give it to you for free. 


You are your bride 
Take a look go — 
She 's in my bag 
Sleeping with a dagger in his chest. 


I closed her eyes, 
Drowning in tears, 
My kiss froze 
On her lips.» 


The old man's voice stopped, 
The steep bank is napping, 
And the river is playing 
A rolling wave. 


In addition to love lyrical motifs, there are songs of a tragic nature in Russian folklore 
of the 20th century. These are songs of wanderers and convicts, on the basis of which, by 
the end of the 20th century, the so-called «chanson» (thug song) was formed in popular 
culture. 


The theme of wandering, homelessness and loneliness is revealed in a certain form 
of Dobeiti — «garibi», similar to our «foreign songs». In the 20th century in Russia, folk 
songs had, as we can see, mainly literary origin. Songs about vagabonds-shackles such as 
the famous song «Through the wild steppes of Transbaikalia», were not an exception. The 
original text is presented, but more than 5 versions of the lyrics are known to the people. The 
alleged authorship is attributed to I. K. Kondratiev, a poet, novelist and playwright who 
published his works in the 1870s. 


Garibi Russian folk song 
It's hard for me, so my heart was squeezed by a foreign land, Through the wild steppes of 
An evil fate threw a chain around her neck, Transbaikalia, 
O Allah, kindly take off this chain, Where gold is dug in the 
After all, a foreign land will suck me in like a quagmire. mountains, 


A tramp, cursing fate, 
Trudged with a bag on his 
shoulders. 


Escaped from prison on a dark 
night, 


A d for the truth for a lon 
Ina letter I will write how poverty oppresses the wanderer, eae she O f j 


With this letter I will send a fast bird flying, Thierewarno moreurine to tim 


Fly, my bird, bring news to my mother, Baikal stretched before him. 
Tell me that separation brings me so many hardships 


A tramp approaches Baikal, 
Takes a fishing boat, 
And he starts a sad song, 
He sings something about his 
homeland. 


The tramp Baikal has moved. 
Towards the dear mother. 
«Ah, hello, ah, hello, mother, 
Is my father and brother well?» 
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«Your father has been in the grave 
for a long time 
Buried in the damp earth, 
And your brother is far away in 
Siberia, 
Has been ringing with shackles for 
a long time. 


Through the wild steppes of 
Transbaikalia, 
Where gold is dug in the 
mountains, 
A tramp, cursing fate, 
Trudged with a bag on his 
shoulders. 


Loneliness, alienation and an oppressive state of depression are conveyed in the 
rhythm and melody of the text. They obey different laws of versification, but they convey 
the emotional state of the lyrical heroes equally deeply. In «An evil fate threw a chain around 
his neck» and «cursing fate, he dragged himself with a bag on his shoulders» - the listener 
clearly represents the unfortunate, destitute lyrical hero who survived many troubles. The 
text uses the personification of grief-misfortune and the symbol of disasters - «a bag on your 
shoulders». The combination of the verb «dragged», which belongs to the colloquial form 
of the language, with the symbol of poverty («scrip») contains not only an artistic image of 
a suffering unhappy person, but also the prospect of the development of the plot of the song. 
The listener understands the subject matter of the work and is free to predict the event series. 
Tradition for folklore is also an appeal to people and God («O Allah! kindly take off this 
chain»). Turning to the mother as a source of strength, a symbol of the native land, the thread 
that still holds hope and faith in a person, allows us to somehow act further - is common to 
people of all cultures. «Fly, my bird, bring news to my mother» and «Hello, ah, hello, 
mother...». The image of the mother is the image of the Motherland, so far away and so dear 
to the wanderer's heart. 


Folk songs are a reflection of the reality of each epoch. For the folklore of Iran, 
gharibi is an illustration of the life and emotional experiences of a person who left his 
homeland, most often forced to engage in latrine fishing in order to somehow survive and 
help his family. These are poor people’s songs. At the same time, in Russia, the «song», 
«Through the wild steppes of Transbaikalia», also known as «The Tramp» which is a real 
historical monument. In convict Siberia, it existed back in the 1800s and became a 
documentary reflection of this era. Comparing the texts of similar genres of folklore song 
from different countries, we understand how deeply literary subjects enter into the tradition 
of oral creativity, which explains the synthesis of different types of art in folklore. 


Observing the formation of folklore in Russia of the 20th century, we can assume 
that the literary influence on folk songs at this stage of post-folklore development is similar 
to the interaction of literature and folklore in Persia of the 6th-8th centuries, while the theme 
of folk works remains common. If we take the process of folklore development in Iran and 
Tajikistan as a model, perhaps the prospect of folklore existence in Russia will be not only 
the currently existing videos in the virtual space, but also small genres of songwriting that 
have lost authorship, since the song remains one of the most widespread and popular genres 
of folklore. Author's songs lose some of their literary features and pass into the category of 
folk songs, thanks to their spread in popular culture. The process of folklorization of author's 
works is a source of enrichment of modern folklore, just as folklore is a source of material 
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for literature. Examples of the origin of author's works based on folk art can serve as 
examples of emerging classical Persian literature: the poem «Shah-nameh» by Firdousi 
(recognized as a folk epic), rubai by Omar Khayyam (out of approximately 5,000 quatrains 
attributed to his pen, researchers have confirmed the authorship of only 300-500 of them) , 
Khamsa of Nizami Ganjavi (poem «Leyli and Majnun», included in the Khamsa «Five 
Jewels» («Panj Ganj»), written on the basis of an Arabic legend), etc. At the same time, 
«sheer folklore» continues to exist and develop in parallel with literature, which we observe 
by the example of the preservation and functioning of Dobeiti texts and the continuation of 
the tradition of their performance in Iran and Tajikistan. 


Familiarity with the modern folklore of Iran and its history will not only allow 
analyzing the possible prospects for the development of domestic folklore in comparison 
with the Iranian, but also contribute to the rapprochement of cultures, understanding the 
worldview of the population of Iran and Tajikistan, the formation of new relationships with 
the representatives of other people. The importance of strengthening Iranian-Russian 
relations is noted not only by cultural figures, but also by politicians. «Any contacts between 
the representatives of different people and states: diplomatic, political, informational, trade, 
humanitarian at the personal level act as forms of intercultural communication». The history 
of relations between Russia and Iran dates back to the 16th century, during the reign of the 
Safavid dynasty. The relations were contradictory, not always unambiguous, but in the 
conditions of the 21st century, it is important for the society of the two states to resolve the 
issue of interaction and cooperation with each other. 


In September 2019, Russia hosted the international conference «Tolstoy and Oriental 
Culture — a Dialogue of Cultures», organized by the museum-estate of L.N. Tolstoy 
«Yasnaya Polyana», the Russian State Library and the Cultural Representation at the 
Embassy of the Islamic Republic of Iran in the Russian Federation. The conference 
participants noted the importance of cultural interaction between states, because, according 
to the head of the Organization of Culture and Islamic Relations of Iran, Abuzar Ebrahimi 
Torkaman, «The conversation of cultures is a conversation of hearts». Ambassador 
Extraordinary and Plenipotentiary of Iran to Moscow, Mehdi Sanai, noted that «Cultural 
dialogue and cultural exchanges are important for the development of political and economic 
ties between our countries». Back in October 2006, Dr. Bahram Amirahmadiyan, Professor, 
Secretary of the Friendship Society between Iran and Russia, made a report at the regular 
international conference «Russia-Iran», in which he outlined three levels of «views on 
Russia» from the Iranian side. This is how ordinary Iranians (the population of the country) 
see Russia, how intellectuals see it, and how statesmen and the government see it. Three 
views from the outside on the «big northern neighbor»: from the dominant world power, 
with a rich cultural heritage, to a state regime ready to cooperate and solve common political 
and economic issues. In early 2022, President of the Islamic Republic of Iran Syed Ibrahim 
Raisi made his first official visit to the Russian Federation, personally meeting with Russian 
President Vladimir Putin. «The maximum development of relations with neighbors and allies 
are foreign policy priorities today, and the strengthening of bilateral cooperation between 
Iran and Russia contributes to the prosperity of the two countries’ economies and the 
strengthening of the security of the region and the world». 


Cooperation between countries implies mutual respect, understanding of the 
mentality of different cultures. Folklore, as an integral part of culture, gives ideas about the 
traditions, faith, customs of the people, and largely explains the origins of their literature and 
art. The thematic commonality of the works of oral folk art and their various forms provide 
an interesting basis for further study and comparison of the folklore of different countries. 
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Since the political, economic and cultural ties between Tehran and Moscow are 
strengthening for further development, there are more prospects for working on works of 
Iranian and Russian folklore in their interaction. 
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The Language of Disney Songs: A Formalistic Analysis 


Klein Mamayabay, LPT, MAED, 
Higher Education Department, St. Mary's College of Tagum, Inc., Philippines 


Abstract 

Researches have paid less attention to understanding the importance of literary elements in 
analytical writing. This situation has become one of the declining aspects for students who 
are supposed to learn beyond interpreting basic plot summary. The main purpose of this 
study is to employ formalistic approach to analyze the common literary elements found in 
the selected Disney songs, the song meaning conveyed to the intended audience, and the 
insights that can be derived from the meanings. 20 popular Disney songs are analyzed. The 
results reveal that the common literary elements including poetic patterns such as meter, 
stanza, and rhyme schemes found in the Disney song. Also, it is established that the poetic 
lines of the songs bear out imagery such as visual, auditory, tactile, and gustatory. 
Furthermore, figures of speech such as simile, metaphor, personification, synecdoche, 
metonymy, hyperbole, irony, paradox, allusion, pleonasm, anaphora, alliteration, epizeuxis, 
assonance, consonance, tricolon, polysyndeton, and asyndeton are used in the lines of the 
songs. Moreover, the meanings conveyed to intended audience and the insights drawn out 
from the selected Disney songs can be summarized as poetic patterns used for aesthetic, 
memorability and organization purposes, imagery to awaken sensory perceptions of the 
audience, tropes as a manner for analytical thinking and aesthetic satisfaction, and schemes 
as means of providing entertaining effects and emphasizing essentials. Hence, the result 
could be of help in amplifying the literary skills of the senior high school students on their 
literary-related subjects such as Philippine Literature and Creative Writing. 

Keywords: English, language, Disney songs, figurative language, formalistic analysis, 
Philippines 


1. Introduction 

Studying literature has many significant benefits for students, especially in 
developing their analytical skills and understanding. Unfortunately, researches show that 
students have difficulty interpreting literary texts and writing interpretations beyond basic 
plot summary (Lewis & Ferretti, 2009). 

In fact, in Turkey, among the 42 Turkish students in English Language Teaching 
(ELT) subject, difficulties in analyzing literary texts was conducted and findings revealed 
problems in understanding and interpreting literary texts such as understanding the 
relationship between the writer, themes of the literary piece, finding out, and interpreting 
figures of speech (Yavuz, 2014). 

Further, another similar study shows that 73% of the 20 Indonesian participants have 
problems correctly associating the symbolisms with their corresponding representations and 
analyzing the type of figurative languages found in poems. More so, in Jordan, 140 
participants were assessed to know their difficulty in analyzing poetry. The results show that 
40 percent of the participants have a problem concerning rhetorical devices and speech 
figures. At the same time, 30 percent focuses on the inability to the meaningful interpretation 
of the poems, to comprehend the meaning of a poem, its theme, or even its subject, and 22.3 
percent of them deals with the problems relating to language, rhythm, meter, form, 
symbolism, enjoyment, appreciation, and cultural representation (Salameh, 2012; & 
Sembiring, 2015). 

In the Philippines, the study of Magulod (2018) that measures the literary analysis 
skills of 90 students enrolled in the Philippine Literature subject revealed a fair level of 
literary analysis skills, as evidenced by the grand mean of 2.67 and a descriptive 
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interpretation of neutral. The data implied that the participants have not yet developed a high 
level of literary competence. 

In Tagum City, Davao Del Norte, an explanatory sequential research study identified 
the students' weakness in analyzing Visayan poems. Based on the result, the level of students’ 
higher-order thinking skills in generating analysis from the poems is 10.76 with the verbal 
description of poor. It was further revealed that students encountered problems in the open- 
ended type of test, which involves identifying the connotative and denotative meaning, 
meaning of the symbols found in the poems, which may be difficult for the students to 
comprehend, and the poems' implication to the readers (Vallejo, 2019). 

According to these results and other related literature, the researcher found a shortage 
of studies on the use of Disney songs as a literary form and a source which teachers may use 
in discussing poetry lessons. Further, corpus-based research about famous Disney songs is 
limited even though their songs and movies are popular. Juego (2020) reveals that a market 
study of Disney Company shows that among the 60 million internet users in the Philippines, 
45 million are fans of Disney movies and songs. Moreover, the researcher finds a sense of 
urgency to conduct the study due to a situation that learners experience difficulty in 
understanding, analyzing and interpreting poems and even identifying the literary elements 
caused by complex literary pieces and possibly putting their learning of literary pieces, and 
literary elements at risk. 


1.1 Purpose of the Study 

The purpose of this qualitative study is to analyze the selected 20 Disney songs 
employing formalism based on the literary elements presented in the songs’ lyrics. It also 
expands on understanding the meanings that can be taken from the songs’ literary systems 
as well as the insights that can be taken from the meaning of the songs. 


1.2 Research Questions 
The following research questions are considered paramount to uncover the 
qualitative method employing formalist analysis of the selected Disney songs. 
1. What are the literary elements found in Disney songs? 
2. How do these songs convey meaning to their intended audience? 
3. What insights can be drawn from the meanings of the songs? 


2. Literature Review 
To ensure objectivity in studying according to the purpose of this research paper, there 
are related works of literature that occupied prominence in the study. 


2.1 Literary Language 

Literary language appears more as a descriptive term that refers to creative writing with 
an acknowledged artistic value that contains either standard or non-standard texts like 
literary elements (Al-ameedi & Mayuuf, 2015). 

More so, Smith (2018) explains that literary elements are the skeletal frameworks found 
within every literary piece. He furthered that writers value the elemental factors that make 
the piece engaging and vivid for the readers. 


2.2 Formalistic Analysis 
Formalist analysis emphasizes the autonomous nature of literature. Works of art 
should not be seen as reflective of life. It isolates literary works and defines their formal 
properties. It searches for the devices that bring literariness to literary texts. The essence of 
literature is not as important as the form which is seen as the source of beauty and artfulness 
(Guerin, Labor, Morgan, Reesman, & Willingham, 1992). 


66 


The Seventh International Conference on Languages, Linguistics, Translation and Literature 
(WWW.LLLD.IR), 11-12 June 2022, Ahwaz, Book of Articles, Volume Two 


Lastly, Guerin, et al. (1992) in A Handbook of Critical Approaches to Literature 
indicate that a positive point of this observation as a close reading is the way formalists 
analyze a literary work in the sense that they commence with a feeling to the words of the 
text and all their denotative and connotative values and implications. In retrospect, he further 
notes that internal connections slowly reveal a form. 


2.3 Song 

Researchers found that many songs have figurative meanings under the facts in the 
field, which are difficult to interpret by the listeners, who have less ability to interpret the 
meaning of figurative language. Although they do not understand the intentions which are 
conveyed by the singer, some of them still sing and like the song due to the acceptable beat 
or tone in the listeners’ ears. This is because the songwriter does not always literally convey 
the meaning of the song, but it is implicitly expressed. To make the meaning more aesthetic, 
the songwriter will use certain ways that suit their style. One of those methods is using 
figurative language (Aryawan, Suarnajaya, & Swandana, 2019). 


2.4 Related Studies 

In a study by Obermeier, Menninghaus, von Koppenfels, Raettig, Schmidt-Kassow, 
Otterbein, & Kotz, (2013), metrical patterning, rhyme, and stanzas are frequently employed 
in poetry but also directed speech activities, plays, rites, and festive events. The study shows 
that poetic patterns impact aesthetic liking, emotional involvement, and affective valence 
attributions. In the study, participants listened to stanzas systematically modified concerning 
meter and rhyme and rated them. Both rhyme and regular meter led to enhanced aesthetic 
appreciation, higher intensity in processing, and more positively perceived and felt emotions. 
The findings clearly show that both features significantly contribute to the aesthetic and 
emotional perception of poetry and confirm assumptions about their impact on cognitive 
poetics. 

In her quasi-experimental study among 299 Nigerian participants, Okeke (2017) 
shows that the strategy of exposure to figurative language significantly leads to enhanced 
achievement in reading comprehension more than the conventional method. Following 
discussion on findings, the educational implications of the study are posited and 
recommendations are made. 


2.5 Theoretical Lens 

In this study, the researcher employs the literary criticism under the formalism theory 
by Guerin (2005) as he explains that one aspect of a formalistic approach to poetry deals 
with unity. It does not rely on the author's context, the time when the work was written, or 
its historical context. More so, it is solely concerned with the 'text in itself’, its language, 
uniqueness, and organization. 

Further, he adds that this approach does not primarily seek a text's meaning, but the 
aesthetic functions found in the text and how these identified functions help to create an 
impact on the readers. Moreover, these functions are not only limited to external structural 
forms such as meter, stanza, and rhythmic schemes, but it also deals with imagery, and 
figurative languages used within the text. 

In this study, imagery, figurative language, meter, rhythmic schemes that may 
contribute to the meaning of the Disney songs used as material sources are included. 

Meter in this study deals with unaccented and accented beats of the Disney songs. 
This was the quality that determines the rate of the piece — whether it is slow or fast. It 
includes different patterns that can be found in a poem (iambic: unstressed syllable followed 
by a stressed syllable, and trochaic: stressed syllable followed by an unstressed syllable) and 
the functions of the rhyming pattern as an element of rhythm emphasizing a poetic beat such 
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as (ABAB, a classic type of rhyme scheme and often-used with interlocking rhymes; XAXA, 
a scheme where only the second and fourth line rhyme with each other; and AABB, this 
scheme divides a section of four lines into two rhymed couplets, each of which sounds kind 
of complete in itself). Further, another element is the stanza. It is used to describe the primary 
building block of a poem. 

Next, the present study looks into the imagery, which is the name given to the 
elements in a poem that sparks the senses. The common types of imagery are visual, auditory, 
olfactory, gustatory, and tactile. Visual imagery appeals to the sense of sight, auditory 
imagery describes specific sounds, olfactory imagery describes a particular scent, and 
gustatory imagery pertains to the sense of taste, and tactile imagery appeals to the sense of 
touch. 

The study also employs analysis of the figure of speech, which is defined as rhetorical 
devices achieving a special effect by using words distinctively. For this study, 18 figures of 
speech, including simile, metaphor, personification, synecdoche, metonymy, hyperbole, 
irony, paradox, allusion, and pleonasm anaphora, alliteration, epizeuxis, assonance, 
consonance, tricolon, polysyndeton, and asyndeton are used and analized. A simile is a 
rhetorical term used to designate the most elementary form of resemblances. Most similes 
are introduced by "like" or "as". Metaphor, on the other hand, leaves out "like" or "as" and 
implies a direct comparison, personification when you treat abstractions or inanimate objects 
as human. Synecdoche is a form of metaphor which mentions an important part that signifies 
the whole or a whole that signifies a single part. Next is metonymy which allows an object 
that is closely associated with an object or situation to stand for the thing itself. Hyperbole 
is a figure of speech that uses an exaggeration to evoke strong feelings. Irony is a figure of 
speech in which the real meaning is completely opposed to its professed or surface meaning. 
Paradox is a statement that the surface or obvious meaning of which seems to be illogical 
but it makes good sense upon closer examination. Allusion is known as a reference to some 
popular place, event, or person and it is not a comparison in the exact sense. 

More so, anaphora is the repetition of the same groups of words at the beginning of 
successive clauses. Alliteration is the repetition of consonant sounds in adjacent words. 
Epizeuxis is the exact copying of a word, phrase or sentence of immediate repetition. 
Assonance is the repetition of similar vowel sounds. Consonance is a stylistic literary device 
identified by the repetition of identical or similar consonants in neighboring words whose 
vowel sounds are different. Tricolon is a figurative device with three parallel words, phrases, 
or clauses. Polysyndeton is a deliberate use of many conjunctions. Asyndeton is deliberate 
omission of conjunctions between clauses. Pleonasm is a semantically redundant expression. 
In the context of the present study, it serves as the linguistic frame of analysis in describing 
the physical elements found in the selected Disney’s lyrical poems. 


3. Methodology 
3.1 Research Design 

This is a qualitative design employing formalistic analysis. Qualitative research, 
according to Levitt et al. (2017), is an inductive design, in which the researcher generally 
explores meaning and insights in a given situation. 

In addition, qualitative research design deals with non-numerical data in which the 
researcher seeks to interpret the meaning and make sense from these data that assist 
individuals in understanding life's event in society through the study of the identified 
population (Crossman, 2019). Further, this process supports a way of looking at research 
that honors an inductive style, a focus on individual meaning, and the importance of 
rendering the complexity of a situation (Creswell, 2014). 

In this study, the researcher used a qualitative descriptive method to analyze the 
literary elements of the selected Disney songs and how they make song meaning. According 
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to Sugiyono (2013), qualitative research methods are used to examine natural objects’ 
conditions. In qualitative research, research is a crucial instrument. The technique of 
collecting data is combined with inductive analysis, and the results of qualitative research 
emphasize the meaning of generalization. Accordingly, the researcher utilized different 
literary frameworks for formalistic analysis to analyze and interpret the literary elements 
used in the selected Disney songs. 

Through formalism, a researcher can show how the various parts of a work are 
welded together to make an organic whole. This approach examines a text as a self-contained 
object. Therefore, it does not concern itself with biographical information about the author, 
historical events outside of the story, mythological patterns, or psychoanalytical traits of the 
characters. Further, A formalist critic examines the form of the work as a whole, the form of 
each part of the text (the individual scenes and chapters), the characters, the settings, the 
tone, the point of view, the diction, and all other elements of the text which join to make it a 
single text. After analyzing each part, the critic then describes how they work together to 
give meaning (theme) to the text (Guerin, W., 2005). 

In this study, itis found necessary to use this qualitative design employing formalistic 
analysis since this research aims to analyze the Disney songs' literary elements and how the 
elements contribute to giving meaning to the songs. 


3.2 Research Material 

The research materials for this study are the selected 20 Disney songs chosen based 
on the number of times they have been streamed on Spotify, according to the researchers in 
the United Kingdom (Huff, L., 2019). Moreover, according to Biber (1993), the book 
Introducing Corpus-based Translation Studies by Hu (2011) suggests that 10-50 corpora are 
sufficient for corpora analysis, especially if the corpora are in poetry. 

The researcher chooses 20 Disney songs from selected top 50 Disney songs ranked 
by the number of times they have been streamed on Spotify. These include the following: 
Let It Go, Beauty And The Beast, You’ll Be In My Heart, Love Is An Open Door, A Whole 
New World, I See The Light, Almost There, Can You Feel The Love Tonight, You’ve Got A 
Friend In Me, Colors Of The Wind, When Will My Life Begin? Reflection, Go The Distance, 
At the Beginning, Touch the Sky, How Far I'll Go, Part of Your World, Into the Unknown, 
I'll Make a Man Out of You, and Some Things Never Change. 


3.3 Data Collection 

In the conduct of the formalistic analysis of the selected Disney songs, the researcher 
was guided by specific steps: 
First, the researcher secured the approval of the dean of the graduate school along with the 
permission of the UIC Research Ethics Committee (UIC-REC), then by program head of 
MAEd-English program, then through the researcher’s thesis adviser, and, lastly, from the 
esteemed panelists who assessed and evaluated the entire process of this research paper. 
Second, the researcher obtained the lyrics of the selected 20 Disney songs from free and 
reliable websites and read them thoroughly, keeping in mind the inclusion and exclusion 
criteria for selecting the Disney songs. Third, in the corpora's analysis, a formalistic criticism 
to literature was used, which involved a close reading and analysis of the poem's literary 
elements focusing on poetic patterns, imagery, and figure of speech. Fourth, the debriefing 
and analysis of corpora. The next phase was to secure the accuracy and reliability of the data. 
The results that emerged from the experts' review were discussed and interpreted objectively. 
Also, a debriefer was employed to confirm the analysis, interpretation, and discussion. 
Lastly, for the conclusions and recommendations, the researcher wrote a conclusion about 
the poetry analysis results on the literary elements of a poem used in the selected Disney 
songs and formulated recommendations and suggestions. 
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3.4 Data Analysis 

As Powell and Renner (2003) mention, qualitative data analysis for text or corpora 
from documents, reports, and any published written materials needs to be read, reread and 
reviewed for the purpose and focus of evaluation. To analyze the data, the information 
required for the study was categorized. For example, the themes or patterns that summarizes 
and brings meaning to the text were identified and organized into coherent categories. 

To answer the first and second questions, which focus on the identification and 
description of the literary elements of Disney songs and their contribution in making the 
song meaningful, one framework under formalism literary theory is used which is the 
identification of the different literary elements discussed by Guerin (2005). Next, to answer 
the last question that concentrates on the insights gained from the meaning obtained from 
the analysis, insights were taken from the triangulation process made out from the different 
perspectives of the study's suitable participants. Furthermore, DS code, which stands for 
Disney Song is used as well as Arabic numerals from one to twenty in order to arrange the 
analysis results. Hence, in analyzing the text through a formalist perspective, all the personal 
prejudgments had been set aside. This idea was necessary to keep a balance between 
subjectivity and objectivity. 


4. Results and Discussions 


Table 1 
Twenty Selected Disney Songs 
Coding of Disney Songs 
Title of the Songs Codes 
Let It Go DS01 
Beauty And The Beast DS02 
Yov’ll Be In My Heart DS03 
Love Is An Open Door DS04 
A Whole New World DS05 
I See the Light DS06 
Almost There DS07 
Can You Feel the Love Tonight? DS08 
You’ve Got A Friend In Me DS09 
Colors Of The Wind DS10 
When Will My Life Begin? DS11 
Reflection DS12 
Go the Distance DS13 
At the Beginning DS14 
Touch the Sky DS15 
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How Far Ill Go DS16 
Part of Your World DS17 
Into The Unknown DS18 
Pll Make a Man Out of You DS19 
Some Things Never Change DS20 
Table 2 
Literary Structures in Disney Songs 
Literary 
Structures CODE Sample Lines 
DS14 u / u / 
Iambic When -I -lost -hope 
Meter 
u / u / 
DS16 How -far -I’ll -go 


This old town can slow you down (1) 
People taking the easy way (2) 

Stanza DS07 But I know exactly where I'm going (3) 
And getting closer, closer, every day (4) 


I have often dreamed, of a far off place (a) 


DS13 Where a hero's welcome, would be waiting for me (b) 
Where the crowds will cheer, when they see my face (a) 
ABAB And a voice keeps saying, "This is where I'm meant to be" 
Rhyme (b) 
Scheme 
I will hear their every story (a) 
DS15 Take hold of my own dream (b) 
Be as strong as the seas are stormy (a) 
And proud as an eagle's scream (b) 
This old town can slow you down (x) 
DS07 People taking the easy way (a) 
But I know exactly where I'm going (x) 
XAXA And getting closer, closer, every day(a) 
Rhyme 
Scheme You're not a voice (x) 


DS18 You're just a ringing in my ear (a) 
And if I heard you, which I don't (x) 
I'm spoken for I fear (a) 
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Tomorrow night the lights will appear (a) 
Just like they do on my birthday each year (a) 
DS11 What is it like out there where they glow? (b) 
AABB Now that I'm older, mother might just let me go (b) 
Rhyme 
Scheme Everyone I've ever loved is here within these walls (a) 
DS18 I'm sorry, secret siren, but I'm blocking out your calls (a) 
I've had my adventure, I don't need something new (b) 
I'm afraid of what I'm risking if I follow you (b) 
DS17 Look at this stuff, isn't it neat? 
Visual 
Imagery DSO5 A hundred thousand things to see 
DS10 And you'll never hear the wolf cry to the blue corn moon 
Auditory 
Imagery DS15 I will hear their every story 
: DS20 Yes, the wind blows a little bit colder 
Tactile 
Imagéry DS15 Chase the wind and touch the sky 
Gustatory : 
DS10 Come taste the sun sweet berries of the Earth 
Imagery 
DSO1 I'll rise like the break of dawn 
Simile 
DS02 Tale as old as time 
DS04 Love is an open door! 
Metaphor DS14 And life is a road that I wanna keep going 
DS03 When destiny calls you 
Personifica 
tion DSO1 The fears that once controlled me. 
DS13 Where the crowds will cheer 
Synecdoch When they see my face 
e 
DS20 And I promise you the flag of Arendelle will always fly 
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DS05 Tell me, princess, now when did you last let your heart 
decide? 
Metonymy DS04 
All my life has been a series of doors in my face 
DS12 That if I were truly to be myself, I would break my family's 
heart 
Hyperbole DS09 
And you're miles and miles from your nice warm bed 
DS12 Why is my reflection someone I don’t know? 
Irony 
Paradox DS03 I know we're different but deep inside us 
We're not that different at all 
Allusion ae i 
DS20 Peter Pumpkin just became fertilizer 
DS05 I can show you the world 
Shining, shimmering, splendid 
Pleonasm DS10 And we are connected to each other 
In a circle, in a hoop that never ends. 
All those days watching from the windows 
DS06 All those years outside looking in 
Anaphora All that time never even knowing 
Can you sing with all the voices of the mountains? 
DS10 Can you paint with all the colors of the wind? 
Can you paint with all the colors of the wind? 
DS17 I've got gadgets and gizmos a-plenty 
I've got whozits and whaizits galore 
Alliteration 
DS08 He's holding back, he's hiding 
And I'm almost there, I'm almost there 
DS07 People gonna come here from everywhere 
Epizeuxis And I'm almost there, I'm almost there 
Boy, you've got a friend in me 
DS09 Yeah, you've got a friend in me 
Indescribable feeling 
DSO5 Soaring, tumbling, freewheeling 
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Assonance Tomorrow night the lights will appear 
DS11 Just like they do on my birthday each year. 
I can hear you but I won't 
DS18 Some look for trouble while others don't 
Consonanc 
e Let's get down to business, to defeat the Huns 
DS19 Did they send me daughters, when I asked for sons? 
DS05 Shining, shimmering, splendid 
Tricolon 
DS10 Has a life, has a spirit, has a name 
DS05 Or where to go 
Or say we're only dreaming 
Polysyndet And at last I see the light 
on DS06 And it's like the sky is new 
And it's warm and real and bright 
And the world has somehow shifted 
DS16 But no one knows, how deep it goes 
Asyndeton 
DS15 I will ride, I will fly 


Results of this study conforms with what Brinks (2019) explains about literary 
elements that are essential for readers to better know and understand poetry. Writers utilize 
these elements as techniques to express their ideas and enhance their writings. In the analysis 
of the songs, several literary elements are identified, which include poetic patterns: meter, 
stanza, and rhyme schemes; different imagery such as the visual, auditory, tactile, and 
gustatory and common figure of speech which includes simile, metaphor, personification, 
synecdoche, metonymy, hyperbole, irony, paradox, allusion, anaphora, alliteration, 
epizeuxis, assonance, consonance, tricolon, polysyndeton, asyndeton, and pleonasm. All 
these elements help readers in comprehending and appreciating the songs. 


Table 3 
Meanings Conveyed to the Intended Audience 
Literary Literary 
Structures Tool/ CODE Sample Lines Meaning 
Technique 
The lines mean that the narrator of the 
song who is represented by the stressed 
u / u / syllable "I" experiences losing hope as 
Making When -I -lost -hope manifested in the second stressed 
moody syllable "hope". 
effect DS14 
through 
Iambic using The sample line means that up to what 
successive point he/she will be able to reach if 
unstressed he/she starts the journey. This is 
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and manifested by the stressing the words 
stressed “far” and “go”. 
syllables 
u / u / 
How -far -I’ll—go 
DS16 
The lines of the song mean that the 
speaker experienced a slow process of 
reaching her dreams because of several 
factors yet the speaker is already focused 
Conveying on his/her goals and therefore will do 
fluid This old town can everything to reach them. The meaning 
Stanza thoughts slow you down (1) above is manifested through the orderly 
and DS07 People taking the placement of the lines, which starts with 
feelings easy way (2) problematic issues in line 1 and 2 and 
through its But I know exactly then followed by the solutions or actions 
organizati where I'm going (3) made visible in line 3 and 4. 
ons And getting closer, 
closer, every day 
(4) 
The rhyming pattern in the sample lines 
DS13 I have often helps to create meaning which is 
dreamed, of a far reflected in the straightforward 
off place (a) movement of every line. This is shown 
Where a hero's as each line narrates the speaker's 
welcome, would be scenario when he reaches his goal in the 
waiting for me (b) future. 
Where the crowds 
will cheer, when 
they see my face 
(a) The rhyming pattern of the sample lines 
And a voice keeps shows dynamism in the message it 
saying, "This is displays. The message focuses on the 
This where I'm meant to idea of listening to other's experiences 
alternating be" (b) and using them to grow beautifully 
ABAB pattern regardless of the difficulties she may 
Rhyme suggests face in the journey. 
Scheme dynamism This is manifested as to how the 
rhyming words in every last line 


75 


The Seventh International Conference on Languages, Linguistics, Translation and Literature 
(WWW.LLLD.IR), 11-12 June 2022, Ahwaz, Book of Articles, Volume Two 


DS15 interconnect and became central ideas or 
metaphor of the poem. 
I will hear their 
every story (a) 
Take hold of my 
own dream (b) 
Be as strong as the 
seas are stormy (a) 
And proud as an 
eagle's scream (b) 
The rhyming pattern of the sample lines 
shows a connection between the non- 
rhyme lines and the rhyme lines. This is 
displayed as the inquiry made by the 
This old town can non-rhyming lines such as “how the old 
slow you down (x) town slowed her down?” and “what will 
DS07 People taking the she exactly do to reach her destination?” 
easy way (a) are answered by the rhyming lines such 
But I know exactly as “because people are taking the easy 
where I'm going way” and “by doing your best slowly but 
(x) in a constant way”. 
And getting closer, 
closer, every 
day(a) 
The rhyming pattern of the sample lines 
shows a connection between the non- 
rhyme lines and the rhyme lines. This is 
displayed as the inquiry made by the 
This form non-rhyming lines such as "if something 
creates an is not a voice, then what it is?" and "why 
effect that would I listen to the voice?" are 
groups all answered by their next rhyming lines 
four lines such as "you're just a ringing", and "for I 
XAXA together fear". 
Rhyme into a 
Scheme long 
question- 
answer 
phrase. 
You're not a voice 
DS18 (x) 


You're just a 
ringing in my ear 
(a) 

And if I heard you, 
which I don't (x) 
I'm spoken for I 
fear (a) 
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The sample lines show that the speaker 
experiences a problem related to her 
freedom to roam the outside world. It, 
therefore, made the speaker expect that 
Tomorrow night since she is now older, maybe her 
AABB A pattern the lights will mother might let her go out for a while. 
Rhyme that appear (a) This is manifested by how compact and 
Scheme creates a Just like they do on stable the central ideas of the lines are 
stable and | DS11 my birthday each with the use of the connected rhyming 
strong year (a) words such as "appear" "year", "glow", 
connectio What is it like out and "go". 
n setting there where they 
up glow? (b) 
expectatio Now that I'm older, 
ns that are mother might just 
instantly let me go (b) 
met and 
resolved. 
DS18 
Everyone I've ever 
loved is here within 
these walls (a) 
I'm sorry, secret siren, 
but I'm blocking out 
your calls (a) 
I've had my adventure, 
I don't need something 
new (b) 
I'm afraid of what I'm 
risking if I follow you 
(b) 
Visual DS17 Look at this stuff, The use of the sense of sight descriptive 
Imagery Making isn't it neat? word “look” in order to show a direction 
sight or location as to where the “stuff” is 
sensory placed is an indicator of visual imagery. 
experience 
without 
external 
stimulus. 
The use of the word "see" to visually 
describe how the author gives an idea to 
the audience of how many things 
someone can see or look. 
A hundred thousand 
DS05 things to see 
DS10 | And you'll never hear | The use of the word “hear” to show the 
Auditory the wolf cry to the readers that a sound is produced which 
Imagery Making blue corn moon in the context of the line is the “wolf 
hearing 
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cry”. This is a manifestation that the 


sensory 
experience author used auditory imagery. 
without 
external 
stimulus. 
The use of the word "hear" in order to 
provide the readers with a situation 
where they can use their ears is 
manifested by the use of the word 
"story". This is an externalization that 
the author used a sense of hearing. 
I will hear their every 
DS15 story 
The use of the word “colder” creates an 
imaginative situation connected to the 
lowering of the temperature and the 
Making author’s use of the word “wind blows”. 
sensory Yes, the wind blows a | This is an externalization that the author 
experience | DS20 little bit colder used a sense of touch. 
of touch 
without 
external 
stimulus. The use of the word "touch" is a direct 
Tactile usage of tactile imagery. The authors 
Imagery create a situation where the speaker of 
the song is reaching and thereby 
touching the sky. 
DS15 
Chase the wind and 
touch the sky 
The author’s use of the word ‘taste’ and 
‘sweet’ exemplified the sense of taste. 
Making The sample line allows the readers to 
sensory DS10 Come taste the sun create a picture in our mind about eating 
Gustatory À : : . 
Imagery experience sweet berries of the and almost imagine what the food 
s of taste Earth referring to ‘sun sweet berries’ taste like. 
without 
external 
stimulus. 
The author in the sample line uses “rise” 
to indirectly compare it with the word 
DSO1 “break of dawn”. Through this 
Ill rise like the break | comparison, the speaker is making an act 
of dawn of starting a new beginning on her 


journey that nobody can stop her like 
how the sun appears in the day. 
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A 
figurative 
language The author in the sample line uses “as” 
that in order to indirectly compare ‘tale’ with 
creates an ‘time’. The line means that there is a 
Simile indirect very old tale that still exists even during 
compariso this time. This is done by the writer to 
n of two bring out the dramatic nature of the 
things. It message and invoke rich comparisons. 
also 
creates an 
encouragi 
ng effect 
in the 
readers to Tale as old as time 
analyze 
the DS02 
concept 
being 
transferred 
There is metaphor in the sample line 
since the author involves a comparison 
of two things, “love” and “open door”, 
with the absence of “like” or “as”. More 
so, the word “love” shows its 
resemblance to another thing which is 
“an open door”. This expresses an idea 
Love is an open that love is directly and figuratively 
A DS04 door! defined as for everyone. That many 
figurative people can feel, appreciate, and value its 
language presence since love has endless 
that possibilities. 
sharpens 
the 
readers' The sample line displays characteristics 
imaginatio of metaphor because of the direct 
n and comparison of the word “life” to “road”. 
conveys a The author intends to deliver a message 
Metaphor life-like that life is compared to a road or a 
quality of journey because road is a tangible thing 
understand or place where people go. 
ing 
through 
direct 
compariso 
n of 
things. 
And life is a road ... 
DS14 
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DS03 When destiny calls The use of the word “call” in order to 
you describe the act made by an abstract 
thing “destiny” is a manifestation of 
personification. The author tries to 
deliver the meaning that the speaker’s 
future is calling her in order to realize it. 
A 
figurative The author’s use of the word “fear" in 
language the sample statement is an inanimate 
that is object that displays an act of controlling 
Personificatio employed the character, which is a human aptitude. 
i to offer a With this, the line is telling that the 
livable character behind this is dominated by a 
picture non-living object which is the character's 
and an fears. 
artistic 
and 
emotional The fear that once 
significance controlled me. 
e by DS01 
giving 
human 
attributes 
to 
inanimate 
things. 
The word “crowds” is a whole-to-part 
DS13 Where the crowds synecdoche used to stand for a lesser or 
will cheer selected number of persons. The word 
When they see my “face” in the second line is a part-to- 
face whole synecdoche because it emphasizes 
It the being or the person, himself, having 
emphasize the narrative for which is a physical part 
s certain of one’s human body. 
aspects of 
the whole 
by using 
its most 
important 
Synecdoche parts 
which can The author's use of the word "flag" 
be used shows the characteristics of part-to- 
for whole synecdoche. It means that the flag 
simplificat represents the entire country of 
ion and Arendelle, the place where the characters 
brevity or of the song live. 
poeticism 
and 
elaboratio 
n. 
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And I promise you the 


DS20 | flag of Arendelle will 
always fly 
The author's use of the word "heart" is a 
metonymic representation for one's 
Tell me, princess, feelings. It, therefore, means when the 
It DS05 now when did you princess will decide based on her 
substitutes last let your heart feelings rather than what others dictate. 
a term decide? 
closely 
associated 
with the 
word in 
mind and The author’s use of the words “series of 
thereby doors” is a manifestation of metonymy 
Metonymy giving which is an equivalent for problems and 
analytical challenges. It means that line is giving a 
challenge message that the speaker of the song had 
to readers been experiencing challenges and 
in problems all throughout her life. 
associatin 
g 
thoughts. 
All my life has been a 
DS04 series of doors in my 
face 
The author’s use of the phrase “break 
DS12 That if I were truly to my family’s heart” is an act of 
A be myself, I would exaggeration. 
figurative break my family's The breaking a family’s heart which 
language heart should not be taken literally but rather it 
uses implicitly means that breaking the 
emotion expectations of your family. 
and 
attitude 
intensifica 
tion. The author’s use of the phrase “miles 
Hyperbole and miles from” is a manifestation of 
yP hyperbolic effect. 
The miles and miles away is an 
exaggeration of being far from your 
home or from your family. 
DS09 | And you're miles and 


miles from your nice 
warm bed 
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The author’s syntactic choice displays 
contrasting ideas which are “my 
reflection” and “I don’t know” and 
thereby manifest a situational ironic 
effect. The author tries to deliver a 


It is used 
to show message that sometimes we find it hard 
contradict to understand who we really are due to 
Irony ory some existential crisis that we might be 
statements Why is my reflection experiencing. 
in a non- DS12 someone I don’t 
literal way know? 
to express 
creativity. 
The beginning statement "I know we're 
different" is self-contradictory to the 
latter statement "We're not that different 
at all". This demonstrates paradox since 
the beginning statement talks about our 
individual differences as living creatures, 
but suddenly in the latter statement, it 
appears to contradict itself by stating that 
we are almost the same. Hence, the line 
It contains could mean that we may differ in race, 
real culture, belief or tradition, but we are all 
Paradox contrastin human beings, and we need each other in 
g ideas I know we're different order to grow. 
with an DS03 but deep inside us 
underlying We're not that 
truth for different at all 
analytical 
and 
creative 
effect. 
The words “Peter Pumpkin” is an 
allusion from the 1825-published 
It is used English language nursery rhyme, Peter 
to give Peter Pumpkin Eater. Based on the 
analytical context of the song, Peter Pumpkin, a 
and pumpkin made character, decomposes 
decorative Peter Pumpkin just through time. 
Allusion appeal to DS20 became fertilizer 
the readers 
by using 
known 
character 
references 
into its 
literary 
piece. 
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The author’s use of the synonymous 
DS05 I can show you the words ‘shining and shimmering’ is a 
A world manifestation of pleonasm. The words 
figurative Shining, are relatedly synonymous with each 
Pleonasm language shimmering, other but they are used to give emphasis 
that uses splendid on the beauty of the wonders of the 
repetitive world. 
synonymo 
us words 
for clarity The author’s use of the words ‘circle’ 
effect. and ‘hoop’ are relatedly synonymous 
with each other but they are used to 
describe the cycle of life. Therefore, it 
displays the characteristics of pleonasm. 
DS10 And we are 
connected to each 
other 
Ina circle, in a hoop 
that never ends. 
Creating All those days The author’s use of the word “all” all 
emphasis watching from throughout the beginning of each line is 
effect by DS06 the windows an indication of anaphoric effect. 
repeating All those years Through this technique, a message of 
Anaphora words or outside looking emphasizing the speaker's past sad 
sequence in experiences was displayed. 
of words All that time 
at the never even 
beginning knowing 
of 
successive The author’s use of the words “can you” 
clauses, is an attestation of anaphora. The 
phrases, or repetitive words help frame the meaning 
sentences. that focuses on the speaker’s challenge 
to a person on what nature really needs 
right now. 
DS10 
Can you sing 
with all the 
voices of the 
mountains? 
Can you paint 
with all the 
colors of the 
wind? 
Can you paint 
with all the 
colors of the 
wind? 
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The repetition of the sounds of the letter 
DS17 I've got gadgets and “g” in the first line and the letter “w” 
gizmos a-plenty and “h” in the second line is a 
I've got whozits and manifestation of alliterative form. 
whatzits galore Through this technique, it gives readers 
entertainment factor that can make them 
continue reading and singing the song. It 
also emphasizes the subjects of each 
line, making us know that "gadgets", 
"gizmos, "whozits”, and “whatzits” are 
It is the the central topics of the lines. 
use of the 
repetitive The constant use of the letter “h” in the 
initial line depicts the characteristics of 
letter alliteration. The strategy gives the 
Alliteration sounds to readers romantic and introspective tone. 
grab 
people’s 
attention. 
He's holding back, 
he's hiding 
DS08 
The author's repetitive use of the phrase 
"I'm almost there" in the second and 
third line is a manifestation of epizeuxis. 
Through this technique, the meaning of 
the lines is emphasized, and the 
entertaining effect is realized. Based on 
And I'm almost the context of the song, the meaning 
there, I'm almost could be that the speaker is almost or 
DS07 there near to her destination or goal, which is 
People gonna come represented by the word "there". 
It is the here from everywhere 
repetition And I'm almost 
of a word there, I'm almost The author’s repetitive use of the line 
or phrase there “you’ve got a friend in me” is an 
in indication of epizeuxis. It emphasizes 
immediate the central idea, that means the speaker 
Epizeuxis succession will always be a friend who helps and 
for supports his other friend no matter what 
elaboratio happens. 
n, 
emphasis, 
and 
emotion 
intensifica 
tion. 
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DS09 
Boy, you've gota 
friend in me 
Yeah, you've gota 
friend in me 
The repetition of the vowel sounds such 
Itisa Indescribable feeling | as “i”, and “ee" all throughout the lines 
literary DS05 Soaring, tumbling, are indications of assonance. This 
tool that freewheeling pattern helps to make the pleasurable 
uses effect for the readers of the line, thus 
repetition giving entertainment. 
of the 
Assonance sound of a 
vowel or 
diphthong The repetition of the diphthong “ea” and 
that “T” in the two lines manifests the 
accelerates characteristics of assonance. The 
the technique helps to create a musical effect 
musical of the line that can make the audience 
and read it aloud. 
entertainin 
g effects 
in the Tomorrow night the 
poems. DS11 lights will appear 
Just like they do on 
my birthday each 
year. 
I can hear you butI | The repetition of the consonant sounds, 
It is the DS18 won't which is "n’t" manifests the consonance 
repetition Some look for trouble | form. Through this literary tool, the idea 
of while others don't of speaker's resistance to external 
Consonance identical problems, the central idea of the lines, is 
or similar emphasized because of the repetitive 
consonant sounds found in words "won't" and 
sin "don't". 
neighborin 
g words 
with the The repetitive use of the consonant 
purpose of sounds “s” all throughout the lines is an 
reiterating indication of consonance. The repetition 
the helps to emphasize the main idea of who 
significanc and how to defeat the enemies as the 
e of an words “business”, “Huns”, “daughters”, 
idea or and “sons” in which the consonance is 
theme. used are the central subjects of the 


sample lines. 
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Let's get down to 
DS19 business, to defeat 
the Huns 
Did they send me 
daughters, when I 
asked for sons? 
DS05 | Shining, shimmering, The use of three adjectives in full 
splendid succession is a manifestation of tricolon 
form. This technique provides a witty 
and memorable style of describing how 
the world looks like. 
Using a 
series of 
three 
words, The author’s style to use three phrases 
phrases or following the pattern of “has” plus a 
sentences “noun” or subject is an indication of 
that are another tricolon. These descriptions are 
Tricolon parallel in effectively used to frame the meaning of 
structure giving importance to everything in the 
for a world regardless of being a living or a 
wittier, non-living thing. 
memorabl 
e and 
entertainin 
g effect. Has a life, has a 
spirit, has a name 
DS10 
Or where to go The use of two “or” which is counted as 
Polysynde-ton DS05 Or say we're only many is an indication of polysyndeton. 
dreaming This literary tool in use gives a listing of 
Using options that the speaker can choose 
several from. This also gives the readers an 
coordinati artistic and emotional appeal because of 
ng the sounds produced by the repeating 
conjunctio “or” in each line. 
ns in 
succession 
in order to The use of the conjunction “and” in each 
achieve an line shows polysyndeton effect or form. 
artistic The tool displays an overwhelming 
effect and sense or effect to the readers out of the 
giving the lists of experiences they encountered 
reader a that represented in each line. 
sense of 
being 
overwhel 
med 
And at last I see the 
light 
And it's like the sky is 
DS06 new 
And it's warm and 
real and bright 
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And the world has 
somehow shifted 
The two phrases in the sample line are 
divided with a comma and thereby 
manifesting the characteristics of 
asyndeton. The line can make sense if 
we use the subordinating conjunction 
"as" as a replacement for the comma. 
But asyndeton was used in order to 
It is the display a more direct message on the 
omission But no one knows, central issue of the sample line, which is 
of one or DS16 how deep it goes the deepness of the journey represented 
Asyndeton several by the word "it". 
conjunctio 
ns from a 
series of 
related The sample uses a comma instead of the 
clauses for conjunction "and" that is an indication of 
emphasis asyndeton usage. The strategy employed 
effect. by the author provides the readers with 


the emphasis of the central idea of the 
line, which is the speaker's future 
actions. This is shown through the use of 
the words "ride" and "fly". 


I will ride, I will fly 


DS15 


The results agree on the study made by Gateway (2019) that poetic pattern is an 
important feature in creating songs. It is where the future of a song lies, the writers' creativity 
and continuity to use accurate poetic patterns in a literary piece. It adds that it is the writer's 
purpose as to what output will a certain song become. Furthermore, poetic patterns are 
significant by interplaying the syllabications, meter, rhyme schemes, and beats of the written 
words. 

Furthermore, this study also accepts the statement of Abbas (2015) as he indicates 
that this type of imagery enables listeners to get the author's message across using a vivid 
and compelling language-imagery described as tasting with the mind's tongue. 
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Table 3 
Insights Drawn from the Meaning of the Songs 


Themes Thematic Statements 


e Poetic pattern as a product of creativity. 
Poetic Patterns for Aesthetic, Memorability e Poetic patterns as a form of remembering 
and Organization Purposes. concepts. 


e Using poetic patterns to group and link ideas. 


Imagery for Awakening Sensory e Using descriptors to make vivid scenarios 
Perceptions of the Audience. e Building the audience’s imagination 
Tropes for Analytical Thinking and e Showcasing deeper associations of concepts 
Aesthetic Satisfaction e Giving artistic impressions 
Schemes for Entertaining Effect and e Schemes as means for entertainment 
Emphasizing Essentials e Schemes as a means to highlight ideas 


Farnen (2020) supports the results of this study highlighting that poems employ 
poetic patterns because aside from making it enjoyable to the listeners, the ideas will be easy 
to remember during recitation. Lastly, Girik Allo (2017) also corroborates that this group of 
speeches denote a deeper understanding of its statement and evokes psychological reaction 
on the part of the reader. 


5. Implications, Conclusions, and Recommendation 
5.1 Conclusion 

With its dominant influence on the youth nowadays, studying Disney songs made me 
realized many things. First, Disney songs used in animated movies have become popular to 
many people and in many walks of life. While the young viewers enjoy the catchy songs and 
their colorful animations, the adult viewers also partake interest in the higher value and other 
forms of subtexts and lyrics that the entire movie could offer to them. Further, I learned how 
creative are the songwriters of Disney company. 

Lastly, I also learned that Disney songs are not just all about creating exciting musical 
scores to catch people’s attention. You could only understand better messages when you 
repeatedly listen to it and go into every detail. 

5.2 Implications of the Study 

For Teaching Practice 

With these results found in Disney’s superb creativity that affected many listeners 

and viewers around the world, the following implications can be made from it: 


1. The study can help the learners to enhance their understanding of the structures, 
especially in songs which therefore their results will be utilized to teach topics where 
they can be used as examples specifically in language, literature and related subjects 
in high school and college. 

2. Identifying literary elements through the use of formalist literary criticism is not 
enough in order to help learners become analytical; they should be guided too to 
understand how these elements work to create meanings. Thus, it can be used as a 
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reference to teach formalist literary criticism to improve the analytical and writing 
skills of the students. 

3. Teachers can also use the insights that were gained in the study not only to learn 
about identifying literary elements that constitute in the selected Disney songs in this 
study, but also to teach valuable lessons or to learn for their emotional growth and 
analytical development. 


For Future Research 

As the researcher of this study, I would recommend that the scholars who may want 
to pursue this understating about songs to discover how the Disney songs' structures may 
be used as a strategy in teaching English language, literature, and grammar. Language 
teachers may use these unearthed analyses of the Disney songs' structures and meanings as 
one of the activities in developing the students' communicative and literary competence. 
More specifically, I recommend that the Department of Education should consider the 
analysis of songs as one of the integrated skills in the K-12 program. They may develop 
program design integrating the learning competencies of the K-12 Program using popular 
songs, which could uplift the learners' interest. 

Further, since I only scrutinized the selected 20 Disney songs structurally, I would 
recommend that the syntactic features could be studied deeper using the complex syntactic 
theories or discourse analysis processes formulated by prominent linguists in the world. 

Furthermore, the top 20 Disney songs, which served as the corpora of the study do 
not represent the general population of all Disney songs. I would also recommend that the 
number of corpora should be increased or the genre should be changed by selecting other 
popular songs which are currently sung by the same generation of the learners. 
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Abstract 

Learning English as a foreign language LEF mainly exists in the countries where English is 
not spoken, and there, it will be the role of motivation and demotivation to learn a language 
that is not the mother tongue. Motivation is the learner's attitude, desire, and willingness to 
enlarge the student's knowledge in a foreign language. Demotivation connotes the opposite 
meaning. Both concepts are caused by internal and external factors. A sample of students in 
the College of Tourism Sciences was taken to do a questionnaire to draw out motivation and 
demotivation for LEF. Undergraduate and graduate students were chosen for the 
questionnaire in order to be compared. What are the things that motivate foreign students to 
study English? What are the factors of demotivation that may affect their learning of 
English? Is there a positive or negative attitude towards learning English as a foreign 
language? In conclusion, motivations outweigh demotivation which proves that there is a 
positive view towards learning English. Lower results & poor achievements are related to 
demotivating factors, and apparently, they hinder the learning of English. 


I. Introduction 

Language has an important role in our lives; it symbolizes oneself in the different societies 
where individuals interact and use it to communicate. Hence, learning a foreign language 
facilitates communication between countries, especially if this foreign language is an 
international one like English today. 

Motivation for learning a language is a combination of the learner's attitude, desires, and 
willingness to broaden the effort to learn the second language (Richards & R. Schmidt, 
2010:377). In general, motivation is "considered to be one of the primary causes of success 
and failure in a second language learning (ibid.: 378). Broadly speaking, demotivation for 
learning English is varied. Firstly, it was defined as external forces that reduce the 
motivational basis of an action (Dornyei, 2001 cited in Li & Zhou, 2017). Later on, studies 
have proved that in addition to external factors for demotivation there are internal factors as 
well, like self-confidence and negative attitude (Sakai & Kikuchi, 2009). 

What are the things that motivate FEL for studying English? What are the obstacles to 
learning English? What are the demotivation factors that may affect their learning and results 
of English at the end of the course? What are the reasons for poor achievements and lower 
levels in the English language in the Tourism department of the college of Touristic 
Sciences? Is there a positive or negative attitude towards learning English as a foreign 
language? If motivation is more than demotivation that gives a positive view towards 
learning English; if the demotivation overweighs motivation, then there is a negative view 
towards learning English. Lower results & poor achievements are related to demotivation 
factors, and apparently, they hinder their learning of English. 

Presenting motivations may develop the ways for learning English & of teaching. On the 
other hand, knowing demotivation is considered the main cause for failure in learning a 
second language. That is the purpose of the study, while the significance of it is, as far as the 
researcher knows, no such study was done concerning learning English at the tourism 
department. Moreover, it is to show the effects of motivation & demotivation factors on the 
results of learning a foreign language (English). 

Concerning the limits of the study, it has got a sample of bachelor students of two classes 
(2™ & 3rd stages, studying online) and Master students (as they are studying by everyday 
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existence/ offline) in the Tourism department only. Secondly, it has got the motivation & 
demotivation; henceforth, things that are motivated learning English, and obstacles in 
learning English as a foreign language. Lastly, the researcher does not deal with 
demotivation that is related to teacher-related factors, nor inadequate teaching facilities. She 
deals mainly with students' attitudes. 

Coming to the procedures, i.e. the research methodology: 
1. Briefly, reviewing the literature of obstacles of learning English to EFL students in a few 
countries where English represents a foreign or second language. In addition, the meanings 
of the expressions used in this study. 
2. Making a questionnaire to a sample of students of the classes mentioned above to know 
the motivation & demotivation or the obstacles that affect learning the English language. 
3. Conclusions are drawn out based on the discussion of the survey. 


II. Motivation & Demotivation 
The following four main types of motivation (see ibid. & Richards, n.d.:14) are dealt with in 
this study: 
1- Instrumental Motivation, for example, the motive to learn a language for practical 
benefits. 
2- Integrative motivation, for example, the motive to learn a language for interaction with 
people of the target language community to be valued as a member of them. 
3- Intrinsic motivation, that is to learn for the language itself: that means to enjoy language 
learning. 
4- Extrinsic motivation, that is to be motivated by external factors (parental pressure, social 
expectations, academic requirements, or other sources of rewards or punishment. 
Oxford (1998 cited in Li & Zhou) states four de-motivators: 
Undesired student-teacher relationship, teacher's negative attitude towards the 
L2 class, the mismatch between teaching style and students’ learning style, and 
unreasonably designed classroom activities. 

Dornyei (2001) mentions nine factors that cause demotivation in the foreign language 
learning process: 

Teacher-related factors, inadequate teaching facilities, reduced self-confidence, 
negative attitude towards learning the target language, second language as a 
compulsory course, interference of learning another foreign language, negative 
attitude towards learning target language countries, attitude toward peers around, 
[and] learning materials. 

The main points of demotivation that are dealt with in this study are the negative attitude 
towards the L2 learning, reduced self-confidence, second language as a compulsory course, 
negative view towards learning target language countries and the attitude towards peers 
around. 


IHI. EFL English as a Foreign Language 

Studying English as a foreign language EFL is to instruct non-native speakers to learn 
English in a country where English is not commonly spoken (Wikipedia). Also, it is known 
as studying English as a second language ESL, as an additional language EAL, or English 
for speakers of other languages ESOL. 

Some have taken the term ESL as English of secondary importance, especially in a 
multilingual country (Wikipedia). Other recent terms are used, such as English Language 
Learners ELL and English Learners EL (ibid.) 

English has great influence, as it is taught all over the world. In countries where English 
is a second language, teaching or training has evolved into two directions: "instruction for 
people who intend to live in countries where English dominates and instruction for those 
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who do not". (ibid.) These divisions are widely developed and been to some extent the way 
schools are established and classes are held. 

EFL is usually learned either to pass exams as a necessary part of one's education or for 
career progression while one works for an organization or business with an international 
focus. "EFL may be part of the state school curriculum in countries where English has no 
special status." Baraj Kachu 


IV. Reviewing Literature 

After reviewing some studies [See William (2011), Erkan (2012), Akbari (2015) and 
Cozma (2015)] related to learning/teaching the English language in different countries the 
following points are drawn out: 

1. There are countries where English is not spoken but is compulsory learning as a foreign 
language, such as Iraq, Iran, Turkey, or China. 

2. There are countries where English is taken as an official language though it is not 
spoken as a mother tongue, such as India, Pakistan, or the Philippines. English in the 
previous countries is learned as a second language. 

3. Countries where English is learned as a second language as well, but it could be spoken 
among some people as in Canada, Australia, or New Zealand. However, there are some of 
the European countries that do not take English as L2, since they have multilingualism 
adoption. 

During reviewing problems that cause hindrances for learning English as a foreign 
language in a few countries, obstacles are summarized and drawn out as such: 

1. The main psychological obstacle of college students’ English learning is the lack of interest 
and confidence in learning English. Psychological barriers are related to unscientific learning 
methods, poor self-control, and teaching mistakes. 

2. English is not used as a means for daily communication. Students do not study English as 
a language of communication, by creating groups of conversation, for example. They study 
English only to pass the exam and success. Moreover, despite their poor foundation of this 
language, there are few attempts for improving their English skills. 

3. In general, there is a lack of modern means, methods of teaching, a clear policy for 
learning a foreign language (English). There are no class discussions or interactions in the 
English language. Moreover, there are shortage of English teachers, flawed syllabi, and 
examination system. 


V. Learning English in the College of Tourism Sciences 

English is taught for four years in the Tourism department even before it has become a 
college in 2013. However, most of the students have weak English. Moreover, the college 
itself accepts low-average students and English is not taken as a frontal subject to study. 
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VI. Analysis of the Collected Data: 
General Information -table (1) 


Numbers & Bachelor Master The grades of 
Percentages students students English 
The whole no. 54 23 
Males 40.7 % 56 % 
Females 59.3 % 43 % 
Non-scientific study 63 % 47 % 
Scientific study 27.8 % 30 % 
Institutional study 9.3 % 8 % 
Grades of English in 18.5 % 4.34 % Excellent 
the secondary school 22.2 % 17 % Very good 
29.6 % 21.7 % Good 
18.5 % 34 % Medium 
11.1 % 21.7 % Pass 


After reviewing the table (1) above (entitled general information), concerning bachelors, 
we can see that the females are more than males. However, most of them studied non- 
scientific branches in the secondary school. Concerning their English grades are "Good" for 
most of them, and that shows that they are generally good in English. 

Concerning Master students: firstly, they are less in number than bachelor students; 
however, they have more male students than the bachelors. Moreover, they, like bachelors, 
show a higher percentage of unscientific study than scientific & institutional study. Finally, 
the English grades during Bachelor's study mostly are "medium; it shows that they are not 
good enough in English learning. 

Concerning the statements and their equations, review the following table (2): 


The Questionnaire-table (2) 

Equations Acceptable | Accep. | Unacceptable | Unaccep. Neutral Neut. 
The statements for for for for for for 
Bachelors | Masters Bachelors Masters Bachelors | Masters 
Studying English 63 % 78 % none none 33.3 % 34 % 
is interesting 
It is a foreign 16.7 % 60 % 63 % 21% 20.4 % 20 % 
language for me 
Learning English 74.1 % 80 % none none 20.4 % 18 % 
needs effort & 
time 
Learning English 96.3 % 70 % none none none 30 % 
benefits a future 
job. 

Learning English 90.7 % 61 % none 21% 7.4 % 18 % 
benefits me for 
communication 
with foreigners 
My Environment 46.3 % 50 % 27.8 % 30 % 25.9 % 20 % 
encourages me to 
learn English 
Competition with 61.1 % 46 % 20.4 % 28 % 18.5 % 26 % 
my friends 
encourage me to 
learn English 

The lecturer 77.8 % 45 % none 25 % 18.5 % 27 % 
encourages me to 
learn English 
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Two hours a week 53.7 % 10 % 25.9 % 70 % 20.4 % 20 % 
is enough to learn 

English 

To stop studying 9.3 % 39 % 79.6 % 39 % 11.1% 21% 


English for a 
while may make 
me weak in 
English and forget 
1t. 

I'm studying 85.2 % 90 % none none 7.45 % 10 % 
English to pass 
my class and 
success 

Trying to improve 68.5 % 34 % 8 % 39 % 24.1 % 26 % 
my English 
language 


Discussing the questionnaire table (2) is shown below by presenting firstly the statement 
of the equation: 
(Studying English is interesting) 

Both of them have intrinsic motivation, i.e. they enjoy studying English. However, most 
of them have low English marks. 
(It is a foreign language for me) 

A higher percentage of students consider English familiar for them to learn. 
(Learning English needs effort & time) 

Here students know that learning English needs effort & time, so that could be a kind of 
demotivation for studying English. 
(Learning English benefits a future job) 

Unanimously, students here confess that they need English in their future work. That is 
the extrinsic motivation for learning English. 


(Learning English benefits me for communication with foreigners) 

The presentation of this point refers to the previous, i.e. students know that being good in 
English paves their way to communicate with foreigners. That is an external factor of 
extrinsic motivation for learning English. 

(My Environment encourages me to learn English) 

The percentages show nearly half of the students have the encouragement for learning 
English in their environment. However, that means the other half has somehow a 
demotivation among their environment. 

(Competition with my friends encourage me to learn English) 

More than half of bachelor students have the motivation of competition to learn English. 
However, less than half of master students have this motivation. 

(The lecturer encourages me to learn English) 

Here encouragement of the lecturer plays a great role in motivation to learn English. 
(Two hours a week is enough to learn English) 

More than half of bachelor students are convinced that two hours a week is enough for 
learning English. On the contrary, master students think the opposite, i.e. two hours are not 
enough. 

(To stop studying English for a while may make me weak in English and forget it) 

The percentages here, with the bachelors, show that stopping for a while to learn English 
does not prevent students to learn; it means motivation. On the other hand, the masters have 
an equal percentage of acceptable and unacceptable; it means they have demotivation of 
stopping to learn English. 
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(I'm studying English to pass my class and success) 

About a unanimous number of students’ study English to pass and succeed in their field 
of study. It is a motivation. 
(Trying to improve the English language) 

More than half of bachelors are trying to improve their English; that means there is a 
motivation for learning English. However, master students have no motivation to improve 
their English. 


VI. Results (Comparative between Bachelor & Master Students) 

1. Females are more than males among bachelor students, while males are more than females 
among master students. 

2. Both bachelors and masters have more students completed unscientific study branch than 
scientific and institutional study during their secondary school. The unscientific branch has 
students weaker in their study level than the scientific branch. 

3. Bachelors' English grades during their previous study are mostly "good", while masters' 
grades are mostly "medium". This shows that master's students are weaker in English than 
bachelors. 

4. Both bachelors and masters enjoy learning English and see that it is interesting. That 
means there is an intrinsic motivation among them. 

5. Both types of students know that studying English needs effort and time. 

6. There are two strong motivators for learning English among bachelor and master students: 
that is getting a job and communicating with foreigners. They are extrinsic motivations. 

7. Nearly half of the students (bachelors and masters) have encouragement within their 
environment. However, we can say that the other half have not. 

8. There is the lecturer's encouragement to bachelor and master students. Both kinds of 
encouragement (the previous point) are external motivations for students. 

9. Competition is considered a motivation. It exists among bachelors 77% much more than 
masters 45%. 

10. To stop learning English for a while is not a demotivation for bachelors, while among 
masters it is a demotivation. 

11. Learning English to pass the class is a great motivation among both bachelor's and 
master's students. 

12. Bachelors try to improve their English, i.e. motivation, while master students don't have 
such motivation. 

13. To summarize, master students have demotivation more than bachelor ones. Henceforth, 
they are weaker in English than the bachelors. 


Conclusion 

There are motivation and demotivation for learning English as a foreign language among 
students of the College of Tourism Sciences. The intrinsic motivations are the enjoyment of 
learning English, competition among students, improvement of their foreign language. The 
extrinsic motivations are of getting a job, communication with foreigners, encouragement 
from their teacher and environment, and the desire to pass their class. The demotivation is 
of having effort and time to learn English as it is a foreign language for them and lack of 
self-confidence. As a result, Motivation overweigh demotivation; hence, there is a positive 
view concerning English as a foreign language to learn. 

To present the motivation may develop the ways for learning English & of teaching. On 
the other hand, to know the demotivation is shedding lights on a cause for failure in learning 
a foreign language. 
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